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Abstract  

           The current study is basically attempted at finding the core ways that may help 

language teachers to improve this situation; more precisely that of ethnocentrism and to 

provide remedial interventions to that problem. Exploring that problematic which is related to 

the negative stereotypical judgments of pupils is based on evidence from questionnaires, an 

interview and classroom observation. Therefore, this investigation provides the reader with a 

worthy explanation concerning that issue.  

           The dissertation is divided into four chapters. All of which provide valuable 

information and detailed descriptions concerning the highlighted problematic which is that of 

ethnocentrism. The introductory chapter consists of three parts: the first part aims at giving an 

overview about language in general. The second serves as an introduction to the research 

context by determining the problematic, the research questions, the suggested hypotheses, the 

objectives of the researcher, etc. Whereas the final is devoted to the description of the 

research methodology. In the second chapter, the investigator presents a theoretical 

framework of the notions of ethnocentrism and intercultural instruction as a key to overcome 

that problem; providing definitions and literature which has been written about those concepts 

helps in understanding the problematic and in finding solutions. The third chapter provides 

detailed descriptive interpretations through analyzing the data extracted from the three tools 

(the two questionnaires, the interview and the classroom observation). Finally, the fourth 

chapter is devoted to presenting summaries of the findings, suggesting techniques for the 

purpose of helping instructors overcome the obstacle identified in the first chapter and citing 

the limitations of the study. 

               Having the ability to successfully interact with people from other societies depends 

on the understanding not only of the native culture but that of the others; this develop the 

ability to deal with mixed ethnicities and backgrounds which can greatly be developed by 

enlarging the amount of exposure to the different cultural aspects which make people more 

knowledgeable and tolerant to respect different ideologies.   
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General Introduction 

 

             Technological advances have progressively overcome previous obstacles between 

communities and have brought people into contact; however, ethnic barriers still exist since 

the central concern of some people is to evaluate social identities by generalizing negative 

assumptions and showing judgmental attitudes. This creates a growing interest in the 

intercultural dimension as a key to cope with those obstacles. As far as learning foreign 

languages is concerned, having some ethnocentric attitudes towards the cultures related to the 

target language may negatively impede the process of accumulating the knowledge needed to 

enhance the language skills.  

           Everybody knows that cultures are different and so are their aspects. People who 

belong to the same cultural group are characterized by certain behavioural traits which are 

assumed to be strange for people from other cultures. The way people identify and consider 

their cultural identity is the result of different factors; some people consider the characteristics 

associated with their culture as superior and better than those of the out-group members who 

are perceived as possessing strange traits. Those stereotyping comparisons between cultural 

groups refer to the concept of ethnocentricity which indicates judging any out-group member 

in a negative way comparing to the native cultural aspects; this leads to having a strong belief 

of superiority.  

            Stereotypes are distinctive characteristics which make some individuals feel that they 

are superior than outsiders. This can be resulted in forming perceptions about what people of 

other cultural groups are like and how they behave; those perceptions are based on false 

assumptions and generalizations which assume that the members of other group share certain 

negative values and traits. Stereotypical labels are unconsciously conceptualized and this kind 

of social judgment may influence different aspects of the human life such as learning. It is the 

culture that shapes our self-awareness and understanding of other individuals; it also reflects 

customs or patterns of behaviour in relation to other cultures. This behaviour can range from 

acceptance, feelings of inferiority compared with other cultures, to racism which many 

consider as an aspect of ethnocentrism. Culture is the mirror which reflects social practices 

and characteristics. For that reason, syllabus designers as well as teachers should create 

different opportunities for learners to be in contact with the target culture i.e. the one that is 

http://neohumanism.org/r/ra/racism.html
http://neohumanism.org/x/xe/xenophobia.html
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related to the English speaking countries. This can be realized through reinforcing the 

intercultural activities and dimensions that make them ethnographers who seek to discover 

otherness as if they visit those countries.  

          The emergence of the communicative approach has stressed the importance of culture 

in the foreign language classroom by creating real life contexts and exposing learners to 

different communicative situations which make them compare and contrast the similarities 

and differences between their own and foreign cultures. The term of intercultural competence 

has been used to reflect the view of discovering both the native culture as well as the foreign 

ones. To be able to reflect upon the characteristics of others, learners need first to be familiar 

with what is part of other cultures. In other word, the content of instruction should be 

designed in a way which develops learners‟ cross-cultural awareness and makes them able to 

recognize that there are other cultural frames. Developing interculturally competent language 

learners is the only solution to reduce any kind of ethnocentrism toward that language; thus, 

the aim of this paper is to know how teachers can help their language learners to get rid of 

their feelings of superiority towards other social or ethnic groups and to develop a certain 

intercultural sensitivity. Only through this they can develop their intercultural competence. 

         Because learning foreign languages gives the opportunity of coming into contact with 

different cultures and being exposed to new ways of seeing the world; stereotypes may be 

used to deal with what is unfamiliar and strange. The contact learners have with the new 

culture through the foreign language has a direct influence on their views; this drives them to 

stereotype to define any culturally different feature. These comparisons can influence their 

attitudes, cause confusion and sometimes refusal. This issue may interest any teacher or 

practitioner because it has negative effects and impedes learning; therefore, the problematic of 

that dissertation is about that problem which is that of ethnocentrism. The researcher suggests 

that problematic because she considers it as one of the negative learning experiences which 

needs to be improved by actions in the classroom and the combination of some beliefs and 

practices. Creating the best solutions and instructional tools are the first steps to succeed; 

therefore, measuring the level of that learning problem may lead to deepen knowledge on how 

to find solutions to reduce it. 

          This study attempts to discuss the ethnocentric attitudes that some pupils have towards 

the cultures related to the English language especially secondary school pupils. It also 

examines their degree of exposure to the intercultural dimension of teaching as a key to 

reduce the effects of the highlighted problem. Through this investigation, the researcher 
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attempts to investigate the opinions and attitudes of learners regarding the English speaking 

countries and cultures. She also seeks to determine the opinions of the teacher concerning the 

intercultural instruction and to see how and to what extent these attitudes are reflected in the 

classroom applications. To reach those objectives; the investigator observes 40 pupils in their 

secondary school studies (3
rd

 year). This allows her to construct a number of questions and 

hypothesize possible answers. The general question formulated in this study is: Are secondary 

school learners interculturally competent? To know the answer, she then needs to ask other 

questions which may be: Are those learners ethnocentric or not? One should also ask their 

teacher to know if she is aware of developing that kind of competence. To accomplish this 

study and to reach the objectives designed; different procedures have been followed in 

addition to questioning one teacher from Najah Secondary school at Sidi Bel Abbes and her 

learners (40 pupils) by means of questionnaires, an interview and classroom observation. 

             As a solution to this serious learning problem; teachers today are expected to promote 

the acquisition of intercultural competence which has been considered very important in 

moving from ethnocentrism to ethnorelativism. Thus, any attempt to raise individuals' 

intercultural sensitivity will help them realize and understand cultural differences. 
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1.1 Introduction 

          Any researcher describes the process of his/her research, by starting first with an 

introductory chapter which serves as an overview of the steps underlying his/her research 

journey. In this dissertation, the first chapter can be considered as an introduction to the 

context of the research, to determine the problematic proposed by the researcher, and the 

objectives behind choosing the suggested topic of investigation. It aims at describing how the 

research will be undertaken, and of course no topic of research can be tackled without making 

a plan to draw the methods that are suitable to collect data; so this part of the dissertation is 

designed to describe which procedures will be followed to do that. In other words, the major 

goal of the first chapter is to provide the reader with a clear understanding of the methodology 

used to undertake the research. 

         The chapter is divided into three parts: the first part presents an overview about 

language as a means of meaning expression, then gives a brief description of the historical 

evolution of the English language, and how it is taught as a foreign language. The second part 

serves as an introduction to the research by determining the problematic, the research 

questions and the suggested hypotheses; the objectives of the researcher, etc. concerning the 

third part, it is devoted to the description of the research methodology; it gives the reader an 

idea about the population of the case study, and the research tools that are used to collect data. 

1.2 Language 

           One cannot imagine how life would be like without language, that is to say human 

beings unlike other species cannot live and cope with life experiences if they find themselves 

unable to express their ideas and needs via what they call language. 

1.2.1 Language as a System of Meaning 

           All human beings with normal brain capacities have an innate ability to be exposed to 

language, to acquire it and then to produce and comprehend it. They can make sense of our 

abstract ideas and feelings through using language which is a system involving a number of 

rules.  

           When defining language, one cannot exclude non-verbal communication which is 

symbolized in gestures. Using body language or the verbal form, the objective is to transmit 

messages and be active individuals who participate in different communicative contexts. 
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Language builds space for people to express what they want to express, to know what to say 

and how to say it, and how and when to react. Language paves the way for them to be part of 

daily communicative situations. Transferring ideas through linguistic means facilitates 

interaction between people, and as a result of interaction, human beings become social 

individuals who form relationships and deal with one another in different social contexts. All 

people know that language is created for the expression of meaning. It is a system of signs 

which can be encoded and decoded by persons who master that language, in order to build a 

bridge between thoughts and meaning. Thus, language is used as a tool to be able to express 

view points and ideas and of course to transfer them to others. This process is made to 

develop a kind of social interaction and build relationships, in that way the social world 

works.  

         Language is an art of creativity, because language users are able to create different 

sentences which they might never produce before. This defining feature of language is called 

infinite generativity which makes people create and construct endless sentences and 

paragraphs in order to express different things. The structure of language is based on a set of 

rules which are not only linguistic. Mastering those rules can enhance the abilities to become 

competent in expressing oneself and constructing communicative situations. As a 

communication tool, the function of language is to help people transfer knowledge from one 

generation to another; through this they enrich their cultural heritage which develops their 

understanding of the world around them. 

         Language either being spoken or written, native or foreign can serve as a medium of 

expression and communication. Thoughts can be transmitted in form of messages by speaking 

which represents the oral form of the language being used, or by writing which is the written 

form. Being spoken or written, the objective is to convey meaning so that a social 

environment can be constructed. 

1.2.2 Language and Thoughts 
 

          Language is a means through which thoughts are expressed; even complex ideas can be 

explained and understood through that system.  Language and thoughts are interrelated , in the 

sense that thoughts are reflected in  language, as stated by Valdes (1986) that conciseness in 

meaning and clearness of thoughts of a people depend to a great extent on their language.  

         People use language to inform others of what they feel, what they want, to express their 

opinions and communicate. Through language, they can determine what to say and how to say 



8 
 

it in multiple situations. Being able to think and then express thoughts is what makes a 

distinction between human beings and other animal species. For that reason, one can say that 

thoughts and language are interrelated. In De Saussure‟s words; language is the mirror which 

reflects how the mind functions. 

            

 Language can also be compared with a sheet of paper: thought is 

the front and the sound the back; one cannot cut the front without 

cutting the back at the same time; likewise in language, one can 

neither divide sound from thought nor thought from sound 

                                                              (1959:113) 

            Language and thoughts have a strong link, what one thinks is what he/she say, and 

what he/she says can lead to other thinking. There are several different theories that aim to 

discuss the relationship between thoughts and language. According to the Cognitive-

behavioral Theory  the way we think affects what we say and even our actions. Founded by 

Aaron T. Beck
1
, it explained that there is a connection between behaviour, language and 

thoughts. Another theory founded by Alfred Korzybski
2
 attempts to explain that it is not 

always easy to portray thoughts into language.  Despite the existence of different theories 

which interpret the link between thoughts and language, a general conclusion may be drawn 

which strengthens the idea that language and thoughts are interrelated, “how”? It is that task 

of linguists and maybe psychologists to determine the nature of that link. 

        Language serves as a mirror which depicts how individuals think and how their minds 

function. It is the tool that offers them the chance of explaining, asking, responding or 

participating in any communicative activity. 

1.2.3 Language Acquisition and Language Learning  
 

        To construct the correct form of language, human beings since childhood are seeking to 

develop their language skills. The first contact with language leads to language acquisition, 

babies from an early age try to acquire sounds to form their language, from crying to babbling 

to uttering their first words, until they will be able to a certain extent to express their needs 

and describe the environment around them. 

         It is widely recognized that acquisition is easier comparing to learning, because 

acquiring the language occurs in a natural environment in which more chances of practicing 

                                                           
1
 Aaron Temkin Beck: an American psychiatrist and a professor of psychiatry at the University of 

Pennsylvania. He is regarded as the father of cognitive therapy 
2
 Alfred Habdank Skarbek Korzybski: (July 3, 1879 – March 1, 1950) a Polish-American independent scholar 

who developed a field called general semantics 

https://www.boundless.com/psychology/definition/behavioral-therapy/
https://www.boundless.com/psychology/definition/behavior/
http://en.wikipedia.org/wiki/Cognitive_therapy
http://en.wikipedia.org/wiki/Psychiatry
http://en.wikipedia.org/wiki/University_of_Pennsylvania
http://en.wikipedia.org/wiki/University_of_Pennsylvania
http://en.wikipedia.org/wiki/University_of_Pennsylvania
http://en.wikipedia.org/wiki/Cognitive_therapy
http://en.wikipedia.org/wiki/General_semantics
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the language are available, and more real life situations are provided. Unlike learning which 

occurs in a specific setting, with formal instruction, limited by time constraints and a 

programme to follow, and with less authentic situations. As mentioned before, human beings 

are always seeking to develop their language, so they do not stop at the acquisition level. 

Once the mother tongue acquisition is completed they start their process of learning in 

educational institutions, where they follow formal instruction and they learn the language 

with its grammatical rules and socio-cultural aspects. Unlike acquisition, learning a language 

takes more time and requires more efforts because it is a conscious process. For that reason, 

learning foreign languages is a challenging experience, and some learners may face serious 

problems. Therefore, English Foreign Language teachers have as primary objectives to solve 

their learners‟ problems in order to make the learning process as effective as possible. 

        Although children naturally memorize languages faster than adults, learning at any age 

can be effective and strengthened through providing a secure environment which prepares 

learners for improvement and success. 

 

1.2.4 English as a Language  

         As a result of globalization and technological progress, English as a language started to 

be widely learnt and taught. Throughout history, that language was influenced by other 

languages such as French and German.   

 

1.2.4.1 Historical Development of the English Language 

         Baugh et al (2002) have explained the idea that today‟s English language is resulted 

from centuries of political development and social events which affected the English history 

and as a result they had an impact on the English language. The history of the English 

language can be summarized in four phases of evolution: Old English, Middle English, Early 

Modern English, and Present-Day English. Old English is the language used between 450 AD 

and 1100 AD, the period from 1100 to 1500 is Middle English, Early Modern English was 

used between 1500 and 1800, and the period since 1800 is Present-Day English. 

 

         The Roman conversion of the church of Britain in 597 AD, made contact between 

England and Latin civilization and made some additions to vocabulary. The Scandinavian 

invasions had an influence, in addition to the Norman Conquest, and later, English changed in 

both form and vocabulary from what it had been in 1066. In a similar way, the Hundred 
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Years‟ War
3
, the Renaissance, the development of England as a maritime power, the 

expansion of the British Empire, and the growth of commerce and industry of science and 

literature have contributed to the development of the English language (Ibid). 

         The political and cultural history of the English language is not simply the history of the 

British Isles and of North America, but also the history of some societies which have driven 

the language to change. Much of the vocabulary words of Old English has been lost and new 

words were born. Change of some words in meaning can be illustrated in the Shakespearean 

language, for example Nice in Shakespeare‟s time meant foolish; rheumatism signified a cold 

in the head. 

           Richards and Rodgers (1986) emphasize that English is nowadays the most studied 

foreign language, but five hundred years ago, Latin was dominant in terms of education, 

commerce, religion and government in the western world. 

 

1.2.4.2 The Importance of English 

 
         It is commonly believed that English is becoming a widely used language, and through 

it, one can participate in a variety of social activities, because language is more than simply a 

way of expression, it helps people form relationships and know how to interact in different 

social contexts depending on sociolinguistic situations.  English is one of the most important 

languages of the world. As stated by Baugh et al (2002), it is spoken by more than 380 million 

people in the United Kingdom, the United States, and the former British Empire. It is the 

largest of the Western languages.  

          Many people are aware of the value that the English language has in today‟s world. For 

that reason, the demands for learning it are increasing every day. There are different factors 

which make that language dominant and important; some people see it as their window to the 

outside world in the sense that they can use it as a medium of communication with others 

from different countries because it is widely spread. Others believe that through that language 

they can check recent researches and read books from other countries so it represents for them 

a source of knowledge. 

           It is widely recognized that the English language is becoming an effective means to 

communicate, to participate in international business activities, and to obtain information 

about the events all around the world. In her book “Teaching English Overseas”, Mckay 

                                                           
3
 The hundred years‟ war:  War between England and France dating back from 1337 to 1453. 
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(1992) demonstrates that the reason for the widespread of English is the belief that a certain 

proficiency in that language may provide social and economic gains. 

           

1.2.4.3 The English Language in Algeria 

          To know different issues about the English language in Algeria, one should first know 

something about the sociolinguistic situation in that country. Understanding how the social 

environment works in terms of languages facilitates acquiring knowledge about English, its 

status, when and how it is used.  Since the dissertation is concerned with teaching English as a 

foreign language, the researcher seeks to explore how English is taught in Algeria and at 

which level. 

           The sociolinguistic situation in Algeria can be a topic of inquiry for many 

sociolinguists. Why? Because there are different languages used in the Algerian society. It is 

worth remembering that the official language of Algeria is Modern Standard Arabic that is 

recognized by the constitution as the language used in administrative papers. MSA is a 

standard language with its grammar, rules and dictionary. It is considered as the medium of 

instruction especially at the first stages of institutional education. Algerian Arabic is also used 

by the Algerian speakers; this refers to the dialects used for daily communication. It is a non-

standard language since it has no grammatical rules, no dictionary, and no written form, and it 

is not official. A group of people (the Amazigh), use a language called Tamazight. Now it 

started to be taught at schools, and it has a national status, whereas French is considered as a 

second language, which starts to be taught at the Algerian primary schools (3
rd

 year primary 

school). Because of colonial reasons, French influenced Algerians i.e. some people use it as a 

means of daily communication. 

          Concerning English, it represents a foreign language for the Algerians. It is not taught 

at the primary level, but starts to be taught at the middle school level (1
st
 year middle school). 

1.3 Teaching English as a Foreign Language 

           Teaching English to non-native speakers is a challenging experience for teachers. 

TEFL refers to teaching English in formal contexts and English in that case represents a 

foreign language for learners. 
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1.3.1 Why TEFL? 

          Stern defines language teaching as the activities which are intended to bring about 

language learning (1983: 21). In other words, language teaching is more than instructing a 

class, it is a process which involves different activities, and it is the responsibility of the 

teacher to discover when and how to engage learners in the classroom environment.  

          EFL teachers are interested in providing their learners with the knowledge needed to be 

competent to a certain extent in the target language. According to Canale and Swain (1980, 

1981); to be competent is in terms of three dimensions. In other words, they have defined 

communicative competence as having knowledge of grammatical rules and vocabulary and 

they named that component the linguistic or grammatical competence. The second 

competence which is the sociolinguistic one, is concerned with knowledge of socio-cultural 

rules of the language in order to know how to use the language being taught in an appropriate 

way. Whereas the third is the strategic competence which is the ability to use certain 

strategies to compensate for breakdowns in communication. Developing communicatively 

competent learners is the goal that most EFL teachers wish to accomplish, but of course 

communicative competence is not sufficient. Learners need other dimensions to succeed, to 

be accurate and fluent and to achieve that, teachers are supposed to set a number of plans 

which should be designed with taking into consideration different goals and of course their 

learners levels and needs. Richards et al (2002), demonstrate that the last three decades 

witnessed the development of the field of TEFL, which aims at improving the quality of 

teaching, as well as of learning by focusing on learners‟ needs, their motivation, the strategies 

they use to learn and the processes they go through in learning, without neglecting the roles of 

teachers as course developers, the methods they use to transfer knowledge, and the materials 

they use to promote understanding. 

           Teaching English especially to non-native speakers is not an easy task to do. It is a 

long process which may be influenced by different issues. However, the effective teacher is 

the one who knows what to teach, how to teach and how to react to any educational situation. 

To teach English as a foreign language, one needs first to consider his/her learners as social 

beings because each learner is an individual, who is characterized by a personality and by 

social traits which may influence the process of learning. When teachers become aware of 

those dimensions, they can easily cope with the problems they face in their teaching career, 



13 
 

and can find ways to help their learners cope with their learning problems in order to achieve 

their educational goals and tasks.  

        Teachers of English as a foreign language are the knowledge providers for learners, they 

are the ones who are able to make diagnosis for the psychological elements which intervene 

in the process of learning; when they understand the factors affecting learners‟ performance 

they can easily make a change. Teachers are the feedback givers for their learners; when 

giving them feedback of satisfaction vis-à-vis their performance, learners feel that they are 

praised. This may encourage them to work and participate in a variety of educational 

activities. Good English teachers are those who engage their learners in different classroom 

contexts and different authentic experiences which are related to real life situations. They are 

those who make their learners feel that they are decision makers instead of being just 

knowledge receivers. 

          Listing the roles of teachers will never finish, that is why there are many researchers of 

the field who every day present case studies and provide new techniques and ways to improve 

teaching, because teaching is a profession which is flexible and teachers are supposed to vary 

in the methods used, the tool, etc. 

1.3.2 Difficulties in Learning English as a Foreign Language 

        Learning is a journey which cannot be completed in a short period of time; it is a lifelong 

process i.e. the more people learn the better they achieve personal, intellectual and 

professional growth, and gain social respect. When learning a language, most people wonder 

to guess the period that they need to become proficient, but the answer is unknown because it 

depends on different factors which should be investigated in order to improve the quality of 

learning. As any other branch of study, learning languages requires efforts and concentration, 

especially foreign languages, because in that case the learner is exposed to other elements in 

addition to grammar and vocabulary, the exposure is also in terms of culture. For that reason, 

learners face problems and difficulties, and it is the responsibility of instructors to help their 

learners find ways to solve learning problems or at least minimize them. 

         Research findings indicate that learning a foreign language is not an easy task for 

learners who find themselves exposed to other components not only linguistic ones. Being 

exposed to a foreign language with its cultural aspects will certainly lead to learning 

difficulties which are considered as normal because they are part of the learning process.  
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Learners differ in their potential and abilities that is why they differ when it comes to 

difficulties; some of them reach fluency as well as literacy and seem to learn with a certain 

ease within a few years, while others encounter problems; so the degree of difficulty differs 

from one learner to another depending on different variations. Research also shows that 

learning a foreign language entails a number of difficulties, all of which can be reduced 

through teachers‟ attempts. For example grammar can be difficult for learners in the sense that 

it is different from that of the native language. In addition to difficulties in the spelling 

system, some may find difficulty in memorizing vocabulary words whereas others who may 

be influenced by their native accents experience problems in pronunciation; an example of 

that is the distinction between the English R and L for the Japanese learners. In the process of 

learning, errors are seen as a process of normal behaviour and they lead to progress. However, 

some learners feel embarrassed or negatively judged and their affective state can inhibit their 

ability to grasp knowledge and participate i.e. this represent an obstacle for them. Those are 

some examples; mentioning the difficulties that learners of English as a foreign language face 

will never come to an end, because learners are individuals with different personalities and 

they differ also in their level; so what can be difficult for one may not be for another. 

Therefore, it is the responsibility of teachers to discover those features which affect the 

learning process. Regardless of the degree of difficulty, any learner can benefit from solutions 

which are created by teachers through developing their classroom practices. Being aware of 

those difficulties is the first step which drives the teacher to find solutions and ways to reduce 

them so that their learners achieve their educational tasks, reach their goals and improve their 

future learning performances.  

           It can be very difficult for some learners to master the language they are learning. 

However, knowing how to cope with those difficulties provides many benefits, not only to 

fulfill their educational tasks but they also need the language to build a better professional 

career and have an opportunity to deal with people from other cultures with ease. In that 

dissertation, the researcher sheds light on one of the difficulties that some pupils witness. In 

the next part of the chapter the researcher presents a problematic which concerns a specific 

population. 

 

1.4 Introduction to the Research 

         As what some people say: “No one knows everything, but everybody knows 

something”. Human beings cannot gain knowledge about issues in the world around them 
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unless they make experiments through research which facilitates for them the direct access to 

information. 

          Research is a detailed study, associated with inquiry and analysis of different resources. 

It requires time and efforts from the part of the researcher who attempts to present a step-by-

step explanation to his/her work. Conducting research is not easy; therefore, making a plan 

helps the researcher manage his/her time and gives him directions regarding the entire 

research process. Investigators should involve their readers in the detailed procedures and 

explanations, by introducing aims, questions and other general information about the research, 

this is one of the writing stages of any dissertation. Writing a dissertation is not an easy task, 

even for experts. It needs time, gathering information to support the study and an ability to 

critically interpret the results. By concentrating, dissertation developers can avoid ambiguity 

so that it will be clear and interesting for readers. If the researcher cannot convey his/her 

thoughts and conclusions, then the work will loose much of its value and will not get the 

attention it deserves even if developed with efforts. 

          Giving readers an overview of the research provides them with general knowledge of 

the work as a whole. There are different steps to follow, regardless of the topic to easily 

construct the equipments needed to start. Presenting details about the research should be the 

initial part of any TEFL dissertation in order to give a general idea about the context of the 

research which motivates readers and ensures their attention on the rest of the work.    

Therefore, this part of the first chapter serves as an introduction to the research; it aims at 

determining the problematic, the research questions, hypotheses and other issues. 

1.4.1 Choice of the topic 

           Selecting a topic which interests the researcher and the reader is an important phase of 

the research. To make an interesting research work, one should ensure that the topic is strong, 

at the same time take into consideration the available data. Researchers may find a topic that 

seems to be interesting then they discover that it will be difficult to find information or books 

about it, so it is important to select what is supported with published writings. Choosing a 

topic is one of the most difficult steps in preparing any research; one of the ways to do that is 

by suggesting a tentative one and then trying to find background information about it. 

Reading about the tentative topic is effective in the sense that it may provide investigators 

with ideas and directions to reconstruct and finalize it. Selecting a topic of investigation is the 
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starting point for constructing the whole study; it paves the way to look for a variety of 

sources. Once choosing the scope, the mental flow of ideas starts to be activated. 

          Concerning that dissertation, as a first step of the research procedure, the researcher 

wanted first to examine the learning process of a group of pupils, for a short period of time, 

she believed that in that way she can determine their learning problems and the difficulties 

they face, then on that basis choosing a topic to tackle will be easier. The period was almost 

one month, in addition to attending their English courses, sitting at the back of the classroom 

and taking remarks, after each session the researcher asked the pupils to stay in the classroom 

for a while to develop a kind of discussion with them. The reason was to analyze and interpret 

their thoughts concerning the English language in order to be able to determine their problems 

in relation to learning. The language that was used in those discussions was English; at the 

same time they had the opportunity to express their ideas in the mother tongue when needed. 

When asking them: “Do you like learning English?”, one of them said that he does not like it 

because it is not the native language of Muslims, another one  said that he is learning it not 

because he has the desire to do that, but because the technology of nowadays is based on 

English. 

           After those and other comments, the researcher realized that some pupils are not 

learning English because they have a strong desire to do so, but just because it is imposed by 

the ministry as a subject matter, or for other purposes as the one who related English with the 

needs to use technology, or the one who expressed his unwillingness of learning English 

because of religious reasons. Those ideas when combined with others, inspired the researcher 

to choose a topic related to those attitudes which is ethnocentrism, because she sees it as a 

serious problem. 

1.4.2 Problematic 

              Research is one of the most important means which facilitate the process of finding out 

solutions to educational problems. The process of formulating a problematic is an integral part 

of any research work; it is a valuable task which can help researchers clarify the truth, 

describe the current situation, plan for development, and demonstrate their understanding and 

research thinking for the purpose of transferring them to readers and specialized people in 

order to share views and strategies and enlarge knowledge concerning the phenomenon. It 

invites readers to ask different questions to be involved in open personal discussions and 



17 
 

motivated to read the other parts of the research work, and leads to research which involves 

criticism and bridges practice with didactical theories and pedagogical dimensions. 

           Determining the problematic represents the starting point for the investigator because it 

leads him/her to formulate different research questions, hypothesize possible answers and 

then use suitable tools to collect data and to propose solutions in order to reduce the problem 

being investigated. The problem statement is a clear description of an issue that concerns a 

specific group of learners, either beginners or advanced, it deals with a fundamental question 

and needs an intervention in the process of teaching in order to develop behaviours, ways and 

solutions. In this sense, there should be a population consisted of learners to consider them as 

a case study related to that problematic. Coming back to that dissertation, it is designed on the 

basis of a problematic which seems to be interesting as a topic of investigation for a number 

of specialized people in the field of TEFL.         

         The researcher suggests the problematic of ethnocentric attitudes and their negative 

impacts on learning because she considers it as one of the negative learning experiences 

which needs to be improved by actions in the classroom, and the combination of some beliefs 

and practices. Creating the best solutions and instructional tools are the first steps to succeed. 

The researcher believes that measuring the level of that learning problem may lead to deepen 

knowledge on how to find solutions to reduce it. 

         Formulating the research problem inspires the researcher to start thinking of the 

procedures of research, and amass information about a selected population which reflects the 

problematic. 

1.4.3 Purposes of the Proposed Study 

         Research is a systematic study based on data collection which leads to analysis and 

interpretation, in order to find answers to questions, to confirm or not the suggested 

hypotheses, to gain knowledge, and to look for explanations to some issues. Setting the 

purposes of research helps the researcher reach final conclusions. People make research either 

to learn something, it means for their own intellectual growth or to fulfill a specific 

educational task for example to write a dissertation or a thesis.  

          Describing what is going to be achieved by the study enlightens the way in which the 

research will proceed, and helps avoid collecting data which are not needed to find answers to 
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the defined questions. The purposes of any research should be narrowly determined precise, 

and cover the different aspects of the problem. It is important to use action verbs when 

formulating the objectives (for example to assess, to determine, to compare, to measure, etc). 

In general, research is undertaken to describe the nature of a specific population which 

consists of learners and is selected by the researcher to be a case study; therefore, the main 

purpose of any TEFL research is to improve the quality of teaching, as well as the 

performance of learners during their learning process.  

           As far as this dissertation is concerned, the researcher selects the previously mentioned 

topic because she has purposes. The overall purpose of this study is to investigate the effect of 

ethnocentrism on EFL learning, and examine the role of intercultural competence in reducing 

that problem. One purpose leads to another, to know how ethnocentrism can affect learning, it 

is essential to start by measuring the level of ethnocentrism of pupils, why? Because the 

researcher believes that it will be difficult to reduce that problem without measuring its 

degree, after determining it, we can determine the degree of seriousness of the problem, and 

we can then introduce solutions. The second purpose is to determine the level of the teacher‟s 

awareness Vis à Vis the intercultural competence. Measuring the degree paves the way to 

suggest ways and techniques on how to introduce the intercultural dimension to classroom 

instruction.  

         Learners cannot get rid of stereotyping unless they will be initiated to knowledge of the 

unfamiliar aspects. For that purpose, the researcher chooses that topic i.e. she has as primary 

objectives to determine the ways of introducing ethnocentric pupils to any dimension which 

helps them proceed to a better understanding of otherness in order to reformulate their view 

points and negative judgments. 

1.4.4 Research Questions 

        Certainly, asking questions is essential to progress in any domain, either in life 

experiences or in the process of learning. People cannot acquire knowledge and be convinced 

of what they have acquired without wondering; because when they ask questions either to 

themselves or to educated people, they develop their thinking and correct the wrong concepts 

and things that they thought they are right. Asking develops curiosity; therefore, other steps 

will be followed by us in order to seek the truth and find answers. Questions are tools to get 

knowledge, without asking individuals remain stagnant. Questions help them gain more 
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detailed information, explore ideas, check facts, and clarify things. People ask questions 

because they have an intrinsic drive to have information about issues and develop 

explanations to facts; sometimes they ask questions which they go far beyond their 

understanding, but questioning provokes their thoughts and makes them devote time and 

energy to get the right answers and the reasons, even children ask their parents about things 

that they see in their environment. This is the human curiosity.  

          Identifying the suitable questions that lead to solutions provides significant intellectual 

and career growth; this needs concentration and certain knowledge about the issue that one is 

questioning about. Through questioning, interpretations to the emerging problems can be 

improved and thinking abilities can be easily developed. Questioning is central to learning; 

theoretical understanding and generalizations come from wondering, that is why all 

researchers are questioners and they actively try to increase their knowledge and skills by 

doubt and questions. In any dissertation, developing a well-designed study is the key to reach 

the research objectives, and to start the process of data collection; one needs first to ask 

questions. Formulating questions leads to further research steps; including proposing 

hypotheses and then seeking to find answers to those questions by using a variety of materials 

to collect data about a chosen group of learners. It is essential to develop a research question 

that interests readers and defines what the researcher hopes to learn about the topic. Questions 

structure the choice of data to be collected and analyzed and focus on the relationship of 

particular variables and concepts. Research questions guide readers to be interested in the 

other parts of the dissertation by involving them in guessing and expecting the possible 

answers, in addition to rising in them the desire to know the causes and solutions of the 

problem being investigated. Those questions are designed on the basis of the investigator‟s 

objectives, who needs first to ask other questions before he starts his inquiry, for example 

“Does he have resources about the chosen topic?”, “Are there some constraints?”, “ Can he 

have cooperation from the chosen population?”, etc.        

           Since effective teaching is teachers‟ major concern, Algeria, like other countries, is 

certainly interested in improving learning situations; however, some learners are still facing 

great difficulties. In the light of what has been said earlier, ethnocentrism represents an 

obstacle. For that reason, this study addresses three major research questions concerning this 

problem:  

 



20 
 

1. What are the attitudes of EFL pupils towards the English language, and the culture of 

the people whose native language is English? 

2. Are pupils interculturally competent? 

3. Are teachers interested in introducing the intercultural dimension to their classroom 

instruction?  

4. Can intercultural competence reduce ethnocentrism? 

        Researchers ask questions trying to understand what puzzles them, and to come up with 

answers which are based on demonstrable issues. After asking these three questions, three 

hypotheses will be proposed as possible answers. 

1.4.5 Research Hypotheses 

    There are several possibilities or possible answers to a puzzling question or 

problematic. Hypotheses are just suggestions; researchers are not sure if their suggestions are 

right or wrong that is why undertaking research is needed in order to test any hypothesis 

    A hypothesis refers to a suggested explanation of a phenomenon. Academic research 

involves proposing hypotheses by trying to guess an answer to a specific problem, and then 

only through making research, one can prove or disprove them.  A research hypothesis can be 

defined as a tentative expectation in relation to the proposed questions. It leads to the 

development of the research activity because hypothesizing drives automatically to advance in 

the process of research in order to see if the expectations were right or not.  Hypotheses are 

testable, logical, and related to the aims of the study, through testing, they make a link 

between the theoretical understanding and the practical part of the investigation. Any research 

must have these statements at the core of its structure; those statements are tentative and they 

describe what researchers expect in their study. Therefore, the goal of research is to determine 

whether this guess is right or wrong. Conducting research explores different factors and only 

through experiment the truth can be approached by determining if the results support the 

expectation or not. 

         When trying to form a good hypothesis for research or experiments, one should first ask 

different questions for example if it can be tested or not, and if it is linked with the 

problematic. Taking into consideration the aforementioned problematic and the three 

formulated questions, the researcher hypothesizes that: 
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1. Pupils have ethnocentric judgments and stereotypes about the culture of the TL. 

2. Pupils are not interculturally competent 

3. It is also hypothesized that the teacher is not interested in the intercultural instruction and 

as a result pupils are ethnocentric. 

4. The researcher thinks that the dimension of intercultural competence can reduce the level 

of ethnocentrism. 

 

           In order to test those hypotheses, processes, principles and procedures will be 

followed, because no problem can be scientifically solved without being involved in research 

which requires methods and tools.   

1.4.6 Structure of the Dissertation 

           Researchers attempt always to determine the degree of seriousness of the problem, in 

order to determine solutions and techniques to solve it. Making a detailed map of the research 

serves as a supportive tool for constructing the study. As an initial step of the process, 

researchers identify a problem in a wider sense, and then they have to clarify and narrow the 

scope of research. The knowledge gained through gathering information and interpreting 

guides them to find the causes of the problem. Research would not be possible without 

outlining a structured plan which organizes the process and divides it into stages; each stage 

of the research is a step which leads to the other stages. Researchers agree that it is almost 

impossible to determine answers to the questions and test the proposed hypotheses without 

structuring the phases. 

          As mentioned before, this study principally aims to identify if pupils of the selected 

secondary school and specifically the selected population are ethnocentric or not, and also to 

draw a conclusion about their teacher‟s knowledge of the intercultural component of language 

teaching. Exploring those issues needs procedures to be followed by the researcher and data 

to be collected, because the learning situation of a group of pupils cannot be described 

without making experiments, taking notes, introducing methods and using instruments which 

facilitate developing the research processes. In other words, language teachers, scholars and 

researchers of the field cannot make a change and improve both teaching and learning 

experiences without being on the stage observing learners and gathering information about 

their difficulties, when they examine the problem they can decide on new methods for 

improvement.  
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            In the light of what has been said, to construct an exact analysis which relates the 

degree of the learning problem to the chosen population of study, one needs first to structure 

the process. This research work has been divided into four parts. The first aims at presenting 

and describing the methodology of research, defining the population chosen as a case study, 

and giving an overview of the procedures that have been used while collecting. 

The second chapter is a review of related literature which presents what scholars wrote about 

the topic. The third one is devoted to data analysis in order to interpret findings and try to 

answer the research questions that were asked in the first step of research. Finally, the last part 

of the study is concerned with suggesting solutions and implementing techniques and 

strategies in relation to the highlighted learning situation. 

            Scientific research involves gathering information to be analyzed so that the researcher 

can make final conclusions, and readers can consult the work and use it later as a reference 

needed to develop other research studies. Following a multiple-step process involves 

procedures and rules to construct the final written product. 

           The following part of this chapter sheds light on the methodology used to collect data 

regarding the aforementioned topic of investigation by defining the participants and 

describing the tools of data collection. 

1.5 Research Methodology 

         Defining the flow of research is what makes it clear and interesting for readers; the 

researcher must know what steps he would need to support his/her topic or purpose statement 

and there should be connecting procedures which serve all together as an inquiry to reach the 

research objectives. People use different procedures for searching a given problem by using 

different sources and different instruments. Trying to find answers and explanations to the 

results till being able to construct conclusions is the objective of any researcher. Research, 

like any other academic activity is guided by a set of rules, having knowledge about 

methodology enables to know how to respect the norms and how to protect the intellectual 

rights of authors and acknowledge them. In order to explore the problem, one should design a 

structured plan which describes the research as a whole process, and present the methods 

which facilitate data collection; that plan is the research methodology which is a term used to 

describe the process of undertaking any academic research, describing the methodology is 

more than mentioning the methods used for data collection, it is also necessary to present 

different issues related to the population and the design of the study. In any academic 



23 
 

research, methodology covers every step of the research, which means that details about the 

procedures should be highlighted in order to provide readers with explanations which concern 

the problematic. The methodological approach to the research should be shaped in a 

structured way, starting by asking questions, suggesting hypotheses, and narrowing down to 

using the instruments for the purpose of collecting information which will be needed in 

testing the hypotheses. Describing the way of finding out results concerning the problem that 

is announced in the first steps of the research and then following the design of methodology 

facilitates for the investigator the observation and then the analysis of the findings. On that 

basis he will be able to conclude, draw generalizations and look for solutions. 

         This part of the first chapter is devoted to the methodology, for the purpose of 

describing the process of that research; a description of the population is presented in addition 

to details about the research tools that are used to gather information. Hence, in order to give 

a clear and thorough description of the target situation under investigation, different 

procedures will be followed. 

1.5.1 Participants    

          To explore the situational phenomenon; it is essential to examine the pupils‟ inability to 

cope with their stereotypes and determine the main reasons that stand behind such problem. 

To do that, one should first choose a population to associate it with the study. In fact, once 

researchers choose a topic, they directly attempt to select a group of participants to be a case 

study. However, in that dissertation the researcher chooses the population before selecting a 

topic, for obvious reasons; she believes that choosing the participants as an initial step is 

beneficial to develop a certain familiarity with pupils, when observing them for a period of 

time by following every single action in the classroom, problems and different issues about 

their performance in addition to their way of thinking in relation to the target language can be 

discovered. 

          In general, the population under study is a well defined group of individuals 

characterized by having similar features, and covered by the study. This collection of people 

helps in the applicability of the study to a particular situation. In this research, the total 

population number is 30 pupils among whom four of them were sometimes absent. The class 

was chosen from Najah secondary school which is situated at Sidi Bel Abbes; the researcher 

chooses that school because it is known for its organization and good results. 
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         The population of interest is Third year foreign languages. Pupils were both males and 

females, aged from 18 to 20. The researcher chooses her population from the foreign 

languages stream, because unlike the other streams, foreign languages classes have English 

courses more than the scientific; for example, this increases the time of examination and 

observation. The participants were provided with information regarding the questionnaire. 

They were informed that participation in this study was voluntary and their personal 

information would remain confidential. 

 

1.5.2 Time Devotion 

          Achieving academic tasks demands concentration and other related issues such as time 

which is fundamental in that process. Dissertation developers spend a significant amount of 

time searching for information in relation to their inquiry. Maximizing the time devoted to 

research make them reach their goals effectively by searching for other key points to 

strengthen their study. Prioritizing the elements that construct the research work ensures 

devoting the appropriate amount of time for each part of the study; this helps avoid wasting 

valuable time in collecting clues which are not needed. As any other research work, the 

previously mentioned problematic needs time to be based evidence from questionnaires, 

interview and classroom observation, and to provide an understanding of the situation, 

devoting the appropriate and sufficient time in the research offers ways and procedures to 

cope with the problem. 

          The researcher devoted time to examine the population in this study; she observed the 

group of pupils since their Second year in the spring of 2013 when she was preparing for her 

research proposal attending their English courses 3 times per week. This was for her an initial 

phase before choosing the topic. In that period of time she starts developing a profound 

knowledge about their way of thinking in relation to the English language; as stated earlier, on 

that basis she chooses the scope of her inquiry. However, it was not enough to reach the 

objectives of research, because that period serves more in formulating ideas about their 

difficulties and helps in determining the problematic.  For that reason and to make the work 

cover all the aspects related to the problematic, the period of time was expanded to examine 

them in their Third year, which means that the study was deepened and the investigation was 

enlarged in the academic year 2013/2014 for the preparation of the magister dissertation. In 

this period, the researcher had the opportunity to observe the course three times a week, 
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taking notes, disturbing the questionnaires and making an interview with the teacher, in 

addition to developing oral discussions with pupils after class, using the mother tongue in 

order to extract as much as possible information about their view points and attitudes. 

1.5.3 Materials 

          In order to test hypotheses, both quantitative and qualitative data are needed which can 

be obtained only through using measurement. Choosing the suitable ways for collecting data 

is a crucial part of any research. When choosing the methods of measurement, one should 

take into consideration the limits which constraint the research (time, availability, etc). 

          Understanding the principles of gathering information for research facilitates the 

collection for the purpose of creating a high quality research work which deeply describes the 

destination of the researcher. After constructing the statement of the problem, quantifying 

data through using research tools is needed. The goal for using those tools is to make the 

researcher clarify information, seek the truth and identify ways for improving the learning or 

the teaching situation mentioned in the early stages of the research as a problematic. 

Researchers need those systematic techniques to collect data in order to be able to reflect the 

results and interpret them. Triangulation requires collecting data using a variety of tools for 

more validity and reliability, because the quality of any dissertation depends to a great extent 

on how research was conducted, and how reliable were the sources of data collection. Data 

collection can be in terms of quantity or quality. Quantitative rely primarily on quantifying 

the size of an issue by giving statistics and numbers whereas qualitative methods of collection 

are used to explore features and opinions by providing insights into the problem; for that 

reason, they vary in their forms and techniques and the sample size is small comparing to the 

quantitative methods which aims at estimating. Regardless of the kind of research, the key 

component of exactness is to know how to collect and then how to interpret; therefore, 

different types of data measurement can be used by researchers, but each tool is appropriate 

for a specific situation to reach specific purposes. 

         While gathering data for this research work, both quantitative and qualitative data were 

of equal importance and have been collected for the purpose of extending an approach to the 

problem and quantifying how prevalent it is. Questionnaires for quantitative data whereas, 

classroom observation and interview have been used for qualitative data. For the sake of 

providing answers to the research questions, quantitative methods provided the researcher 

with numerical data which can be symbolized in averages and percentages, and qualitative 
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have enabled her to get a valuable insight into the situation. Concerning the quantitative 

methods, the use of questionnaires has provided the researcher with a considerable amount of 

data about what is related to the problematic.  As far as qualitative methods are concerned, the 

use of both classroom observation and interview has been of a great importance in obtaining 

information.  

 

1.5.3.1 Questionnaires 

            Questionnaires are important because large amounts of information can be collected 

from a large number of people in a short period of time. Brown (2001:6) defines 

questionnaires as any written instruments that present respondents with a series of questions 

or statements to which they are to react either by writing out their answers or selecting from 

among existing answers. 

 

              A questionnaire provides answers; it consists of a number of questions organized in a 

specific order, given to the respondents who are expected to read and then present their 

responses. Questionnaires include open-ended questions and close-ended questions. Open-

ended questions give the respondent the freedom in answering; they cannot be answered with 

a simple "yes" or "no" answer, or with a choice; in contrast, Close-ended questions have to be 

answered by yes or no, or choosing from the set of answers given, just by ticking. This type of 

questions limits respondents with a list of answer choices from which they have to choose. 

Both types of questions may be supportive clues in exploring the views and the responses. In 

this respect, Nunan (1992) expresses that responses to closed questions are helpful because 

they can easily be collected and also open questions are important in the sense that they are 

not limited so they can provide additive information. 

 

         As an example of the closed questions, the researcher has used the following question:   

Do you know something about the British culture and civilization? 

Yes 

No 
 

            As far as the open-ended questions are concerned the researcher has asked: 

 How do you describe your country‟s cultural identity?  

              Researchers are expected to avoid leading questions which influence the 

respondents‟ view points, as what was expressed by Nunan who announces: It is particularly 
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important that the researchers do not reveal their own attitudes through leading questions. 

(Ibid) 

              As what was previously explained, the suggested topic of investigation is about third 

year secondary school pupils‟ ethnocentric attitudes, examining that issue involves using two 

questionnaires, one for the teacher and one for the pupils. 

1.5.3.1.1 Pupils‟ Questionnaire 

           To examine the attitudes of pupils, the researcher uses a questionnaire which includes 

both types of questions close and open-ended, for that reason she tries to ask them a series of 

questions which are organized into categories. Dividing questions into parts facilitates the 

gathering and the interpretation. The questionnaire of pupils contains five parts, each part 

contains a number of related questions. See table 1.1 

                          Parts  Number of questions 

  I General information about pupils             9  

 II  Familiarity with culture             7 

III  Exposure to 

culture 

 Inside the classroom             3 

Outside the classroom             5 

IV Attitudes             7 

V Cultural awareness             8 

                                             Table1.1 Pupils‟ Questionnaire Rubrics 

             As what the table indicates, the questionnaire distributed to the pupils contains five 

parts, the total number of questions is 39. An example of the first rubric‟s questions:  What do 

you do in your free time? Whereas in the second part of questions the following question for 

example has been used:   Which aspect of the British society are you most familiar with?  

            The questions of the third rubric which is named pupils „exposure to culture are 

divided into two parts: their exposure inside the classroom, and outside the classroom, and 

these are two respectively mentioned examples:  

Do you make activities about culture in the classroom? 
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How many times per week do you go to the library? 

             To identify pupils‟ attitudes in relation to the target language culture, the researcher 

asks 7 questions in the fourth part of the questionnaire, for example: How do you evaluate the 

British people? Or which culture do you see as superior? However, the final part of the survey 

is concerned with pupils‟ cultural awareness, and to know how they see cultures similarities 

as well as the differences. To do that, the researcher has used multiple questions such as:  

 Do you see similarities and differences between cultures as normal?  

 What are the differences between the Arab, the British, and the American civilizations? 

             The questionnaires have been given to all the pupils (40), but there have been 2 who 

refused to respond, three other questionnaires cannot be considered as valid because their 

responses are just isolated letters without significance i.e. with no relation to the topic. Each 

part of the questionnaire aims at identifying and exploring a specific issue and the purposes 

are clearly explained in the table below: 

  Parts                                           Purposes  

    I  To get general information about pupils, the researcher believes that 

knowing different things about them may make her get general clues, this 

serves as an initial step to acquire knowledge about their attitudinal 

tendencies. 

   II To know if pupils have a certain cultural knowledge about people from 

other countries namely whose their native language is English 

   III This exploratory part aims at examining pupils‟ exposure to the cultures of 

the target language communities; the research introduces this part to the 

questionnaire because she has a strong belief that being exposed to the 

cultural aspects affects their attitudes. The questions reflect their exposure 

inside and outside the classroom. 

   IV To determine pupils‟ attitudes concerning the culture and the people who 

speak English as their mother tongue, to know if they are ethnocentric or 

not. 

   V To know if pupils have knowledge about cultural similarities and 

differences and if they are culturally aware of the idea that differences do 

not mean rejecting the language and the people who speak that language 

                                                      Table1.2 Purposes of Pupils „Questionnaire 
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           The overall purpose of the questionnaire which is designed for Third year pupils is to 

get a clear cut answer about their attitudes. Another questionnaire is given to the teacher in 

order to get more results; there should be a link between pupils „attitudes and their teacher‟s 

beliefs and viewpoints regarding the issue that is being investigated in that dissertation. 

1.5.3.1.2 Teacher‟s Questionnaire 

         To find out the teacher‟s viewpoints, a closed/open-ended questionnaire is used; the 

respondent (the teacher) is given a copy of the questionnaire and informed that she is 

expected to respond as honestly as possible. Two days later, the questionnaire was given back 

to the researcher to be analyzed. That questionnaire consists of 24 questions of both types 

close-ended and open-ended. As an example of the first category:  Did you plan to become a 

teacher of English? In this question she has to choose either yes or no, whereas in open-ended 

questions she was given the freedom to express her ideas without being limited to choices for 

example: How do you describe your native culture? 

Parts  Number of questions  

I Introductory information                  9 

II Cultural knowledge                  8 

III Teacher‟s perceptions of the 

target language culture 
                 7 

                                              Table1.3 Teacher‟s Questionnaire Rubrics 

           That questionnaire consists of three sections: Personal information, Cultural 

knowledge, and Perception of the culture(s) associated with English. The first section presents 

personal information about the teacher, as an example of the questions used in this part:  How 

long have you been teaching?  Or what are your qualifications? 

           The second section reveals the teacher‟s knowledge of cultural aspects and specifically 

those of the target language communities. The researcher includes that part because she sees 

that teacher‟s knowledge of culture affects pupils‟ familiarity with it. The final part of the 

questionnaire is about teacher‟s viewpoints about the English speaking countries. The 

purposes of asking 24 questions to the teacher can be summarized in the following table: 
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    Rubric                                        Purposes  

      I To get general background information about the teacher. 

This helps in the interpretation of the findings. 

      II To get data about the teacher‟s cultural knowledge, this is 

helpful in the sense that it can be associated with the 

results of the pupils‟ questionnaire. 

      III To determine the teacher‟s perceptions concerning the 

culture(s) associated with English  

   Table1.4 Purposes of the Teacher‟s Questionnaire 

            Questionnaires (the one distributed to pupils and the one given to their teacher) cannot 

be sufficient to form final conclusions; other methods should be used to be more exact in the 

results and to accurately achieve the research objectives. 

1.5.3.1.3 Piloting the Questionnaires 

         Once designing the questionnaire that is going to be distributed, one needs to choose 

representatives from the target group to respond. In other words, it is important to make a 

pilot study before starting actual data collection and especially with large surveys. In any 

research, the pilot phase aims at obtaining ideas about the comprehensibility of the 

questionnaire and identifying questions that do not make sense to respondents, though testing 

it, one can realize that some questions are understood by respondents in a way which is 

different from what they were supposed to convey, and sometimes respondents‟ comments 

can inspire the researcher to include new points and integrate other questions into the 

questionnaire.  

          The reason behind piloting both questionnaires used in that study is to reduce the risks 

of ambiguity, and eliminate the problems that have been encountered.  The researcher has 

noticed that the constructed questionnaires are not structurally organized, because she tended 

to ask a series of questions without dividing them into rubrics or parts, and this was resulted 

in the difficulty of gathering answers and converting them into numbers and totals; other 

things were observed through piloting the questionnaires such as the repetition and the use of 

some questions which are not helpful. The researcher realizes that those problems can be 

solved by classifying questions in rubrics, and eliminating repeated and useless questions. 

            Piloting is important to avoid misunderstanding or any other problem, to check that 

the design of the research instrument can be beneficial in practice, to identify  

the link between the objectives and the content of the questionnaires, to examine the wording, 
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the length and also to create a balance between the amount of information to be included in 

each part. 

 

1.5.3.2 Interview 

             For the sake of obtaining more reliable data for this work by ensuring triangulation of 

sources, an interview was used in addition to the instruments cited before (classroom 

observation and the questionnaires). Interviews can be used to collect data from a selected 

group of individuals through conversation to shed light on a given situation, or a topic that the 

researcher is focusing on.  In this respects, Gillham (2000: 1) defines that tool as:   

A conversation usually between two people (……) where one person- the interviewer- is 

seeking responses for a particular purpose from the other persons: the interviewee. 

 

         In order to have a clear idea about the problematic, that study entails interviewing the 

teacher by presenting 24 questions .The researcher organizes the questions in three parts, the 

purposes of each part are explored in the table below: 

 

Parts                              Purpose  Examples  

  I To know what  the teaching objectives of the teacher 

are (short term and long term objectives) 

What are your aims before 

planning a lesson?  

 

 

 

  II 

 

To determine the teacher‟s beliefs about different 

issues (her pupils‟ attitudes, intercultural 

competence…etc) 

Do you think that pupils‟ 

negative attitudes towards the 

culture and the people of the 

English speaking countries 

may affect their language 

learning? 

 

  III 

To obtain valuable information about her practices 

(activities, home works...etc) 

When preparing home works 

for your pupils, on which 

aspect do you concentrate? 

 

                                                             Table 1.5 Purposes of the Teacher‟s Interview 

            This tool has helped the investigator to explore the teacher‟s aims, beliefs, and the 

strategies she adopts in relation to what the situation requires. Classroom observation has also 

been used to reinforce the investigation. 
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1.5.3.3 Observation          

          Classroom observation is used as a way to have a useful insight into the situational 

problem; the researcher has chosen the use of classroom observation, because it is viewed as 

one of the useful tools to get authentic data. 

This method is independent of respondents’ willingness to respond 

and as such is relatively less demanding of active cooperation on 

the part of respondents as happens to be the case in the interview 

or the questionnaire method      

                                                           Kothari (1990: 96) 

       Observing the courses have constituted an important data source, and to systematically 

accomplish this task, the researcher took notes about all that is going on in the classroom 

environment; this has been done through observing the type of activities introduced by the 

teacher, the time devoted to grammar, vocabulary and culture teaching, the teaching materials 

used, the way the course is conducted, tests, exams, topics introduced, etc. However, the fact 

of observing is not sufficient to gather information; for that reason, i.e. for more reliability 

and validity, an interview and two questionnaires are also used; therefore, to test the 

hypotheses, one needs to be informed of different issues related to the population of interest, 

by using several methods. Whatever research procedures people use to collect data, they must 

deeply analyze the results to exactly find out answers and explanations to the formulated 

research questions. 

 

1.5.4 Methodological Design of the Study  

           To reach the objectives, one should follow procedures, from choosing the population 

till forming final conclusions and proposing solutions. As far as this study is concerned; 

choosing the population of the study was the first step before choosing the topic i.e. after 

observing the group of pupils, the researcher started to know about their difficulties; this was 

the starting point for her to choose a topic and determine a problematic. On that basis she 

planned to reach a set of objectives by first formulating questions and proposing possible 

answers and then collecting information to test the four hypotheses through using 

instrumentation. All these procedures led to interpretation and analysis, conclusions and then 

further recommendations and suggestions. (See diagram 1.1) 
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1.6 Conclusion 

          This research work aims at identifying pupils‟ negative attitudes when taking part in 

learning situations, to know how they can overcome these obstacles to better cope with those 

judgments. The purpose of this study is, thus, to try to discuss this situation by paying 

attention to the techniques that may be used by language teachers to develop their pupils‟ 

tolerance.  

 

          In the next chapter, the investigator presents a theoretical framework of the notion of 

ethnocentrism and intercultural instruction as a remedy to that problem. Providing definitions 

and literature which has been written about those concepts helps in understanding the 

problematic. Teachers cannot improve this situation unless they acquire knowledge about 

ethnocentrism and of course defining the intercultural dimension is also beneficial because the 

research emphasizes on how to reduce ethnocentrism through intercultural instruction. 

Therefore; the review of literature includes information about both concepts: ethnocentrism as 

a problematic and intercultural competence as a key factor and a solution to the problem. 
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2.1 Introduction 

       The second chapter of the research is therefore a review of related literature, which 

includes information provided by scholars and researchers of the field about concepts which 

concern the problematic suggested by the investigator. As what was previously mentioned, 

the topic which is tackled through that research is about ethnocentrism of pupils and how can 

intercultural instruction play a role in reducing those stereotyping attitudes. In order to know 

how to determine solutions for that learning problem, one should first know what is meant by 

both concepts: ethnocentrism and intercultural competence. This chapter is an overview 

which provides knowledge concerning the previously mentioned concepts. It is divided into 

two parts: the first defines ethnocentrism whereas the second is concerned with defining 

intercultural competence in language learning and presents ideas on the role of that 

intercultural dimension in reducing ethnocentric attitudes. 

2.2 Reviewing the Definitions of Culture 

           Trifonovitch (as cited in Croft, 1980) illustrates that over 450 different definitions of 

the word “culture” are available in literature; this is what makes it difficult to teach when 

teaching language. As stated by Williams (1981), the concept of culture is one of the most 

complicated words in the English language since it encompasses different facets. Over time, 

many researchers have tried to present definitions which cover all the aspects related to 

culture. In this part, the researcher tries to review how scholars define the concept of culture.  

           Describing the members of a specific community requires portraying their culture.  

Lochtman et al (2008) has mentioned that culture is the label that is mixed up with other 

different aspects such as language, religion, history, etc. Those aspects define that group of 

people, who live in the same geographical area which represents the country for them, and 

they have the same cultural beliefs and practices.  

            Tylor (as cited in Croft) considers culture as that complex whole which includes 

knowledge, perceptions, beliefs, arts, law, morals, customs and traditions in addition to any 

other skill or habit acquired by the members of social groups (1980). According to Moran 

(2001:4), culture is the great achievement of people as reflected in their history, social institutions, 

works of art, architecture, music and literature. Many scholars have attempted to describe the 

components of culture for example Condon (cited in Brown, 1994:123), defines culture as a 

system of integrated patterns, most of which remain below the threshold of consciousness, yet all of 

which govern human behavior just as surely as the manipulated strings of a puppet control its 
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motions. Whereas Thompson‟s definition views culture as the pattern of meanings embodied in 

symbolic forms, including actions, utterances, and meaningful objects of various kinds, by virtue of 

which individuals communicate with one another and share their experiences. (1990: 132). A more 

detailed definition conceptualized by Larson et al views culture as a blue print that: 

  

Guides the behavior of people in a community and is incubated in family 

life. It governs our behaviour in groups, makes use sensitive to matters of 

status, and help us know what other expect of us and what will happen if 

we do not live up to their expectations. Culture helps us to know how far 

we can go as individuals and what our responsibility is to the group 

                                                                                 (1972:39) 

           Another example may be illustrated by Brislin who defines culture as a set of values, 

norms and activities related to real life situations and shared by the members of a social 

group; those beliefs and actions are considered to be right and positive by those people since 

they represent for them their sense of identity.  

 

Widely shared ideals, values, formation and uses of categories, 

assumptions about life, and goal-directed activities that become 

unconsciously or sub-consciously accepted as “right” and “correct” by 

people who identify themselves as members of a society 

                                                           Brislin  (1990: 27) 

 

           Other scholars like Adaskou et al (1990) define culture by distinguishing four 

dimensions. The aesthetic includes cinema, literature, music, and media, the sociological one 

refers to the organization of society, family relationships, customs, etc. The semantic 

encompasses the abstract notions which make sense of perceptions, way of thinking, and the 

pragmatic or sociolinguistic aspect refers to the background knowledge, paralinguistic 

features and all that ensures successful communication. Another classification has been made 

by Doyé (1999) who believes that culture can be divided into two wide dimensions:  by 

“objective culture” it is meant the concrete objects, tools, buildings, etc and “subjective 

culture” means abstract feelings, attitudes, norms and values. Culture can be defined in terms 

of three central dimensions: ideas and thoughts (that is the set of values, norms and thoughts 

which characterize a specific group of people), the forms of externalization (i.e. how meaning 

is made accessible or public) and social distribution (the way in which meaning is expressed 

and transmitted in different social contexts).  

         The relevance of this term has been the subject of debates for many scholars. An 

interesting  point of view has been presented by Robinson (1985) who provides four 

definitions as an attempt to describe the concept of culture: behaviourist, functionalist, 
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cognitive and symbolic definitions. The behaviourist definition means that culture is a set of 

determined behaviours such as habits, traditions and customs. The functionalist definition is 

concerned with determining the function of those behaviours within that society; by function, 

it is meant the rules and reasons for behaving in that way. To the cognitive school, culture is 

related to the mental processes of comprehending, memorizing, relating and interpreting ideas 

and concepts, i.e. what is shared by the members of a specific society is not something 

concrete like their behaviours; but it is the knowledge which enables them to create order and 

organization. The symbolic perspective considers culture as an inherited pattern of meanings 

transmitted through history and represented in symbolic forms, though those symbols people 

communicate and obtain knowledge about attitudes and practices. Culture is hence 

comprehended as anything that characterizes social groups. Promoting cultural understanding 

is supposed to be an ongoing process in the foreign language classroom.   

             By analyzing these sayings one can synthesize that there is no single definition of 

culture. Culture is first and foremost the overall aspects which define how the members of 

society behave and think. It is the overall system of referring to thoughts and practices which 

are shared by people who belong to the same social group. The role of culture in the foreign 

language classroom has been the concern of many scholars. Kramsch (1993) points out that 

the integration of culture into classroom instruction has been influenced by two perspectives. 

The first one attempts to introduce cultural information about civilization, literature, arts, 

customs, habits, and folklore of everyday life. The other approach encourages providing 

knowledge of comparisons between one‟s own and the target country.  

 

2.3 Language and Culture 

         When talking about a specific language, one automatically seeks to know about the 

native speakers of that language and tries to know about them as social individuals, their 

customs, beliefs and practices, their way of thinking, etc; which means that people 

unconsciously relate language to culture. This automatic link does not come randomly; it 

comes to our minds because culture is strongly associated with language. 

          The relationship between language and culture is a controversial topic. This is due to the 

fact that language is a part of culture and culture reflects language. As expressed by Agar 
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(1994). In the 19
th

 century, Sapir
 4

and Whorf
5
 proposed the Sapir-Whorf hypothesis which 

proposes that language shapes our culture, and at the same time is affected by it. It is then 

vital to assume that people have preserved their cultural heritage from generation to 

generation through language. The symbolic definition of culture is what illustrates this strong 

link since it views culture as the process where symbols i.e. language and meanings are 

expressed. This process makes group members understand various social phenomena, as well 

as describe them to other communities. 

 

           Risager (1996) describes the relationship between language and culture in terms of 

three perspectives: 

1. Culture is embedded in the semantics of language 

2. Culture is the context of language usage 

3. Culture is the content of language teaching 

 

      Language and culture have an interdependent relationship as stated by Lochtman et al. 

(2008) that language is the medium through which most of our information about culture is 

obtained. Samovar et al emphasize:  

 
Culture and communication are inseparable because culture not only 

dictates who talks to whom, about what, and how the communication 

proceeds, it also helps to determine how people encode messages, the 

meanings they have for messages, and the conditions and circumstances 

under which various messages may or may not be sent, noticed, or 

interpreted... Culture...is the foundation of communication  

                                                                          (1981:24) 

          In learning a foreign language, culture plays a vital role in helping learners understand 

what they are learning and preparing them to live in a multicultural world. Peck (1998) 

emphasizes that without the study of culture, foreign language instruction is inaccurate and 

incomplete. In the same line of thought, Brown has stressed the importance of teaching 

culture when teaching the foreign language:  A language is a part of culture and a culture is a 

part of a language. The two are intricately6 interwoven so that one cannot separate the two 

without losing the significance of either language or culture (Ibid). 

 

                                                           
4
 Edward Sapir (1884–1939): an American anthropologist-linguist, one of the most important figures in the 

early development of linguistics 
5
 Benjamin Lee Whorf (1897 –1941): an American linguist 

6
 Intricately : Having many interrelating parts 

http://en.wikipedia.org/wiki/United_States
http://en.wikipedia.org/wiki/Anthropologist
http://en.wikipedia.org/wiki/Linguistics
http://en.wikipedia.org/wiki/Linguistics
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         Weaver‟s (1993) cultural iceberg (Figure 2.1) shows that a large part of our own cultural 

knowledge is invisible and unconsciously applied in our everyday interactions. The figure 

indicates that the large part of our cultural knowledge is internal and hidden within the self; it 

is our beliefs, attitudes, myths
7
 and thoughts about culture. It is obvious that for each society 

there are culturally appropriate ways to address people, express gratitude, make requests, etc. 

Therefore, every individual should know that behavioural patterns are the products of cultures 

and what is appropriate in his/her own speech community may be perceived negatively by 

members of the target language speech community.          

 

 

                    Figure 2.1: Weaver‟s Cultural Iceberg  

(Adapted from http://home.snu.edu/~hculbert/iceberg.htm) 

 

2.4 Ethnocentrism 

      From an early age, human beings start constructing their background of knowledge. The 

knowledge they obtain enables them to be professional in certain areas and to acquire skills 

which make them able to succeed in performing different activities which are related to their 

social life. Developing knowledge through education is an integral part of human life; it 

means that humans use knowledge to build skills, and then their thoughts start to awake; 

thinking means that they come at a level of possessing attitudes. Either positive or negative, 

the most important is to have that critical thinking which helps them view and interpret things 

and events. In any domain of life, people have attitudes, because our human nature makes our 

life experiences based on the ability of thinking, and automatically thinking leads to form 

judgments, attitudes and stereotypes. In order to understand the concept of ethnocentrism, we 

                                                           
7
 Myths: Ideas that are generalized and believed by many people 
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need first to define it in its general context, knowing the origins of the term is also needed for 

better understanding. 

 

2.4.1 Defining Ethnocentrism 

      The term ethnocentric is an adjective which describes having attitudes and feelings of 

superiority over other ethnic groups. Those feelings come from comparison; comparing the 

own ethnic group to otherness rises the belief of superiority. The Oxford Advanced Learner‟s 

Dictionary defines the adjective ethnocentric as being based on the ideas and beliefs of one 

particular culture and using these to judge other cultures (2005:520). 

        Bennet (2004) used the term “ethnocentrism” to refer to the belief of one‟s own culture 

as “central to reality”, and he uses the term “ethnorelativism” to mean the opposite. In other 

words, the ethnocentric person views other social groups from his own perspectives and 

judges the cultural differences as inferiority. As the word indicates, persons with ethnocentric 

beliefs see their ethnic identity as being situated at the centre point; we can then extract and 

understand the meaning of the concept of ethnocentrism from its terminology. Lustig et al 

(1999) see that all cultures have strong ethnocentric tendencies to evaluate the actions of 

others:   I think we all agree on how common it is for us as a nation to claim, or at least think, that we 

produce the cleanest food and the best machines, or that our language is the most beautiful and our 

strategies for doing business are the most effective. (1999: 146). Berry et al point out that 

ethnocentrism is the synonym for general antipathy towards all out-groups…a lack of acceptance of 

cultural diversity, a general intolerance for out-groups and a relative preference for one’s in-group 

over most out-groups. (1995:303). In addition to that, the studies of Neulip et al have also 

shown that ethnocentrism is an obstacle to intercultural communication competence (1997: 389). 

         Prejudices and stereotypes are closely related concepts and many people do not 

differentiate between them. Katz et al (1933) have defined stereotypes as cognitive aspects 

about a specific group of people and prejudices as affective attitudes or negative reactions to 

otherness. Vang (2010) has defined cultural stereotypes as traits which are not innate but are 

acquired and learned from experiences. 

2.4.2 Origins of the Term 

       Ethnocentrism is derived from the Greek words “ethnos”, and “centrism”: ethno means 

“people” and “Centrism” means “center”, so the word ethnocentrism literally means people‟s 
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self-centeredness which makes them feel that their beliefs and practices are better and 

superior comparing to those of the other ethnic groups. 

         Ethnocentrism was first used in the field of social science in 1906 by Graham Sumner
8
 a 

social evolutionist and professor of Political and Social Science at Yale University, in his 

Book Folkways, he describes the term as the View of things in which one’s own group is the center 

of everything, and all others are scaled and rated with reference to it” (1906:13). He has also 

mentioned that Ethnocentrism leads a people to exaggerate and intensify everything in their own 

culture. 

          An early example of stereotyping is the first English manuals produced in the 

fourteenth century which portrayed the French as lazy, incompetent and venal.  Lochtman et 

al (2008).  

2.4.3 Ethnocentrism and the Social Identity Theory  
 
           Every person is surrounded by group membership; this identification is the social 

identity which is defined by Tajfel (1978: 63) as that part of an individual’s self-concept which 

derives from his/her knowledge of his/her membership of a social group. From this came the SIT. 

Tajfel
9
 and Turner‟s theory involves social comparison and hypothesizes that people tend to 

differentiate their social group from other groups; this may lead them to have the tendency to 

feel that they are superior comparing to others. As a result, this theory has been criticized 

since it ties itself to ethnocentrism. Tajfel's greatest theory explains people‟s perceptions of 

who they are based on the characteristics of the group they belong to. These traits give in-

group members a sense of social identity which makes them discriminate against the out-

group members to enhance their social self-esteem by seeking to find negative aspects about 

others. This leads to stereotyping and categorizing social groups 

           Tajfel et al. (1979) have distinguished three processes while evaluating out-group 

members. The first is social categorization which makes people categorize differences in 

order to identify and evaluate them. Similarly, they try to identify the appropriately evaluated 

behaviour with reference to the norms of in-groups. The second stage is social identification 

in which individuals adopt what they identified about the group they belong to i.e. they start 

                                                           
8
 William Graham Sumner: (1840–1910): an American scholar who wrote numerous books and essays on 

American history, economic history, political theory, sociology, and anthropology. (The first professor in 

sociology at Yale College) 
 
9
 Henri Tajfel: (1919–1982): a British social psychologist, best known for his work on the social identity theory 

 

http://en.wikipedia.org/wiki/American_history
http://en.wikipedia.org/wiki/Economic_history
http://en.wikipedia.org/wiki/Political_theory
http://en.wikipedia.org/wiki/Sociology
http://en.wikipedia.org/wiki/Anthropology
http://en.wikipedia.org/wiki/Sociology
http://en.wikipedia.org/wiki/Yale_College
http://en.wikipedia.org/wiki/Social_psychologist
http://en.wikipedia.org/wiki/Social_identity
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to be bound up with group membership. The final stage is social comparison.  After 

distinguishing themselves as members of a specific group, they tend to compare that group 

with other groups. Comparing leads to prejudice and stereotypes. 

          The Social identity theory is a theory designed to explain how group members develop 

a sense of membership and tend to perceive other group members as different but in a 

negative way. This personal identification with a specific group leads to forming comparison 

which is a key component of the S.I.T. 

2.4.4 The Effect of Ethnocentrism 

          Houghton (2012) illustrates that ethnocentrism has two facets: the first one is related to 

the inability to recognize perceptions other than our own and this inability is due to the lack of 

knowledge about the others which keeps us within the circle of information concerning 

otherness; this leads us to interpret other behaviours as strange and deviations from reality. 

The ethnocentric beliefs make us interpret things from our own cultural perspective. As what 

the quotation indicates: The highly ethnocentric individual suffers from a form of cultural myopia 

(Wiseman et al, 1989: 364). The second facet is related to evaluation, which means evaluating 

from our own cultural point of view; this leads us to see other groups as inferior. This facet 

affects memory; it means we memorize information in favour of in-group members, with less 

information about otherness. (Ibid) 

             Houghton insists on solving that problems of ethnocentric visions through exposure to 

people from other cultures; she states that through exposure to cultural distinction, cognitive 

development starts to increase, and ethnocentric individuals start evaluating those differences 

as a process of normal behaviour. During the stage of cognitive development, similarities start 

to be noticed and differences are seen as normal. “Ethnocentrism is an orientation which is 

presumed to have an important impact on an individual’s communication behavior, particularly when 

the context of that communication involves people with diverse cultural, ethnic, religious, or regional 

backgrounds”.   (Neuliep et al, 1997:390) 

            Accepting the idea that there exist differences between cultural groups helps people 

get rid of ethnocentrism. In that way, they can easily deal with communicative situations with 

foreigners. 

2.4.5 Ethnocentrism in Relation to Education 

         As what was explained by the researcher, in any domain of life people have attitudes     

and since the study is concerned with the context of teaching, namely Teaching English as a 

http://www.wisegeek.org/what-is-a-theory.htm
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Foreign Language, the focus will be on ethnocentrism in relation to learning. As any other 

domain, learning also involves having attitudes and skills of interpretation, especially when it 

comes to foreign languages, because learning something which is foreign means being 

exposed to new and strange aspects. When learners are exposed to a foreign language, they by 

nature start to be possessors of feelings of comparison between native and foreign cultures, 

which means comparison in terms of superiority; in other words, comparing two cultures will 

certainly lead to stereotyping  judgments which can represent the starting point for 

ethnocentric. 

         It is widely recognized that some people are ethnocentric; by ethnocentric it is meant 

believing that one‟s own ethnic or cultural group is superior. The ethnocentric individual 

judges other groups in relation to his or her own particular ethnic group or culture, especially 

with concern to language, behaviour, customs, and religion.  Individuals with ethnocentric 

visions interpret everything with reference to their own beliefs; those visions lead them to 

form comparison and as a result they look at the other ethnic group as inferior. Stereotypes 

have negative influence on people‟s social activities, and when it comes to learning a foreign 

language, the effect will be on the educational performances either inside or outside the 

classroom. 

        Ethnocentrism in education can be an interesting topic of investigation for language 

teaching researchers, because many pupils suffer from those attitudes which represent 

obstacles for them to succeed. Instead of concentration on memorizing vocabulary word lists 

and acquiring grammar rules, this category of pupils transfer their attention to drawing images 

of superiority over the culture of the target language. This strong belief of  superiority has a 

direct link with language performance in the sense  that when pupils see the other culture as 

inferior and as a product of false assumptions, their process of learning will be automatically 

affected , Why is that?! Because their learning interests in that case will shift from the 

language skills to comparison between the two cultures. At this level the teacher  may say that 

the learning problem of his/her pupils starts to be serious, and it is his responsibility to look 

for ways and effective strategies to solve it. Teachers are supposed to develop any 

unprejudiced attitude to prevent ethnocentric judgments Being far away from those 

stereotypical judgments requires attempts to accept the idea that there exist differences 

between societies and cultures, accepting the differentiation starts first by trying to develop 

knowledge of cultural aspects of otherness. 
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2.4.6 Assessing Ethnocentrism of Pupils 

 
            Scholars developed certain scales to assess the degree of ethnocentrism. One of these 

instruments is the GENE (Generalized Ethnocentrism) Scale. Neuliep and McCroskey (1997) 

developed two scales to measure ethnocentrism that affects communication. The first scale 

was designed to measure ethnocentrism levels of American participants only “the United 

States Ethnocentrism Scale (USE), then in 2002 they developed a generalized version of the 

instrument of measurement named the generalized ethnocentrism scale (GENE), developed by 

Neuliep et al (1997). This scale provides an explanation of the method of measurement, it 

contains 22 questions, 15 are scored and the other seven are designed to balance the number 

of positively and negatively worded items.  

 

2.5 Intercultural Dimension in EFL Teaching 

          The importance of the intercultural dimension of foreign language teaching is now 

internationally recognized for the last two or three decades. Foreign language education has 

focused on how to improve methods of teaching to enhance linguistic competence. However, 

it has now turned to the intercultural dimension which is becoming the subject of most 

pedagogical contexts. The second part of the current chapter aims at giving readers 

knowledge about intercultural instruction. Developing in pupils the ability to consider 

differences between cultures as cultural diversity and as a process of normal behaviour is the 

objectives of successful classroom managers. Teachers who are aware enough that 

ethnocentric attitudes of pupils will in a way or another affect learning are seeking always to 

plan for introducing intercultural teaching to their courses. To know how teachers can expose 

their pupils to that dimension of language teaching, one needs to understand the concept of 

intercultural competence. 

 

2.5.1 The development of Aims in EFL Instruction (From L.C to I.C) 

           It is obvious that foreign language teaching has witnessed many changes in the 

methods used to pass on knowledge and in the objectives of classroom instruction. At the 

early stages, the overall objective of language teaching was to acquire a general knowledge 

about the language being taught. Learning languages in the first third of the 20
th

 century was 

linked to philosophy. However, this interest was reduced in the 1930s and the 1960s which 

witnessed the incorporation of the formalist and structuralist approaches. Those periods were 
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marked by ignoring the importance of the socio-cultural rules in the acquisition of language 

i.e. the focus was on making the learner use the language in a correct way. However the skills 

that enable to appropriately communicate and respond to different social situations were 

neglected. 

            In the second half of the 20
th

 century, there had been a shift in emphasis from 

linguistic competence to communicative competence since scholars realized that it was not 

enough to produce grammatically correct expressions without being able to appropriately use 

those expressions depending on the social context. The communicative approach has been 

criticized by Byram since it solely emphasizes on achieving communicative goals with no 

interest in expanding the cultural knowledge. The attempts of Moore (1996) referred to 

teaching cultural contents through focusing on the 4-F approach (Folk-dances, Festivals, 

Fairs, Food). Then gradually the focus changed from historical and geographical data to 

analyzing values, beliefs and thoughts of other group members. In the 1990s the dimension of 

intercultural competence emerged as an objective of FL instructional programmes. The term 

“intercultural competence” was introduced by Michael Byram, professor at Durham 

university in the United Kingdom. In 1997, Byram et al define that competence as bringing 

two cultures into contact; they clarify that teaching any foreign language should be based on 

developing the skills of noticing how cultures are different and how they are related in terms 

of similarities. They also define these abilities as having an external vision when looking at 

the native cultural traits. 

        Byram et al (1998:9) define the intercultural individual as someone who has knowledge 

of one or, preferably, more cultures and social identities and has a capacity to discover and 

relate to new people from the contexts for which they have not been prepared. Chambers 

(2001) mentions the three qualities of the intercultural speaker as follows:  

 Having a multicultural competence. 

 Having the sensitivity to other social identities  

 Having the ability to mediate and relate the native and the other cultures. 

 

             As outlined above, the past 20–30 years have witnessed the developments of the aims 

of language teaching, and have resulted in a focus on culture teaching.  Pretceille (2001:132) 

declares: “Why do we learn languages? She comments by stating that learning is not simply 

knowing other languages, it is rather an understanding of people through their language and 

their culture(s). She distinguishes two shifts in teaching objectives. One is the shift from 
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historical, geographical to cultural content. The other is a shift from cultural competence to 

intercultural competence as a key component to enhance sensitivity and cultural awareness. 

     Foreign language learners are required to produce an infinite number of phrases to 

express their wants and ideas using appropriate and simple language structures. Accordingly, 

they should be in contact with the cultures associated with the language they are learning by 

being exposed to a wide range of data or cultural themes. 

2.5.2 The Concept of “Intercultural competence” 

           The term “intercultural education” was first introduced in the USA during the two 

world wars to refer to the educational programmes designed for integrating different ethnic 

groups in North American society (Doyé 1999). The concept of intercultural competence is 

frequently used in the field of teaching foreign languages, and it cannot be understood without 

conceptualizing a clear understanding of the term competence. 

 

2.5.2.1 Defining “Competence” 

         The SALTO Cultural Diversity Resource Centre (2009) defined competence as being 

used interchangeably with the term skill, but they do not have the same meaning; competence 

means the ability to apply knowledge, the know-how to use it in a variety of situations (stable 

or changing situations). To be competent in a domain, two elements are of great importance: 

applying the knowledge we have to perform a specific task or to solve a problem, and being 

able to transfer this ability to react to different situations. (Ibid) 

2.5.2.2 Definition of Intercultural Competence    

          There seems to be general agreement that intercultural instruction should become an 

integral part of institutional education. Contacts with foreign languages and cultures provide 

the opportunity to foster the development of intercultural competence which is defined as the 

ability to successfully communicate with people from other cultural backgrounds. This ability 

can be promoted and developed through reducing the stereotypical attitudes which leads to 

refusing any kind of interaction or exposure to knowledge of other aspects. According to 

Neuliep (2006), intercultural competence enables to predict beliefs, values and behaviours of 

others and it can be described as consisting of four dimensions: knowledge (how much one 

knows about otherness), affective (the willingness to interact with people from different 
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cultures), psychomotor (the actualization of the cultural knowledge and affective elements), 

and the contextual component (the way intercultural communication occurs).  

           Some researchers define intercultural competence as the continuous, developmental 

process of pursuing cultural awareness, knowledge, skills, encounters, sensitivity, and 

linkages among service and people  (Smith, 1998 as cited by Santos et al (2007).  

2.5.2.3 The Components of Intercultural Competence 

            Since the 1990‟s, Intercultural Competence has been the key term.  Defining this 

concept is difficult due to its complex cultural components; according to Doyé (1999), this 

competence integrates the cognitive skills (knowledge of culture), the pragmatic (the ability to 

perform speech acts) and the attitudinal ones (curiosity to discover, open-mindedness and 

tolerance). Another attempt to define the components of this competence is made by Byram 

(1997); according to him, intercultural competence consists of five components: knowledge 

about social groups, skills of interpretation and relation, skills of interaction, attitudes toward 

people of different cultures, and critical cultural awareness. 

2.5.2.3.1 Attitudes (Savoir ếtre) 

          Being interculturally competent requires being equipped with several abilities. As an 

example, one may show positive attitudinal perceptions towards foreign populations. In this 

respect, Byram (1997:57) has describes the first component which is aiitudes as: Curiosity 

and openness, readiness to suspend disbelief about other cultures and belief about one’s own  

2.5.2.3.2 Knowledge (Savoirs)  

           Intercultural speakers need to have knowledge about the practices and perceptions 

which describe the other cultures especially those which are related to the target language. 

This step toward interculturality is defined as the Knowledge of social groups and their 

products and practices in one’s own and interlocutors’ country, and of the general processes 

of societal and individual interaction. (Byram, 1997:58) 

2.5.2.3.3 Skills of Interpreting and Relating (Savoir-comprendre) 

           Byram uses the French concept of “savoir-comprendre” to describe the third component 

of intercultural competence which can be defined as a set of skills which enable individuals to 

interpret and understand different aspects: The ability to interpret a document or an event 

from another culture, to explain it and to relate it to documents from one’s own (Byram, 

1997:61) 
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2.5.2.3.4 Skills of Discovery and Interaction (Savoir-faire) 

         The skills which allow people to discover all that concerns other group members are 

defined as the ability to acquire new knowledge of a culture and cultural practices and the 

ability to operate knowledge, attitudes and skills under the constraints of real-time communi-

cation and interaction. (Byram, 1997:61) 

2.5.2.3.5 Critical Cultural Awareness (Savoir-s‟engager) 

         The fifth element which defines the acquisition of intercultural competence is named 

critical cultural awareness. This component is defined as An ability to evaluate critically on 

the basis of explicit criteria the perspectives, practices and products in one’s own and other 

cultures and countries (Byram, 1997: 63) 

 

 

                                 Figure2.2 Components of Intercultural Competence (Byram‟s Five Savoirs) 

                                                    

            Some scholars believe that the weakness of Byram‟s model is that it is general since it 

fits different contexts. However, it enables to formulate different teaching aims in terms of 

assessment.  
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2.5.2.4 Intercultural Competence and Intercultural Sensitivity  

       Language learners need to possess certain skills in order to understand dissimilar cultures. 

These skills include: being interested to know about other cultures, being sensitive to cultural 

differences and respecting people with cultures different from their own. Intercultural 

competence and intercultural sensitivity are sometimes used interchangeably by some 

scholars to refer to the same thing; intercultural sensitivity is the prerequisite for intercultural 

competence. Intercultural competence is the behavioural demonstration of intercultural 

sensitivity.  Intercultural sensitivity is defined by Bhawuk et al (1992:414) as A sensitivity to 

the importance of cultural differences and to the points of view of people in other cultures. 

  

2.5.2.4.1 Developmental Model of Intercultural Sensitivity 

         The D.M.I.S is developed by Bennett (1993) to explain how individuals react to cultural 

differences. The theory of this model is that the more people experience cultural differences, 

the more they will be competent in intercultural communication. Bennett (1998) has classified 

the developmental stages of intercultural sensitivity into two general categories: ethnocentric 

and ethnorelative stages which are illustrated in the figure below   

 

          Bennett (1998:26) states that ethnocentric stages are: using one's own set of standards 

and customs to judge all people, often unconsciously whereas he defines ethnorelative stages 

as being comfortable with many standards and customs and ...having an ability to adapt 

behavior and judgments to a variety of interpersonal settings. The stages are briefly defined 

as follows: 

2.5.2.4.1.1 Ethnocentric Stages 

          At this level one's own culture is regarded as central i.e. people are ethnocentric since 

they prefer their cultural patterns and consider those which belong to dissimilar cultures as 

negative and inferior. Racism can be an example of these views. The ethnocentric stages are 

as follows: 

2.5.2.4.1.1.1 Denial 

         At this level, there is no openness to recognize cultural differences. This unawareness 

represents attitudes of ethnocentrism where one‟s visualization of the world is central to 

his/her culture. This denial
10

 is resulted in avoiding contact with cultural differences, and 

                                                           
10

  Denial : to believe that something is not true 
 

http://dictionary.cambridge.org/dictionary/english-arabic/true
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perceiving all what is different as bizarre. At this level, ethnocentric individuals do not feel 

that they are threatened by differences since they simply are unaware that they exist. In other 

words, cultural differences at this stage are experienced with lack of sympathy or are not 

experienced at all. It is the purest form of ethnocentrism (Bennett, 1993:30). 

2.5.2.4.1.1.2 Defense 

          Unlike the first stage, this ethnocentric phase entails possing other judgments in 

addition to the aforementioned attitudes i.e. people at this level consider any difference 

comparing to the native cultural characteristics as a threatening experience since they perceive 

differences among cultures as something strange i.e.. Thus, defensive attitudes start to be 

created. At this level, the native culture is considered as the only viable
11

 one  

 

2.5.2.4.1.1.3 Minimization 

     The minimization stage is the last of the ethnocentric stages. At this point, cultural 

differences are assumed to be tolerated to a certain extent and the negative judgments start to 

be reduced i.e. ethnocentric people at this stage start to be more tolerant and sensitive to 

otherness; in other words, attitudes of rejection continue to exist but at a minimized level. 

 

2.5.2.4.1.2 Ethnorelative Stages 

         At this level, people experience their own culture in the framework of other cultures 

and they start to develop certain attitudinal actions which are not ethnocentric. The stages are 

as follows: 

2.5.2.4.1.2.1 Acceptance 

        This phase is characterized by considering cultures as a dynamic social product rather 

than static. This ethnorelativist stage can be the foundation of intercultural sensitivity i.e. 

others‟ cultural frames of reference are no longer perceived as threatening. Individuals tend to 

respect cultural differences at this stage, and values and assumptions are perceived as 

manifestations of human creativity (Bennett, 1993: 50). 

2.5.2.4.1.2.2 Adaptation 

          Adaptation as one of the stages of the development of intercultural sensitivity can be 

defined as accepting cultural differences as being normal. As Bennett defines it, this stage 

implies attitudinal changes which can be interpreted in an ethnorelative manner i.e. it is the 

                                                           
11

 Viable: effective and able to be successful 

http://dictionary.cambridge.org/dictionary/english-arabic/effective
http://dictionary.cambridge.org/dictionary/english-arabic/able
http://dictionary.cambridge.org/dictionary/english-arabic/successful
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stage at which acceptance to communication is achieved in addition to considering the 

characteristics of the foreign culture as different behaviours but appropriate to that culture.  

2.5.2.4.1.2.3Integration 

          This represents the last stage of openness which can be described as being not only 

sensitive to the different cultures, but to be in the process of becoming part of a specific 

cultural context. Many scholars describe this stage as the movement in and out of different 

cultural worldviews.  

           The process of moving from ethnocentric stages to ethnorelative stages makes 

individuals undergo a number of changes by acquiring skills and developing new attitudes. 

The figure below shows the stages of developing intercultural sensitivity. 

      Ethnocentric stages         Ethnorelative stages  

            Denial               Acceptance  

            Defense               Adaptation  

            Minimization                Integration  

                                                  Table2.1 The Stages of the D.M.I.S 

 

2.5.2.4.2 Strategies to Promote Intercultural Sensitivity  

       The key to the development of that sensitivity depends on the perception that each person 

has when observing cultural difference. In his article, Bennet (1993) proposes a set of 

strategies to promote transitions from one stage to another:  

 From Denial to Defense: an awareness of differences. 

 From Defense to Minimization: exploring the positive aspects and the similarities. 

 From Minimization to Acceptance: understanding the importance of cultural 

difference. 

 From Acceptance to Adaptation: encouraging research to know more about the other 

cultural characteristics 

 From Adaptation to Integration: encouraging anything that facilitates the development 

of empathy with otherness. 

 

          There is a strong connection between intercultural sensitivity and intercultural 

competence, in the sense that enhancing language learners‟ intercultural sensitivity makes 

them better cope with their ethnocentric attitudes. The following table summarizes the 

aforementioned stages. 
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       Stages    Description  

 

 

 

 

 

 

Ethnocentrism 

 

 

 

    Denial  

  -Ignoring cultural differences 

  -Cultural differences are not considered as threatening since they 

are not noticed 

  -Imposing their values and thoughts on others 

  -Thinking that every different behaviour other than the native 

one is totally wrong  

  -Having limited contact with people from other cultures  

 

 

  Defense 

  -Believing in the existence of cultural differences but considering 

them as something threatening  

  -Believe that other cultural frames of reference are inferior 

  -Unwillingness to have contact with those who are different 

  

Minimization 

  -Differences continue to be perceived as negative but with a 

minimized degree.  

   

 

 

 

Ethnorelativism 

 

  Acceptance  

  -Differences are no longer perceived as threatening. 

  -Accepting the idea that other people differ in terms of value 

systems and behavioural standards. 

  - Having neutral attitudes towards cultural difference 

 

  Adaptation  

  -Changing attitudes and behaviours 

  -Empathizing with people from different cultures 

  -Accepting other cultural norms 

  Integration   -Becoming bicultural 

  -Becoming part of a foreign cultural context 

           Table2.2 Description of the Process of Moving from Ethnocentrism to Ethnorelativism 

 

          Intercultural sensitivity has been considered by many scholars as a key factor in the 

process of moving from ethnocentrism to ethnorelativism. Thus, any attempt to raise it will 

help individuals become more conscious to understand foreign cultural frames of references 

and tolerate differences. 

 

2.5.2.5 Measuring IC 

        Several techniques can be used to measure both ethnocentrism pupils‟ intercultural 

sensitivity. There are certain scales which are already prepared by other researches; some of 

which are: I.B.A.I 
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2.5.2.5.1 I.B.A.I 

            One of the earlier instruments of measuring intercultural competence is Ruben‟s 

(1976) I.B.A.I. This tool attempts to evaluate an individual‟s competence in terms of seven 

dimensions: tolerance of ambiguity, interaction management, display of respect, orientation to 

knowledge, relational role behaviour, interaction posture, and empathy. 

 

2.5.2.5.2 I.D.I 

         Other instruments have been developed to measure the degree of intercultural 

sensitivity; as an example one can mention the I.D.I which is developed by Bennett & 

Hammer (1998) who argue that one‟s intercultural sensitivity depends on the degree of 

intercultural competence. This tool is designed to measure individuals‟ intercultural 

sensitivity.        

2.5.2.5.3 M.P.Q 

         The M.P.Q introduced by Van der Zee et al (2000, 2003), this model evaluates five 

perspectives, namely, cultural empathy, emotional stability, open-mindedness, flexibility, and 

social initiative. This instrument has been used in different studies across different cultures 

yes it does not address the communication dimension of intercultural competence. 

2.5.2.5.4 S.D.S 

         Developed by Bogardus in 1925. This scale
12

 attempts to measure peoples‟ reaction to 

other cultures and how they perceive differences. The objectives of this tool are designed in a 

way which determines individuals‟ responses which indicate their level of acceptance by 

evaluating seven points, for example respondents are asked to indicate if they accept a person 

from another cultural group  

2.5.2.5.5 C.A.M 

           This tool of assessment (C.A.M) is designed in 1986 by a group of scholars; one of 

them is Brislin. The scale attempts to incorporate real life situations by proposing a culture-

general assimilator model which attempts to make learners select the appropriate explanation 

                                                           
12

 Scale: a range of levels or numbers used for measuring something 
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of a particular cross-cultural situation for the purpose of interpreting their viewpoints and 

judgments. 

 

2.5.2.5.6  I.P.T.S 

 
        I.P.T.S is developed by Steglitz (1993); it is a culture-general assessment which proposes 

a story and then learners are asked to write an essay to interpretation the suggested cross-

cultural situation. Scoring depends on how much the learner incorporate cultural elements 

into the interpretation. 

2.5.2.5.7 Mini-dramas  

         This technique can be considered as an effective assessment tool which is proposed by 

King (1990). He suggests a test which is similar to the assimilator model called cultural mini-

dramas. This test is important since it incorporates linguistic as well as culture exercises 

which can be proposed by the teacher. 

 

2.5.2.5.8 Videotaping 
 
        Other interesting techniques of measurement can be used for the purpose of assessing 

pupils‟ knowledge of culture vis à vis the English speaking communities. As an example,  one 

can suggest the videotaping of cultural role plays. This technique proposed by Falsgraf (1994) 

provides pupils with various verbal and nonverbal clues. 

2.5.2.5.9 “What Shows that I am Interculturally Competent?” 

          “Recognizing Intercultural Competence: what shows that I am interculturally 

competent?” is a paper developed by the European Wergeland Center (2012), in that paper, 

the components of intercultural competence are mentioned which are skills, attitudes and 

knowledge. Those components are interrelated by nature, since having the right attitudes 

towards otherness and using knowledge and skills make people attain the level of tolerance 

and acceptance of differences. 

       The paper presents a tool which was developed by a group of 30 European teachers, and 

experts. The tool is based on results of research by the council of Europe and other 

international organizations. It enables anyone to measure his/her degree of intercultural 

competence by choosing the suitable box next to each statement to describe his/her skills, 

attitudes, and knowledge. Using tools enables to make a diagnosis for intercultural 
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competence, in order to develop it, since it can be used to evaluate more than one time, and 

each time teachers can make a comparison of the change that their pupils undergo.  

      The use of cross-cultural tasks enables teachers to assess their learners‟ skills of, 

tolerance, the ability to deal with judgments, and the perception of someone else‟s values and 

cultural traits. 

 

2.6 Concluding remarks 

           According to Graddol (1997), over 80% of communicative situations in English occur 

in the absence of a native speaker. This can make one conclude that English is widely used; in 

other words, there is a huge demand to learn that language. For that reason, it is unavoidable 

to look for ways to improve the institutional education by trying to solve any problem that 

may be encountered by learners. Teachers are those who can make the interventions needed to 

deal with any difficulty that is faced by learners. Borg (2003:81) presents a similar line of 

thinking by highlighting the importance of the teacher‟s role to reduce the problems 

encountered in the learning process: Teachers are active, thinking decision-makers who make 

instructional choices by drawing on complex, practically-oriented, personalized, and context-

sensitive networks of knowledge, thoughts, and beliefs. 

            Kincheloe et al. (1985) stress the relevance of cultural awareness since it prepares 

learners to deal with people from different cultures, increases their tolerance and decreases 

their feelings of ethnocentrism. The studies suggested by Kramsch (1993), Seelye (1994) and 

Byram (1988) show that they stress three fundamental learning processes when teaching a 

foreign language:  

 Exploring the native culture 

 Realizing the relationship between language and culture  

 Analyzing and comparing cultures.  

 

           Christ (1994) presents a similar line of thinking by highlighting the importance of 

intercultural education.  Pedagogues are expected to sensitize learners to different cultural 

traits and behaviours in order to reduce any negative attitude which may impede their process 

of learning. Gardner et al. (1959) believe that there is an indirect relationship between 

attitudes and successful language acquisition in the sense that attitudes affect motivation, 

which in turn affects acquisition. Unfortunately, the importance of intercultural competence 

and its role in language classrooms are not taken seriously by most teachers who intentionally 
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exclude contents about American and British cultures from their courses because they believe 

that knowledge of the grammatical system is sufficient for language proficiency. Sapir 

highlights the importance of teaching language through culture; he states: language doesn’t 

exist apart from culture (1970:207). Kramsch argues that by constructing both their own and 

the foreign values, by organizing and extending the range of convenience of these constructs, 

students can find bridges to other culture, anticipate foreign events and discover alternatives 

to their own cultural patterns. (1993:437). She also mentioned that teachers should make 

learners aware of their own attitudes and values before driving them to understand those of 

the foreign culture. Baker (2003) presents a similar line of thinking by highlighting the 

importance of introducing cultural comparison between the native and the foreign cultures to 

the content of teaching; this may enhance the cross-cultural
13

 understanding. According to 

Paige (1997), cultural learning would include: 

 Learning about the self as a cultural being, 

 Learning about the effect on culture on communication and social identity. 

 Culture-general learning i.e. obtaining information about culture in general  

 Culture-specific learning i.e., learning about a specific culture. 

 Learning how to learn, i.e. how to be a successful culture learner. 

 

         It is worth remembering that ethnocentric attitudes can never be reduced without 

establishing active procedures. Robinson (1981) has explored the perceptions of teachers, 

learners and parents regarding the goals of language education in the elementary grades in 

Australia. Her investigation shows that there is a general agreement among the participants 

that language study is for “understanding the people”, “general enjoyment” and “language 

enrichment”. She points out that these responses reflect the need for including the 

sociocultural dimension in the curriculum since this leads to an awareness and sensitivity 

toward otherness. She also emphasizes that the exposure to the foreign language itself 

facilitates the acquisition but cannot promote positive attitudes toward the culture.  

           Other studies have been accomplished by Byram et al. (1991) at the university of 

Durham in the 1980 s to investigate the effects of language teaching on the perception of 

cultures. The researchers have assessed learners‟ knowledge of the French culture and their 

level of ethnocentrism. The findings reveal that: 

                                                           
13 Cross-cultural : involving or containing ideas from two or more different countries or cultures 



59 
 

 Teachers have the same perceptions about the importance of foreign language 

teaching in promoting cultural understanding and tolerance
14

.  

 Teachers do not use the same methods to teach about the foreign culture.   

 Teachers have limited experience with the target culture.  

 Teachers rely primarily on the textbook to determine the topics.   

 

           The study of Byram has attempted to show the relationship between teachers‟ beliefs 

and teaching practices. Similar studies carried out by Ryan‟s (1994) have explored this 

relationship by categorizing teachers‟ perceptions as follows: 

 

a) Cultural knowledge is gained through reading 

b) Culture is what should be analyzed 

c) Culture is the daily way of life 

d) Culture is what is transmitted among generations 

e) Culture is having critical attitudes 

f) Culture is what is lived and experienced.  

 

         Ryan reports that there is some degree of relation between teachers‟ beliefs and 

instructional behaviours. She also concludes that teachers are teaching culture as information, 

rather than for developing cultural understanding and intercultural competence. 

Accompanying foreign language education with teaching cultural elements is the key to 

improve learners‟ knowledge of people‟s ways of life, values, beliefs and practices. More 

specifically, making them avoid the notions of superior or inferior cultures and ethnocentric 

worldviews. This review of literature may be helpful for those who are interested in 

improving EFL learners‟ perception and cultural awareness. Though there are many teachers 

who are interested in the intercultural instruction, they still lack the know-how, as clarified by  

Kramsch, the challenge is to make the target culture attractive enough to be worth while 

studying (1993:356) 

            Feng et al. (2009) explain that effective interaction across cultures means 

accomplishing a successful negotiation between people, and this depends on developing both 

culture- specific and culture-general features. Promoting learners with cultural learning is not 

sufficient to attain intercultural objectives; assessing their process of learning culture is also a 

part of the classroom behaviours that aim to enhance intercultural sensitivity. In general, 

                                                           
14

 Tolerance: the willingness to accept something, especially opinions or behaviour that we may not agree with 
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teaching requires continuous assessment to develop the learning performances of learners. In 

the 1950s, teaching foreign languages was centered on grammar and vocabulary. Thus, 

assessment was aimed at measuring linguistic knowledge by suggesting translation tasks, 

vocabulary lists, dictations, etc. With the development of aims in teaching languages, other 

dimensions need to be tested. Valdes (1990) explores the importance of assessing culture 

learning to provide feedback about learners‟ cultural understanding and how much 

information they have gained in a given period of time. 

               The review of literature is an important part of any dissertation since it helps readers 

develop a clear understanding of the topic being investigated; it gives definitions to concepts, 

and presents what scholars wrote and how they interpret and view specific topics related to 

the problematic. 

2.7 Conclusion 

       In teaching a foreign language it is not sufficient to make the learner equipped with the 

grammatical knowledge of that language, but there is also a need to enhance cultural 

sensitivity to otherness. Learners need to be introduced to clues that enrich their cultural 

repertoire. In that way they can develop sympathy and appreciation to the target culture. A 

number of procedures may be implemented to create attitudes of tolerance and awareness. 

Accordingly, classroom instruction goes beyond teaching grammar and vocabulary items by 

creating a socio-cultural environment. Intercultural instruction as the core of language 

education prepares learners to be culture learners. Thus, their negative attitudinal judgments 

change over time and they develop positive skills of interpreting the knowledge they receive 

about the target language and culture. This body of knowledge enhances their capacity to 

show respect and be interested in the cultures of the speaking countries, in addition to 

developing their cross-cultural patience and tolerance. Hence, the next section is devoted to 

providing detailed descriptive interpretations of the collected data.  
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3.1 Introduction  

         Analyzing involves examining what relationships seem to exist among variables in 

relation to the issue that the investigator is concerned with, in order to describe the overall 

situation, know more about the respondents, and look for better solutions. This chapter is a 

brief analysis to discuss the results and to provide a foundation upon which one can improve 

the situation.  

          Both statistical results and anything that can be analyzed in a way other than statistical 

need to be analyzed logically. Careful and insightful interpretation indicates that what 

researchers are doing is accomplishing their purposes. After analyzing what they have 

collected they can use the information they have gained to adjust and improve the 

intervention; they can also highlight correlations between variables and pay attention to the 

factors that they may not have been noticed before. 

3.2 Interpretation of the Findings  

        To analyze means extracting the meaning of information and using descriptive 

interpretations to find out the key elements which affect the results; this requires explaining 

the qualities of a specific population in a numerical way.  The main part of the current chapter 

has been devoted to the interpretation of the findings. Most of the information gathered will 

be an attempt to determine answers to the research questions; therefore, through analyzing, 

many things can be clarified. In this chapter, both qualitative and quantitative data will be 

analyzed i.e. all the questions of the questionnaires and the interview will be interpreted in 

details, in addition to the classroom observation. 

3.2.1 Analysis of the Quantitative Data 

        Analyzing quantitative data is usually related to statistical procedures to determine 

different issues for example the frequency of specific conditions, scores, numbers or 

percentages of people who belong to a specific population and share certain characteristics. 

This can give definitive answers to questions, with a particular degree of reliability.  In the 

line of what has been explained, the present study entails collecting quantitative data through 

using two questionnaires: one addressed to pupils and one to their teacher. 



63 
 

3.2.1.1 Analyzing the Pupils‟ Questionnaire 

          The main aim of the questionnaire designed for the pupils is to gather general 

information about the pupils‟ level of ethnocentrism, to measure that, other information will 

be needed for example the pupils‟ background and cultural knowledge. Different questions 

have been prepared and classified in rubrics in order to facilitate the interpretation. 40 

questionnaires are prepared because the whole number of pupils is 40. Out of theses 

questionnaires, 35 can be considered as valid and this represents 87.5%. In that part, each 

question of the questionnaire will be analyzed. 

3.2.1.1.1 The First Rubric 

            The first rubric provides explanations to the results of the other parts of the 

questionnaire. In other words, having general background information about pupils can help 

in understanding their beliefs and attitudes. The questions attempt to acquire general data 

about pupils, for example their gender and age (this can be included in any questionnaire). 

Other questions have been introduced; for example: Do you extensively read in a language? 

Asking that question can be helpful in analyzing pupils‟ knowledge about the foreign 

cultures. The majority (exactly30) respond with “yes”; this represents 85.71% which means 

that they use extensive reading, and the rest who do not extensively read represent 14.28%. 

The results indicate that the majority of pupils use extensive reading, but the purpose of that 

question is to know if they read in English or not. For that reason the researcher adds the 

following question directly after the previous one: “If yes, in which language do you read?” 

The responses to that question vary between languages: 9 choose Arabic, 15 read in French, 7 

read in English, 3 read in German and 1 prefers Spanish books. The results are as follows: 

    Languages            Percentage  

Arabic                  25.71% 

French                  42.85% 

English                  20% 

German                  8.57% 

Spanish                   2.85% 

                                    Table 3.1  Languages of Extensive Reading 
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             From the table we can notice that the majority of pupils read in French which means 

that they are interested in obtaining knowledge about the French people and language; this is 

related to the effect of colonialism. Another important question was introduced in the first 

rubric which is: “why did you choose foreign languages stream?  Four choices were given in 

that question:  

a) Because  you were not excellent in the scientific matters 

b) It was the choice of your parents 

c) Because there is a necessity nowadays to learn foreign languages. 

d) Because you like those languages 

           Pupils‟ responses are distributed between those four choices: 10 were not excellent in 

scientific matters, 4 choose foreign languages because they were obliged by their parents, 17 

believe that learning foreign languages is needed due to technological and economic reasons , 

whereas 4 pupils choose the foreign languages stream because they like foreign languages. 

The same results of that question are converted into percentages (See Chart3.1). What can we 

notice is that the large part of the chart represents the number of pupils who choose that 

stream not because they like languages, but due to other reasons such as the need to use 

modern technological means; this has a strong influence on their motivation and learning 

performances.  What can also be remarked is that learners who like foreign languages stream 

are only a minority comparing to their classmates; they symbolize 4 pupils, and we know that 

the whole number of respondents is 35.  

 

                           Chart3.1 Pupils Choices of F.L.S 

a

b

c

d
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           The researcher believes that when pupils‟ choices of the stream are resulted from their 

desire, they will automatically develop their intercultural competence; in other words, if they 

study the languages they like, they will be interested in knowing about the people who speak 

that language as a mother tongue. In that way, they will be familiar with the target language 

and cultures, and as a result they become more competent in terms of interculturality.   

            Another question is addressed to the same group of learners; they are asked to 

mention which foreign language they like by giving them a list of four choices to choose 

English, French, German or Spanish, because these are the foreign languages they learn at 

school. 17 choose French, 10 responses are equally distributed between German and Spanish 

while 8 prefer English; this shows that many pupils like French. The researcher also wants to 

know if they prefer the foreign language that they like or the native language. The responses 

show that most of them prefer the native language i.e.77.14%, though they mention in the 

previous question the foreign language they prefer which means that they like foreign 

languages but when giving them the opportunity to choose either their native or the foreign 

language that they like, they choose the native one; this shows that they are not neutral and 

they involve their personal judgments when it comes to languages. The researcher believes 

that knowing about the level of proficiency of pupils in English may provide an insight into 

the research. For that reason, she asks them about their marks. The answers are summarized 

in the table below: 

Marks       Excellent      Average         Bad  

Number           8         27            0 

Percentage        22.85% 77.14%           0% 

                                            Table 3.2 Pupils‟ Marks in the TL 

           Asking the pupils is not enough because one cannot be sure if their answers really 

reflect their marks; in other words, this should also be discussed with their teacher to obtain 

exact answers. So the results of the table will be associated with the response of the teacher. 

Concerning pupils, their responses vary from excellent to average. The researcher notices   

that no one of them choose “bad level”, this can be related to affective reasons, because it    

can be difficult for some pupils to say that their level is weak. Whereas the teacher says that  

8 are excellent, 14 have average marks most of the time, and 13 have a weak level. From this 

we can say that only the excellent pupils are honest in their responses about their marks 



66 
 

whereas the majority of pupils are not. As what was expressed earlier, knowing about the 

level of pupils is supportive in understanding the target situation i.e. if all the pupils excel in 

the English language; this means that they like it as a language and this can create a certain 

desire to know about the sociocultural aspects related to that language; in that case, they 

cannot be affected by stereotyping or negative judgments. Coming back to the selected 

population, only few pupils are excellent whereas the majority are not; therefore, their level 

may be influenced by the attitudes and the stereotypes that they have vis à vis the people and 

the culture related to the target language. 

            The last question of the first rubric is aimed at determining what pupils do in their free 

time: 11said that they practice sport, 10 of them listen to music, 5 work, and 9 read. The 

results are represented in the chart below: 

 

                                                  Chart 3.2 Pupils‟ Free Time Activities  

           Having analyzed this, one can say that there is a contradiction in their responses 

because when asking them about extensive reading the majority (30 pupils) have declared 

that they read, but when asking them about their free time activities only few insist on 

reading which means that not all the answers reflect reality; that is why researchers take that 

issue into consideration by using other research tools to obtain reliable data. 

3.2.1.1.2 The Second Rubric 

           The questions of that rubric are designed to examine the familiarity of pupils with the 

culture related to the target language. The researcher assumes that exploring pupils‟ cultural 

knowledge helps in analyzing their attitudes.  As an introductory question of that part, the 
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researcher has asked the pupils to define culture by explaining what is meant by that word in 

general. After collecting the responses , the results indicate that the majority of pupils have a 

certain knowledge about the aspects related to culture; this can be noticed through their 

comments; for example, one defines culture as “traditions and lifestyle”, another one relates 

culture to “historical past events and civilization”, others associate culture with “religion”, 

etc. What can be seen is that no one of them provides a complete definition of culture which 

means that they still need to develop their concepts and definitions of the aspects which 

constitute the cultural heritage. 

          Through the second question of that part, the investigator attempts to know if pupils 

visited a foreign country or not. Gathering the responses to that question shows that the 

majority of them which represents more than 50% have never visited a country especially the 

European countries. This may have a direct effect on their familiarity with those foreign 

cultures.  Pupils are also asked if they wish to visit a foreign country, they all express their 

strong willingness to do that; when asking them why, there were some comments which 

relate this to their desire of traveling and enjoying tourism, but they do not have the 

eagerness to discover the otherness and acquire knowledge about the cultural characteristics 

of people from other cultures; this means that they are not aware enough that cultural aspects 

are integrated parts of languages. 

              Asking pupils if they know something about the people whose their mother tongue 

is English, especially the British and the American provided the researcher with valuable 

information in the sense that the majority of pupils confirm that they know different issues 

but their definitions and comments could not cover all the aspects. The results are explained 

in the table below: 

 

 

 

 

 



68 
 

            Questions  Responses Examples of pupils‟ comments 

Yes No  

Do you know something 

about the British people?  

If yes, mention it 

  32 

(91.42%) 

     3 

(8.57%) 

The British people are polite. 

They are Christians 

Their ruler is a queen 

They were colonized by the romans 

Do you know something 

about the American people? 

If yes, mention it 

    

    35 (the 

total 

number) 

i.e. 100%  

 

 

   0 % 

 

Their president is Obama 

They have freedom not like us 

They rule the world 

They are powerful 

I hate them 

                         Table 3.3 Pupils‟ Responses to Question 11 and Question 12  

            Asking pupils about the cultures of the English speaking countries mainly Britain and 

the USA has been of a great importance in providing the knowledge needed to analyze. For 

example: Which aspect of the British or the American society are you most familiar with?  

Here they are asked to respond by choosing from those choices:                                                                                               

History/ Geography/ Politics/ Literature/ Ethnicity/  Daily life practices/ Values and beliefs 

Their responses are distributed as follows: 

Cultural aspects      Britain             USA 

History 11   (31.42%) 5      (14.28%) 

Geography  11   (31.42%) 4      (11.42%) 

Politics  7     (20%) 7      (20%) 

Literature  3     (8.57%) 6      (17.14%) 

Ethnicity  2     (5.71%) 5      (14.28%) 

Daily life practices  0     (0%) 4      (11.42%) 

Values and beliefs  1     (2.85%) 4      (11.42%) 

          Table 3.4 Pupils‟ Familiarity with the Cultural Aspects of Britain and the USA 

             The table shows that pupils are not familiar with all the aspects, concerning Britain; 

the majority are familiar with the historical as well as the geopraphical aspects. This majority 

represent 22 pupils ie more than 50%; the other few responses are distributed between the 

other aspects. What can be noticed is that less attention from the part of pupils is given to 

values and ethinicity with no interest in knowing about daily life practices. This means that 
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pupils refuse to a certain extent to know about the beliefs of other people, their ethnic 

classification and their practices or traditions, but they want just to have information about 

the geographical location or the historical events . 

             Concerning the USA, pupils‟ responses are almost equally distributed between the 

aspects; the researcher wants to know the reason; so she discusses that point with pupils who 

express their willingness to know about the United States of America because it is a powerful 

nation, which means that they do not have the desire to know about otherness because of 

their intercultural competence but because of other reasons. What can also be noticed is that 

no one from the pupils responds with all the choices, which means that noone of them has 

information about the different issues related to the cultures of the English speaking 

countries. This lack of familiarity with culture will in a way or another affect their learning 

process because learning a foreign language demands a large exposure to the cultural 

characteristics related to that language. 

            The last question of that rubric is concerned with pupils‟s difficulties when it comes 

to activities about culture; they are asked to mention if they spend more time if the activity is 

about the culture of the British or the Amercian people. As a result to that question, 26  

(74.28%) insist on “yes”, and the rest respond with “no”.  This can be more illustrated as 

follows: 

 

                                  Graph 3.1 Pupils‟ Difficuties in Activities of Culture 
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           Interpreting the results of the second rubric leads us to point out that they are not 

familiar with the different aspects associated with the target language; that is why they find 

themselves facing difficulties such as spending more time in achieving the educational tasks 

or activities related to culture. 

3.2.1.1.3  The Third Rubric 

          The third rubric of the questionnaire is named “Pupils‟ exposure to culture”. It consists 

of ten questions which attempt to determine to which extent pupils are exposed to the 

cultural aspects related to the English language. That rubric is divided into two parts:   

a) Inside the classroom        b) Outside the classroom 

          The first part is aimed at identifying the actions and classroom practices of the teacher 

to enhance pupils‟cultural knowledge, while the second one is designed to depict their degree 

of exposure to culture outside the classroom.  The questions of both parts are mentioned in 

the table below: 

Exposure 

to culture 

           Close ended questions  Open ended question  

 

Inside  

  the 

classroom 

Do you make oral discussion sessions about 

culture with the help of your teacher? 

What are the titles of the projects 

that you prepared? 

Do you make activities about culture in the 

classroom? 

Describe the activities you make in 

the classroom 

 If your answer to the previous question was 

yes, then are those activities from the 

textbook or not? 

What are the topics of Reading 

comprehension texts of tests? 

Does your teacher give you home work 

activities about culture? 

What are the topics of Reading 

comprehension texts of the exams? 

Does your teacher ask you to prepare research 

projects? 

Give examples of  written 

expression topics of the exam  

  
Outside  

the  

classroom 

Do you have a library in your school? 

 

How many times per week you go 

to the library? 

Do you watch documentaries about the British 

or the American way of life? 

 

Give titles of books that you read 

from the school library 

Do you have a collection of books at home? 

 
Give some titles of books you 

possess at home 

                                        Table 3.5 Questions of the Third Rubric of Pupils‟ Questionnaire 
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           Bearing in mind that the aim of this rubric is to provide necessary information about 

the amount of exposure to the cultural components related to the target languages; the 

researcher wants to establish a connection between the instructional environment and the 

external one so that she can examine the role that the teacher plays inside the classroom, as 

well as the external factors which are responsible of pupils‟ lack of familiarity with the target 

language and culture. On that basis, those questions are prepared. (See Table 3.5) 

3.2.1.1.3.1 Pupils‟ Exposure to Culture Inside the Classroom 

         As mentioned in Table 3.5, the rubric of measuring pupils‟ exposure to culture is 

divided into two parts: the first one is concerned with the classroom environment by asking 

10 questions to pupils (5 close-ended and 5 open-ended). As far as the close-ended questions 

are concerned, the results reveal that the classroom practices and actions do not make pupils 

extremely exposed to the culture connected to the English language. This lack of exposure 

may be caused by the desire of completing the programme of the year which leads to 

neglecting any additional interventions that widen their cultural knowledge regarding the 

English speaking communities. This conclusion is drawn through analyzing the results of 

every single question belonging to that rubric, therefore more explanations are provided as 

follows: 

Do you make oral discussion sessions about culture with the help of your teacher? 

       Concerning that question, the overall agreement among pupils is “No”; with some 

answers which indicate “sometimes”; whereas the lower percentages reflect the responses 

with “yes” and “never”.  This can be more illustrated in the Graph below: 

                                      

Graph 3.2 Oral Discussions about Culture in the Classroom 
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           As what the Graph indicates, a large proportion of pupils declare that their teacher 

does not introduce oral discussions with them regarding culture. The ones who represent 

31.42% announce that they sometimes develop such topics, others respond with “never”, and 

the lower percentage symbolizes pupils who confirm that they have such opportunities of 

discussing those issues. From that result, what can be strengthened is that pupils are not 

familiar with the cultural aspects of the English speaking countries because they are not 

sufficiently initiated to the type of discussions which are about discovering the cultural 

characteristics of those countries. 

          Asking pupils if they make activities concerned with culture indicates that there is a 

balance between yes and no responses (18 say yes and 17 say no). Pupils‟ responses to that 

question seem to be not sufficient for the research; for that reason she also asks their teacher 

about the implementation of this type of activities. The teacher‟s response to that question 

will be explored in the next parts of the interpretation. 

          When asking them if those activities are taken from the textbook or not, nearly all of 

them assert that they are from the textbook. This means that the teacher does not integrate 

other activities such as those which provide pupils with information about culture, but she 

follows just the programme imposed by the syllabus makers. Interpreting that response 

makes us affirm that the teacher relies primarily on the textbook and she does not use other 

materials. This is not sufficient to enhance pupils‟ cultural knowledge because the functions 

of the textbook are distributed between different language components including grammar 

and vocabulary not only culture; for that reason, other materials should be used to cover 

every single aspect in relation to the target language. 

Does your teacher give you home work activities about culture? 

          Home work activities are part of the teaching actions that are actualized by teachers. 

The researcher sees that giving home work tasks about culture to pupils drives them to make 

research and as a result they enhance their knowledge; for that purpose, she suggests that 

question. Pupils‟ responses are distributed between yes and no, in the sense that 14 confirm 

that they achieve home work tasks about culture, whereas 21say that they do not.  

Does your teacher ask you to prepare research projects? 
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         Certainly, preparing research projects give many opportunities to foreign language 

learners to discover different cultural aspects, which mean that the teacher can enlarge their 

cultural backgrounds through suggesting topics related to culture and asking them to develop 

research papers.  Pupils‟ responses to that question are similar in percentage to that of home 

work activities. This result confirms that she neglects the tasks which can be performed 

outside the classroom, and she emphasizes just on what should be accomplished inside the 

classroom. As what was described earlier, other questions (open-ended) are included in the 

first part of the third rubric. Those questions reflect the degree of exposure to culture inside 

the classroom and are respectively cited and explained as follows: 

What are the titles of the projects that you prepared?  

         Very few responses are given back concerning that question for example “Greek 

civilization”, and “Egypt civilization”. This means that they are not always asked to prepare 

projects because not all the pupils give titles.  The researcher notices that the topics do no 

concern the civilizations of the English speaking countries, which means that the teacher is 

not interested in providing pupils with knowledge about those civilizations; she focuses just 

on some civilizations which are mentioned in the first unit of the textbook.  Pupils are also 

asked to mention the topics of reading comprehension texts of tests and exams, and those of 

written expressions. The pupils provide answers concerning both second and third year.  The 

topics are mentioned in the following table 

2
nd

 year topics of tests and exams 3
rd

 year topics of tests and exams 

 

Texts 

 

Earthquake  The Greek and the Egyptian civilizations 

Money laundering
15

 

Doping in sport 

Written 

expression 

The internet 

Advice for the baccalaureate exam 

Tokyo‟s earthquake of 1923 

Advice to loose weight 

Ethics 

Describing Timgad  

Addiction to drugs 

Learning past civilizations  

                                                        Table3.6 Topics of Tests and Exams 

                                                           
15

 Laundering: to move money that has been obtained illegally into foreign bank accounts  
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              The table shows that the topics suggested by the teacher in tests and exams are for 

example about ethics, the internet, or some civilizations which means that there is a lack of 

interest from the part of the teacher to expose her pupils to the cultural dimensions related to 

the target language. In addition to those responses, the researcher asked one pupil to give her 

a copy of the exams and tests. (The copies of both second and third year are included in the 

list of appendices). 

3.2.1.1.3.2 Pupils‟ Exposure to Culture Outside the Classroom 

            This part of this rubric is constructed by the investigator to measure the amount of 

exposure to the cultural aspects outside the classroom. Foreign language learners may have 

different possibilities to be exposed to any information they need in relation to the native 

speakers of that language.  Choosing books from libraries is an effective strategy to do that. 

While visiting “Najah” secondary school, the researcher realizes that there is a library which 

contains different books. This inspired her to ask pupils about the school library. All pupils 

confirm that there is a big library in their school. This question guides the researcher to ask 

them about the frequency of visiting that library. The responses are clearly portrayed in this 

chart: 

 

                                    Chart3.3  Visiting the School Library  

             The chart reflects pupils‟ lack of extensive reading; more than 60 percent declare 

that they have never borrowed books from the library of the school.  The minority of pupils 
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who frequently visit the library represents only 5 pupils (2 times per week), and 8 pupils (1 

time per week). After getting the permission to visit the library of that school; the researcher 

checks the list of books. More details about the library will be given in the part of analyzing 

the results obtained through using the third research tool i.e. the classroom observation. The 

researcher asks pupils who announce that they visit the library each week to mention some 

titles. She notices that they are not interested in borrowing books about the English speaking 

countries because some of them have mentioned French books and classical Arabic writings. 

          There are different ways to acquire cultural knowledge about communities, not only 

visiting libraries and selecting interesting titles, watching documentaries or movies is also 

beneficial; for that reason, pupils are asked to express if they do that or not. What can be 

noticed here is that almost all of them watch movies and documentaries especially about the 

Americans, maybe because they like their music; they want to watch movies to develop a 

familiarity with the lyrics of songs and speech. 

         The last question of the third rubric is about pupils‟ extensive reading at home.  More 

than the half express their willingness to possess personal libraries at home. Those pupils are 

asked to mention some titles of books they have, these are some titles: “J’aime et je cuisine 

la tomate”, “la petite fille à la bougie d’or”, Algerie 1830-2000”. This means that they are 

interested in literature and in the history of their home country since they have not mentioned 

books about the history of Britain or American. 

3.2.1.1.4 The Fourth Rubric 

       This rubric contains 6 questions which all serve to identify the attitudes of third year 

pupils towards the people whose their mother tongue is English. Analyzing each question 

reflects that some pupils have negative judgments about the aspects of the British and the 

American societies. The questions of that rubric are mentioned with the interpretation of 

results as follows: 

How do you evaluate the British people? 

          The aim of this question is to determine if those pupils have any ethnocentric 

ideologies concerning the British people.  The responses differ in terms of viewpoints; for 

example two pupils describe the British people as polite and civilized; however, there are 
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some comments which attract the attention of the investigator because they are related to the 

research questions such as “I hate the British people because they do not have the same 

traditions and daily life routines as the Algerian people”. Analyzing that comment makes us 

say that some pupils interpret any difference between communities as inferiority. In fact, 

being different does not mean inferiority but unfortunately those learners unconsciously link 

between the social differences and the foreign language they are learning; this is named as 

ethnocentrism, and it negatively impacts their motivation and performances.  

How do you evaluate the American people? 

           The same question was given for the purpose of asking pupils to evaluate the 

American people in order to know how they can see the differences between communities. 

Some of  the pupils‟ comments are cited in the table below: 

 The Question                                    Pupils‟ comments 

How do you evaluate 

the American people? 

 

I hate America because it is melting pot, so they do not have a specific 

ethnic origin 

They are not Muslims so we should not learn their language 

They are intelligent because they rule the world 

They are not sincere, the United nations shows that she is interested in 

finding peaceful solutions but it is not a reality 

I don‟t know how to evaluate them 

                                      Table3.7 Pupils‟ Evaluative Comments about the American People 

          Though there were some neutral judgments such as “I do not know”, or “they are like 

any other community which means that they have some similar characteristics as ours and 

they have negative ones also”, the general agreement of their comments shows the existence 

of ethnocentric attitudes. The researcher also notices that there were some who related the 

evaluation with learning the language by saying “They are not Muslims so we should not 

learn their language”. 

How do you describe your country‟s cultural identity? 

          This question is resulted in collecting many responses; the majority of them describe 

their native identities as superior and good. Evaluating the native cultural aspects reveals that 

pupils have positive attitudes towards their native cultural aspects. Having a cultural identity 

means the identification with a group that has a common system of language and norms for 
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conduct. 

          Directly after asking that question, the researcher has introduced a question of 

comparison between their native and other cultures, in order to know how they see the 

differences between those identities. The high percentage represents the native one ie 

65.71%. Another group of pupils (7) see the French people as superior, 3 choose the British 

and 2 prefer the Americans. From this result we can see that whenever we provide a situation 

of comparison between their country and other countries they start to be in favour of their 

country‟s characteristics and at the same they refuse to receive knowledge about otherness 

just because of the existence of differences. Those who consider their native culture as the 

superior one were asked to present their reasons. Some of them relate their choice with 

religion, others emphasize on the valuable
16

 cultural heritage of their country, etc 

            Being interested in knowing about other cultural identities provides complete 

information about otherness in terms of similarities and differences. This helps in coping 

with challenges that each individual had to deal with especially when it comes to learning 

languages; therefore, pupils need to recognize that other peoples can see the world 

differently because they belong to other cultural groups. This may help them reinforce their 

acceptance of the differences. 

Mention the things that you do not like in the English speaking countries‟ cultures; and say 

why 

            Concerning that open-ended question, the responses were rich in terms of 

explanations; the overall purpose of that question is to determine the aspects in which pupils 

show ethnocentric attitudes. Through reading all the comments, the researcher realizes that 

their stereotyping is in terms of religion, history, ethnicity, civilization, daily life practices, 

traditions and other related aspects. 

            As a final question to the fourth rubric, the investigator wanted to ask the pupils if 

they refuse to learn English in case they do not like the cultures and civilizations of the 

English speaking countries. 62.85 percent express their refusal to learn the language. This 

means that those pupils engage their personal opinions and stereotypes in their process of 

learning. 

                                                           
16

 Valuable: very useful or important 
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3.2.1.1.5 The Fifth Rubric 

            Peoples' values, behaviours and beliefs vary enormously. Differences may occur due 

to time of settlement, social backgrounds, level of education and other reasons. The 

identification with the different cultural traits and acquiring information about them help to 

increase respect to otherness. Those misinterpretations occur when they lack the cultural 

awareness. The last rubric of the questionnaires distributed to pupils is named “pupils‟ 

cultural awareness”. 8 questions are suggested in that part for the purpose of having a clear 

cut answer about their degree of cultural awareness. The questions as well as the percentages 

of responses are summarized as follows : 

                    Questions  

   1 Do people from other cultures seem to be strange for you? 

    2 Do you have friends from foreign countries? If no, do you wish to 

have? 

    3 If you have the chance to meet people from foreign countries, will you 

refuse to interact with them? 

    4 Do you respect people from other cultural and ethnic groups? 

    5 Are you interested in acquiring information about other cultures? 

    6 Do you see similarities and differences between cultures as normal? 

    7 What are the differences between the Arab, the British, and American 

civilization? 

    8 What about the similarities? 

                                Table 3.8 The Questions of the Last Rubric of Pupils‟ Questionnaire 

         Pupils‟ responses to the close-ended questions indicate that they are not culturally 

aware of the differences between nations especially the English speaking countries. As what 

is shown in the graph below; for example, when asking them if they perceive people from 

other cultures as strange only 15 respond with no. The second question of that rubric shows 

that the majority have friends from foreign countries, and even those who have not, they 

wish to have, whereas in the next question they declare that if they have the chance to meet 

with people from foreign countries, they will refuse to interact with them, this proves that 

there is a certain contradiction in their attitudes, being hesitated means that they are not 
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aware enough to have the entire desire to discover issues about otherness by developing 

social interactions and discussions. 

           Question 4 is resulted in declaring that they respect people from other cultures and 

countries. Though respecting otherness is an important step to increasing the degree of 

cultural awareness; it is not enough because they announce in another question that they are 

not interested in acquiring information about anything which does not belong to their ethnic 

group; then they declare that they do not see differences between nations as normal. 

         

 

                                               Graph 3.3 Pupils‟ Degree of Cultural Awareness 

           In addition to those 6 questions, two open-ended questions were included to that 

rubric: the first one is concerned with mentioning the differences between the Arab, the 

British, and the American civilizations, whereas the second is designed to know their 

knowledge of the similarities between those nations. Both questions reveal the lack of 

knowledge of similar characteristics and differences, this can provide an explanation to the 

rubric of “familiarity with culture”. 

            The responses of the questionnaire indicate that the selected group of learners shows 

a kind of ethnocentrism; being ethnocentric means the strong belief that one's own beliefs 

and ways of life are better and more desirable than those of others. Learning foreign 
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languages may raise in some learners the tendency to avoid seeing and discovering the 

cultural traits of otherness; this conflict occurs when the rules of their own culture are 

contradicted with the rules of the culture associated with the foreign language they are 

learning. Developing knowledge about the similarities as well as the differences is the first 

step towards the cultural awareness. 

 

3.2.1.2 Analyzing the Teacher‟s Questionnaire  

           In the line of what has been mentioned in the first chapter, a questionnaire is prepared 

to be given to the teacher. It consists of a number of questions of mixed types (close and 

open) , which all have purposes ( See table 1.4). The responses collected for each rubric are 

interpreted in details in this chapter. 

3.2.1.2.1 Introductory Information about the Teacher 

          This part contains 9 questions which attempt to get general background information 

about the teacher who teaches English to the selected population or the case study, such as 

determining his professional experience. For the researcher, designing that group of 

questions is effective in the sense that it paves the way to know different things related to the 

study.  

           Those questions provide different answers which concern the teacher; for example, 

she is not a novice one, and that she has a magister degree in the French language. This leads 

the researcher to ask other related questions which are: 

 Did you plan to become a teacher of English? 

          Through that question, the researcher realizes that she has a certain desire and 

motivation to be a teacher. This may represent a positive thing for her pupils because when 

teachers do not plan to teach it means that they will not be motivated when they become 

teachers. 

Do you like foreign languages? 

          Here, the teacher insists that she likes foreign languages; this may also be positive for 

pupils, having a teacher who likes foreign languages and mainly English will increase their 

chances to develop their language skills. 
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Was teaching foreign languages stream your choice or that of the administration? 

          Concerning that question, the researcher wanted to confirm if that teacher likes foreign 

languages and it is confirmed because she declares that it was her personal choice to teach 

that stream. 

You said in question 2 that you have a magister degree in French, so do you prefer being a 

teacher of French instead of teaching English? 

          The teacher‟s response reveals that she likes both languages, but if she has the choice 

now, she wants to teach French instead of English. She was hesitating in her response, 

though she said that she likes her profession as a teacher of English, but it seems that she 

prefers French since through another question the investigator realizes that she extensively 

reads in French and she likes that language (she mentions that she has some works of 

Mouloud Feraoun). 

Do you have any future plan to become a teacher of French? 

          Concerning her future plans regarding teaching French, she said that maybe she will be 

a university teacher of French because she has a magister degree in that language. Analyzing 

this can make us believe that she is interested in the French language more than English 

3.2.1.2.2 Cultural Knowledge 

           This part is constructed to examine the teacher‟s cultural knowledge; the researcher 

believes that the familiarity of the teacher with culture affects the pupils‟ level of 

intercultural competence. The questions are all open-ended in order to give the teacher 

unlimited chances to express her knowledge regarding culture. See the table below: 
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                        Questions                           Purposes  

Define the concept of culture  Through the definition, one can examine if the 

teacher is aware of all the dimensions of 

culture. 

Which aspect of culture or civilization (that of 

the British people) are you familiar with? 

To determine if the teacher has a certain 

background knowledge about the British 

society.  

Which aspect of culture or civilization (that of 

the British people) are you not familiar with? 

To determine in which aspect of the British 

civilization the teacher lacks information 

Which aspect of culture or civilization (that of 

the USA) are you familiar with? 

To determine if the teacher has a certain 

background knowledge about the American 

society. 

Which aspect of culture or civilization (that of 

the USA) are you not familiar with? 

To determine in which aspect of the American 

civilization the teacher lacks information 

Describe the British people in two or three 

sentences  

To know if the teacher has information about 

the British people‟s traditions, way of life, 

cultural practices, religious beliefs, etc 

Describe the American people in two or three 

sentence 

To examine the teacher‟s knowledge 

concerning the American people‟s lifestyle, 

traditions and any other aspect. 

How do you describe your native culture? 

 

To determine the degree of someone‟s 

knowledge of other civilizations and cultures ,we 

should start first by measuring his/her 

knowledge of the native culture, because people 

who are not interested in knowing about their 

cultures, they will not seek to know about other 

cultures because they are not intellectual 

persons. 

 

                                                    Table 3.9 The Teacher‟s Cultural Knowledge Questions           

           The teacher defines culture as everything about a specific area which is inhabited by a 

group of people sharing the same beliefs, traditions and using the same language to express 

their ideas and develop relationships.  What is noticed is that her definition covers different 

aspects related to culture such as traditions, beliefs and language, which means that she has 

information about the dimensions that construct culture. 

         She has also mentioned in question 2 that she has knowledge about the British history 

because she likes history in general not only that of Britain. In addition to that, she says that 

she does not know about the traditions of that county. Being unfamiliar with some aspects is 

negative, because as a language instructor, one should cover all the aspects related to the 

language he or she is teaching. 

           When asking her about the American culture, she has also expressed her knowledge of 

some historical issues such as the Apache. Concerning the aspects of unfamiliarity, she has 



83 
 

emphasized on music for example. As far as the description of the British and the American 

people is concerned, the teacher‟s responses to those two questions reflect her knowledge of 

some characteristics for example she points out that the British people are civilized, hard 

workers, and polite.                                              

          It is worth remembering that the present research tests the hypothesis of pupils‟ 

ethnocentrism, and to measure their sensitivity to the cultural characteristics of otherness, it 

is vital also to shed light on their teacher‟s perceptions and attitudes; that was the objective 

of the third rubric of the questionnaire given to the teacher.  

3.2.1.2.3 Teacher‟s Perceptions and Attitudes 

          In that part of the questionnaire, 7 questions have been asked for the purpose of 

reflecting the desired aim. The first question from that part is:  

Do you think that the Algerians or in a wider sense the Arabs‟ cultural heritage is superior in 

comparison to the culture of the English speaking countries? 

         The teacher claims that the Arabs have more cultural heritage comparing to any other 

nations. This comment can be analyzed from different angles, some people may see it as a 

positive judgment since considering one‟s culture as superior is a normal behaviour in the 

sense that it is a feeling of cultural identity. Others may consider the fact of seeing other 

cultures as inferior in comparison with the native one is a kind of stereotypical perceptions 

which can be related to the lack of cultural awareness. 

           Other questions are needed to ensure that the results are more valid; for that reason, 

the researcher asked the teacher to mention the country that she wants to visit in case she did 

not visit a foreign country. The response reveals that she wishes to visit France.  Supposing 

that she chooses Britain, in that case we can say that she is interested in discovering issues 

about the English speaking countries, and this can be helpful for learners in the sense that she 

can transfer her interest to them in order to enlarge their cultural knowledge,; but 

unfortunately, it seems to the researcher that she is interested in another culture which is that 

of the French people. This cannot be a benefit for pupils to increase their familiarity with the 

target language culture. 

           In the other questions, the instructor points out that she respects people from foreign 

cultures; this behaviour is a positive starting point to develop an intercultural competence; 
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however, when asking her if she wishes to have friends from foreign cultures, she states that 

she refuses any interaction with foreign people. Another question is added to know her point 

of view concerning those who refuse to learn a language in case they do not like the 

traditions or the values of the people who speak that language as a native one. Her viewpoint 

is not clearly determined though she states: “not necessarily”. As a teacher of a foreign 

language, her comment should be strong enough to express that learning a foreign language 

should not be intervened with the personal stereotypes about culture. 

Asking the teacher about her extensive reading is effective in the sense that it can 

provide us with information regarding her perceptions, the researcher sees that when we do 

not read books about the English speaking countries, this means that we are not interested in 

their cultures, or we have negative perceptions  towards that. The teacher‟s response is yes, 

but when we asked her to mention a title she left a blank without response. The final question 

of the questionnaire is important in determining her attitudes, and her interest in acquiring 

information about the British culture: If the ministry of education organizes a programme for 

teachers to develop their knowledge about the culture of Britain for example and teachers 

will be free to join or not, will you join the programme? 

The response: I have no free time to join the programme; I prefer to develop my cultural 

knowledge by myself through reading and traveling. 

            Interpreting the quantified results offers the opportunity of coming up with 

concluding thoughts about the situational phenomenon. The qualitative results will be also 

examined to get evidence by analyzing the parts of the interview and explaining all what is 

obtaining through observing the classes.   

3.2.2 Analysis of Qualitative Data (the Interview) 

          Unlike numbers, qualitative information cannot always be represented in something 

definite, but can be analyzed depending on people‟s opinions and assumptions to provide 

descriptions of environmental factors. This can develop insights into how participants reflect 

the issue that is described by researchers, what barriers and advantages are experienced, and 

how to improve what is being investigated. 

          The analytical process of quantitative data differs from that of the qualitative. The 

difference is in terms of the steps to be followed. Dornyei (2007) suggests four phases in that 

process: starting from transcribing the data, moving to pre-coding and coding, then 
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interpreting the data and finally drawing conclusions. In that dissertation, an interview is 

used as a research instrument for assembling qualitative information. The interpretations of 

each question have been clearly presented in this section. The researcher has divided the 

interview into three rubrics for the purpose of organizing the questions and facilitating the 

interpretation. The first part is about determining the teaching objectives, the second one is 

aimed at reflecting the teacher‟s beliefs regarding pupils‟ negative perceptions and the 

necessity of developing the intercultural competence, whereas the final rubric attempt to 

obtain information about the teacher‟s actions and interventions to reduce her pupils‟ 

ethnocentric attitudes and to make them have the wisdom of interculturality. 

 

3.2.2.1 Analyzing the First Part of the Interview  

              The first part contains 2 questions which attempt to identify both short term and 

long term objectives. The teacher is asked to determine her aims of lesson planning and also 

to number the objectives by priority. The following table shows the order of her choices: 

 

                                           Objectives  Order 

Enhancing their level of Grammar                1 

Making them use the language appropriately               6 

Developing their knowledge of culture               8 

Making them like the native language               7 

Enriching their vocabulary               2 

Providing them with a native-like speaking skill               5 

Improving their writing abilities               3 

Improving their reading comprehension                4 

Making them familiar with the aspects of culture 

and civilization of the target language 

communities 

               9 

                                                          Table3.10 The teacher‟s Aims and Objectives 

            From the table, one can say that the teacher emphasizes on grammar and vocabulary 

i.e. she plans to enhance her pupils‟ language skills mainly (writing, speaking and reading), 

and to develop their sociolinguistic competence by making them able to use the language in 

its social context and in an appropriate way. Developing their familiarity with any of the 

aspects associated with the English language is not considered by her as a priority. 

Concerning her aims before planning a lesson, the answer reveals her emphasis on following 
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the programme so she has no other plans in relation to her pupils‟ needs or problems. 

           The rest of the interview is aimed at acquiring knowledge about the beliefs as well as 

the practices of the teacher in relation to the situation described in that research. Both parts 

will be analyzed in details. 

 

3.2.2.2 Analyzing the Second Part of the Interview 

           The second part of the interview is about the teacher‟s beliefs and thoughts 

concerning the problem of ethnocentrism and also the intercultural competence as an 

interesting concept for EFL teachers. This rubric includes a number of questions which are 

mentioned in the diagram below: 
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                        Diagram3.1 Questions of the Second Rubric of the Interview 

              Those 13 questions are resulted in formulating thoughts about the teacher‟s ideas 

regarding the phenomenon investigated by the proposed study. In the second rubric, the 

interviewer obtains the information needed by suggesting a number of questions through face 

Do you think that pupils‟ negative attitudes towards the culture and the 

people of the English speaking countries may affect their language 

learning? 

 

For you, to reduce those attitudes, teachers should: Organize oral 

discussions with pupils, Introduce activities about the culture, neglect the 

aspects of culture in the classroom, or you have other suggestions 

 

 

 

Are your pupils familiar with the culture of Britain or with that of the USA? 

 
How can you describe your classroom environment? 

 
Do you believe that your pupils have knowledge about the English speaking 

countries‟ cultures? 

 
Your pupils are interested to a certain extent in acquiring information about: 

the British culture, the American one, or none of them  

 

How do you describe the syllabus programme? 

 
Which aspect of pupils‟ needs  do you think that the syllabus programme 

fit? Grammar, vocabulary of cultural knowledge  

  

 
Define intercultural competence 

 
What are your opinions regarding intercultural instruction? 

 
Do you think that intercultural instruction can reduce pupils‟ stereotypes on 

the culture of the target language? 

 
For you, what is the ideal situation to reduce those stereotypes? 

 Bryam defined intercultural competence in terms of 5 components: Which 

component of the following do you consider as the most important one? 

Attitudes, knowledge, skills of interpreting and relating, skills of discovery 

and interaction, critical cultural awareness 

 

 

 

 

 

Rubric2     
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to face interaction. The first question is about the negative attitudes that some pupils have 

towards the culture of the native speakers of the target language, the instructor believes that 

those judgments have no effect on learning because the aim of following courses is to acquire 

knowledge about the language itself and not to express their affective feelings and attitudes 

towards the others‟ cultures. 

              For her, to reduce those attitudes, the effective way is to neglect the aspects of those 

cultures by avoiding classroom discussions about the daily life practices of those 

communities. This is negatively interpreted by the researcher who strongly believes that 

helping pupils overcome their ethnocentric attitudes can be done by exposing them to a large 

input about culture not by neglecting it.  Asking her about her pupils‟ degree of familiarity 

with the culture of Britain or with that of the USA makes the researcher point out that she is 

not familiar with their knowledge and abilities since she cannot provide an answer about their 

familiarity with culture. This interpretation may help in analyzing another question which is 

concerned with describing her classes in the sense that she cannot exactly describe all that 

concerns her pupils‟ learning process. She describes the classroom environment by speaking 

about their level in grammar, their difficulties in writing, their mixed abilities, their large 

number and their motivation; however, she does not mention their cultural background or 

their attitudes. As a result, she cannot know if they have knowledge about the cultures of the 

English speaking communities or not.  

              What can be noticed here is the use of two questions which indicate the same 

meaning, Are your pupils familiar with the culture of Britain or with that of the USA? Do you 

believe that your pupils have knowledge about the English speaking countries‟ cultures? In 

other words, the interviewer has used those two questions for the purpose of obtaining a clear 

answer about the teacher‟s knowledge of her pupils‟ degree of familiarity with the cultures 

associated with English, since the researcher believes that if the teacher does not provide the 

real answer to the question, information can be obtained by asking her the same question in a 

different way. 

             Another question is included in the interview (in the 2
nd

 rubric):  Your pupils are 

interested to a certain extent in acquiring information about: the British culture, the American 

one, or none of them? She chooses the second choice i.e. the American one. This is not 

enough; to get rid of ethnocentrism, learners need to be familiar with aspects concerning all 



89 
 

the English speaking countries, and this can be done by being interested also in acquiring data 

about the British people. 

         According to the interviewee, the syllabus is designed in a manner which fits the needs 

of language learners, since it focuses on enhancing their level in grammar and enriching their 

vocabulary; therefore, she does not consider the other dimensions as a necessity while many 

teachers and researchers nowadays are insisting on the idea that language cannot be learnt as a 

mechanism of grammatical rules and a set of words memorized as vocabulary. This response 

leads the interviewer to ask her about the intercultural dimension of language teaching. As a 

result, her comment reflects her lack of familiarity with that concept since she states that 

intercultural instruction is not of an essential importance in the field of teaching foreign 

languages and the priority is on how to develop native-like speakers or at least speakers who 

can communicatively and successfully interact with others using the target language. For her, 

it is also essential to make them competent in writing and in understanding any spoken 

discourse in English in order to be able to negotiate meaning. Therefore, she directly links 

language learning with the communicative competence (linguistic, sociolinguistic and 

strategic) with neglecting the intercultural competence. For her, even if they are not 

interculturally competent, this cannot affect their level of proficiency because if they know 

how to speak and read, understand what they listen and express themselves in written 

expressions, they can be considered as competent learners. 

         Asking her to suggest the ideal situation to reduce ethnocentric stereotypes makes her 

say that she does not see that ethnocentrism affects her pupils‟ acquisition of English. Her 

comment shows that she is not aware of the negative impact of ethnocentrism on learning 

foreign languages; as a result, she is also unaware of the positive impact on intercultural 

teaching on reducing those negative attitudes. When the interviewer insists on making her 

suggest ways to overcome ethnocentrism, she says that this can be done by giving examples 

just about the positive aspects of other cultures, and it is clear that in order to reduce 

ethnocentrism, it is essential to help pupils understand cultural differences (differences being 

positive or negative comparing to the native culture) not only by focusing on the positive 

patterns; they rather need to know about positive and negative ones and at the same time 

respect otherness by accepting the differentiation. 

         Having interpreted those comments may lead the researcher confirm that she lacks 

knowledge of the positive effects of intercultural instruction. She does also not have an idea 
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about the five components of intercultural competence since she chooses only one component 

when it comes to Bryam‟s definition.  

3.2.2.3 Analyzing the Third Part of the Interview 

         The last part of the interview is concerned with the teacher‟s intervention and actions to 

reduce the problem of negative judgments and their effect on learning. The rubric is named 

teacher‟s practices and it is made up of the following questions: 

How do you distribute the time of your course? 

Do you believe that teachers should devote time to culture teaching? 

What are the types of activities you introduce to your pupils? 

What activities do you consider to be the most important? 

How do you assess your pupils‟ knowledge of cultural similarities and differences between 

the native and the culture of the target language? 

How do you deal with pupils‟ stereotypes and negative judgments towards the culture of the 

target language? 

Concerning the texts of reading comprehension tests, do you extract texts from the textbook 

or you introduce other texts? 

What about the texts of the exams? 

When preparing home works for your pupils, on which aspect do you concentrate? 

           The analysis of this part has come up with interesting data concerning the practices of 

the teacher who states that the time of her classes is devoted to grammar, vocabulary, 

listening activities, reading comprehension texts, written expression tasks and evaluations. 

This means that she does not give a big part to culture integration. One can conclude that her 

learners are not exposed to culture and as an expected result, they cannot be familiar with the 

culture related to the target language, and they develop attitudes of ethnocentrism. 

          Concerning the activities, she announces that she relies on the activities of the 

programme (more details about the textbook will be provided in the next phase of analysis). 

The fact that she has no activities to suggest shows that she does not focus on interculturality 
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in teaching. Asking her about the strategy she uses in assessing her pupils‟ cultural knowledge 

reveals that she does not provide an effective way to do that. This is due to the ignorance of 

ethnocentrism as a learning problem; she also neglects the intercultural dimension which 

makes teachers able to assess their pupils‟ degree of familiarity with the cultural aspects.  For 

her, dealing with learners‟ stereotypes and negative judgments is beyond teachers‟ objectives 

since teachers are language providers not psychologists or sociologists. She also mentions that 

most of the time she extracts the texts of reading comprehension of tests as well as the exams 

from the textbook (more details of tests and exams are provided in the pupils‟ responses and 

also the appendices). 

           After analyzing the rubrics of the questionnaires and the interview, providing details 

about the third research tool is needed to appropriately handle the requirements of the target 

situation. The third tool is classroom observation. 

3.2.3 Classroom Observation 

            The fact of being observed may be an unpleasant idea for teachers; for that reason, 

researchers should inform teachers that observing is for the sake of gathering information, not 

for the purpose of judging them. Whereas pupils have not show any anxiety or worry to be 

observed and have invited the investigator to ask all the questions she needs to fulfill her task. 

            The classroom observation was divided into two phases, the first one started in March 

2013 and the second started in 2013/2014 and has finished by the end of the academic year. 

The aim of the first phase is to find out the set of problems and difficulties that may be 

encountered by language learners in instructional situations. The major concern of the first 

phase of classroom observation was to explore the difficulties facing pupils in order to 

determine how they can overcome these obstacles. The observation supports the other tools 

with extra information concerning the actions and practices inside the classroom environment.  

           Maintaining observation during the first period of time has highlighted a problem 

encountered by the population under investigation, whereas the second phase of the 

observation process reinforces the understanding of the target situation and it has been 

fundamentally divided into several parts to describe the way the courses have been conducted, 

i.e. the content that has been provided for those learners through a series of lessons. 

         The task of observing classes in different courses has been guided by a determined plan; 

in addition to the use of note taking, this have constituted a great help for the researcher to 

gather valid information. 
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3.2.3.1General Information  

       Before taking notes and remarks about the instructional actions of the teacher, one needs 

first to introduce general information about the observation including determining the period, 

the class being observed, the length of lessons, the experience of the teacher, the atmosphere 

of the classroom, etc. As mentioned above, the observation of classes is done in two phases, 

the first one aims at choosing a topic for enquiry (in 2013, from April to the end of the school 

year), whereas the second attempts to accomplish the research (in 2014, from April to the end 

of the school year). Both administrative papers which show the dates are included in the 

appendices. The researcher has chosen to attend the courses of the foreign languages stream 

since it requires more sessions of English comparing to the other streams; this offers more 

time and more chances of observation.  The pupils chosen are Third year pupils and their 

teacher is not a novice one; she is experienced. Through observing her way of teaching, the 

researcher notices that she has experience, Asking her about her experience of teaching 

reveals that she teaches English for 15 years. Concerning the length of the lessons being 

observed; during their second year they have received an instructional programme of 4 hours 

of English per week whereas in the 3
rd

 year they have been exposed to five hours of English 

learning per week. 

          Describing the atmosphere of the classroom is helpful in portraying the way in which 

instruction is conducted by depicting how the teacher is managing the classroom and 

determining the physical conditions. The researcher announces that the classroom 

environment is safe and comfortable for pupils, the furniture is available, and there is no 

problem of temperature or other problems. As a result to those conditions, learning can 

normally occur and can be conducive to all pupils. It is worth remembering that formal 

education requires classroom management. Controlling the classroom ensures learners‟ 

involvement in the lessons and reduces disruptive behaviours. Concerning 3
rd

 year foreign 

languages of Najah, the researcher feels pleased to examine their learning process since they 

are not trouble-makers during the classes. They respect their teacher and even the researcher 

and pave the way for her to carry out the enquiry. This is because of their teacher‟s guidance 

and good management. 

             Observing the classes many times per week makes the researcher confirm that this 

good climate of learning is created and established by the teacher who clearly defines the 

rules and explains her severe reactions to the expected as well as the unexpected behaviours. 
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She checks whether all pupils are concentrating even when she is preoccupied in writing or 

explaining; she establishes routines to monitor the activities and the use of materials, and she 

knows when she should intervene. She always verifies if pupils bring their books and 

copybooks to be sure that they are following. As far as the seating arrangement is concerned, 

Pupils‟ seats are arranged in four rows. This allows to orient them toward the front of the 

room and to check their performances. Pupils are free to choose their seats at the beginning of 

the year, and they keep the same arrangement, expect for some cases when the teacher assigns 

some of them to seats that will ensure discipline. In general, one can say that her classes are 

properly controlled and as a result, the problems related to classroom management are 

eliminated. 

3.2.3.2 Teacher‟s Talk Vs Pupils „Talk 

         During the phase of observation, learners do not talk enough, the more the teacher 

speaks, the less they speak. The teacher‟s talking time is devoted to initiate the topic, 

distribute turns, evaluate responses by giving feedback, questioning and jokes which are used 

to increase interest throughout the course. 

        She uses the board to write the exercises and explain grammar rules, the meanings of 

vocabulary items and after checking whether they all have understand; she gives them 

instructions. Some students need time to understand the indication, so she gives them time to 

answer. Then, they are given the time required to give the right response. Though she gives 

them opportunities to speak, each student gets only few minutes to speak since she talks for 

more than half the time in a 60 minute lesson with 35 students. 

3.2.3.3 Use of the T.L 

           Effective language instructors provide learners with a large interactive input in the 

target language to develop their proficiency. They are the ones who use the target language as 

much as possible. Learners cannot learn the language without being exposed to it through 

listening to different discourses; this increases their opportunities to speak.  Since the TL is 

not heard outside of the classroom context.  

           The phase of observation is resulted in drawing conclusions about the use of English in 

the classroom context. The researchers detects that the instructor‟s use of the TL is not 

maximized since she sometimes uses French to facilitate instructions and even to open 
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discussions which are not related to the content of the course. The reason is that she is 

magister student of French. What can also be noticed is that she is the main user of the TL; 

pupils show hesitation to use the TL in a communicative way and they use only some English 

words to participate in activities by giving responses. 

3.2.3.4 Use of Materials 

           Each teacher requires a range of tools in order to ensure instruction. These materials 

make language accessible to learners. Using a variety of materials makes it possible to reduce 

pupils‟ boredom and lack of concentration.    

          The textbook is a material of instruction that plays a critical role in maintaining 

education. Though it is the key component to deliver the curriculum, teachers should not rely 

solely on it to pass on knowledge; in fact other materials are needed since textbooks are not 

the only didactic instruments. According to what has been observed, the teacher relies 

primarily on the textbook as a printed material i.e. she wrote exercises from the book on the 

whiteboard then she explains for pupils who are supposed to participate. The investigator 

wants to form a general idea about the textbook; first she has noticed that the same book 

“New prospects” is used for all streams, and to be informed she discusses that point with the 

teacher who says that the same book is used for all streams but the difference is the units to be 

taught. (See diagram 3.3)  

 
 

 

 

 

    Exploring the past                                             IIL-Gotten gains never prosper 

                IIL-Gotten gains never prosper                                          Safety first 

                Schools: different and alike                                                It‟s a giant leap for mankind 

                We are a family                                                                   We are a family 

                             Diagram3.2 Didactical Units of the Textbook “New Prospects”                                                                                    

          “New prospects” contains six units, and each stream is expected to study four units. 

Each unit encompasses two parts with two sequences for each: the first part: language 

Foreign languages stream The other streams 
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outcomes is divided into listen and consider, read and consider with a rubric entitled think, 

pair and share. The second part entitled skills and strategies outcomes, comprises two 

sequences: listening and speaking, reading and writing. (See appendix: Book map). The 

teacher informs the researcher that teachers are asked to allocate 22 or 24 hours to each unit. 

           The researcher attempts to analyze the content of the textbook to know if it fits pupils‟ 

needs in terms of intercultural instruction. She notices that the first unit is aimed at exploring 

the past through supplying pupils with knowledge about some ancient civilizations namely the 

Greek, the Egyptian one, etc. As learners of English, they need to be exposed to a large 

amount of data about the English speaking countries, so the first unit does not fit this aspect. 

The second unit provides topics about ethics in business; this has no relation with enhancing 

pupils‟ knowledge of cultural similarities and differences. The third unit is quite different 

because it is named schools: different and alike. As the name indicates, it gives information 

about the similarities and differences between schools. The researcher notices that page 83 

contains a text entitled “education in Britain”, this may be helpful for learners in the sense 

that it gives them ideas about the system of education in Britain. Page 92 contains a picture 

entitled “a girls‟ secondary school in Britain in the 1960s”, and page 97 depicts a diagram 

about education in the USA, followed by texts about that (page98 and 100). The last unit for 

foreign languages stream is named “we are a family”, it includes feelings, emotions, humour 

and related topics. The researcher notices that page174 contains an interesting question which 

is “To what extent are Algerian attitudes to feelings similar to or different from the American 

and British attitudes?”  This question is followed by a text which explains that, the text is 

extracted from the Oxford Guide to British and American Culture.  Copies of these examples 

are extracted from the textbook to be included in the appendices.  

            In general, one can say that the textbook does not encourage teachers to develop  kind 

of intercultural teaching, though it contains those texts and topics about the British and the 

American people; it still lacks information about all the aspects  which can reduce attitudes of 

ethnocentrism. 

            Observing the classes makes the researcher able to note that the teacher uses the 

textbook with no intervention of ICT teaching resources. The second material that the teacher 

uses is the whiteboard i.e. she relies on it to present her lessons and enhance student 

understanding. Moreover, she uses it to write words especially new vocabulary and this is a 

good way to make sure that all pupils write them correctly and make them avoid spelling 

mistakes. Through observing, one can say that she properly uses the board, with clear hand 

writing and a good distribution of space. However those two teaching aids (textbook and 
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whiteboard) are not sufficient to pass on knowledge through instruction since they are limited 

in directing teachers to vary content. 

 

3.2.3.5 Activities 

          Teachers are asked to foster learning and make it as active as possible to reach pupils‟ 

understanding. This can be easily done by proposing different ways to present the material 

being taught for example by suggesting a variety of activities which fit the programme and at 

the same time meet the learners‟ needs and levels.  Engaging students in activities make them 

concentrate on the content of courses and experience new situations by performing different 

tasks. 

           Observing the pupils of Najah (3FL) makes the researcher take some notes concerning 

different behaviours. As far as the activities are concerned, one can say that those pupils are 

actively involved in the learning process instead of receiving knowledge in a passive way, and 

they are all encouraged to participate by their teacher who extracts exercises from the 

textbook to be written on the whiteboard.  After writing, some volunteers start to respond, 

then the teacher repeats the questions to check their understanding and if everyone is paying 

attention. She sometimes calls names of pupils who do not participate and this increases their 

feelings of anxiety; but in general, she establishes a secure climate by welcoming any 

response even if it is wrong. What can be noticed is that she allocates the adequate time to 

achieve each activity, in addition to devoting energy to explain and repeat for those who do 

not understand. All this is positive, but what is negative is that most of the activities she 

writes on the board are about grammar, i.e. she does not introduce activities about culture in 

her courses.  Neglecting culture-related topics can be due to the lack of time, the uncertainty 

about which aspects of culture to teach, or the lack of practical techniques. 

             As mentioned above, her classes are not culture-based; therefore it will be difficult for 

pupils to develop their cultural awareness. Teachers are responsible of introducing effective 

methods of teaching and using different materials to enlarge the input which makes pupils 

more closely connected with culture. 

3.2.3.6 Library 

           At the early stages of the study the researcher does not know that there is a library in 

the school she visits. She realizes that through asking. Once she discusses that point with the 
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pupils, she attempts to visit it. She discovers that the library is large and characterized by the 

accessibility of interesting books which most of them are not available outside. Different 

books are stocked on several shelves, but the problem is that they all not arranged properly. 

           The researcher finds it difficult to find out books written in English since titles are not 

organized in an alphabetical way. In addition to that, books about different subject matters are 

mixed; this makes the reader tired and bored to look for a particular printed material. As 

mentioned above, the library of Najah includes a collection of books, dictionaries, some 

booklets and other materials for the benefit of pupils; it offers them the possibility of 

acquiring knowledge about various subjects in relation to the four streams by having access to 

books and borrowing them for a particular period of time. However, pupils do not regularly 

read, and most of them go to the library not to get books but to sit and study there especially 

when they have exams they revise together.  

        As far as the difficulties encountered by pupils, the researcher notes that the librarian is 

not well qualified in that domain so she does not help pupils to get the pleasure they search 

for by helping them find the books they want. In addition to the physical atmosphere which is 

not comfortable since the shelves and the books are full of dust. 

        While visiting the library, the researcher attempts to know if it contains books which 

reinforce pupils‟ knowledge of the different aspects related to the English speaking countries. 

She notices that there exist interesting books about the British and the American cultures, 

these are some titles:  “California Indian days” by Helen Bauer, two magazines entitled 

“Britain today”, an encyclopedia written in French, entitled “Londres”. In addition to 

different literary works such as “Wuthering heights” by Emil Bronte   
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Magazine: “Britain today”   Topics  

 

 

 

 

                    Magazine 1 

                 

The welsh nation 

The census of 1951 

Novelists of today 

Higher production 

The first English Operas  

The decades of taste 

A young man of the theatre 

Films, scientists as heroes  

New literature 

 

 

 

 

                     Magazine 2 

                    

As others will see us 

Elizabethan England  

Craftsmanship 

Home helps 

Edward  Wadsworth 

Bristol 

Opera in London 

                                                        Table3.11 Contents of Magazines  

        The table illustrates that the magazines available in the library contain interesting topics 

that expose readers to valuable information about Britain as an English speaking countries. In 

addition to the encyclopedia which presents pictures of different places in London and 

contains articles about the history of London, Westminster.. For more illustration, the 

researcher has included a copy of the content of that encyclopedia in the Appendices. 

3.2.3.7 Evaluating Pupils (Tests and Exams) 

         One of the main responsibilities of teachers is evaluation which aims at evaluating 

learners' achievements and examining their progress. This permits to give learners feedback 

by grading their work and judging their understanding at a particular time with respect to the 

content of courses. During the courses of instruction, the researcher attempts to take notes 

concerning both tests and exams. She notices that after each test or exam, the teacher makes a 

report by noting names as well as marks, and anything concerning the progress or the pupils‟ 

mistakes. 

       As mentioned in the analysis of questionnaires, the researcher has asked pupils to 

mention what the texts of tests are about. One can say that pupils‟ responses to that question 
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are honest since observing their classes has come up with the same result concerning the 

topics. As an illustration, the teacher asks a pupil to give her a copy of the tests of both second 

and third year. (See the appendices). As far as the exams are concerned, the pupils‟ responses 

do not contradict the observation i.e. the topics that pupils have mentioned are correct since 

the researcher has tried to make a copy of the exams of both Second and Third year. The 

copies are available in the appendices. 

3.2.3.8 Research Projects 

         Concerning the projects, the pupils have mentioned some topics in the questionnaires, 

however observing the courses makes one confirm that there is no suggestions from the part 

of the teacher concerning the projects. This means that the few responses provided by some 

pupils concerning the projects are not honest. 

         After presenting those detailed interpretations, conclusions and summaries of the 

findings can be constituted in the last chapter of the dissertation which also attempts to 

identify ways to reduce the severe impacts of the problem of ethnocentrism.  

3.3 Conclusion 

         This chapter, actually, proceeds to a systematic data analysis of the data collected 

through the three defined tools (the two questionnaires, the interview and the classroom 

observation). The results show that these pupils are ethnocentric and the teacher is not 

interested in developing their intercultural competence.       

         It is essential for teachers to implement the techniques and interventions which increase 

pupils‟ appreciations, perceptions, ideas and attitudes towards other cultures especially those 

of the target language speaking countries. Therefore, the next chapter is designed for those 

and other purposes. 
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4.1 Introduction  

 

           To develop the tolerance which helps pupils constitute positive attitudes, teachers need 

to introduce a set of practices including the intercultural dimension of language teaching as a 

key to overcome  ethnocentric perceptions towards all what concerns the foreign cultures.  

    

           As mentioned earlier, the current study is for the sake of improving the situation 

discussed in the former chapters. Based on the results obtained and discussed, it becomes 

possible to draw conclusions and propose some helpful recommendations.  Therefore, this 

part of the study is devoted to presenting summaries of the findings and suggestions for the 

purpose of helping instructors overcome the obstacle identified in the first chapter. It also 

identifies the limitations of the study. 

 

4.2 Summary of the Findings 

            People‟s strong sense of identity and group membership leads to holding some 

negative ideas which resist differentiation comparing to other social groups. Having a cultural 

awareness means being conscious of similarities and contrasts between nations and the 

recognition of racial diversity which makes people respect the customs and beliefs of others. 

Furthermore, it involves changing the attitudes by developing familiarization with the cultural 

characteristics and behaviours of the members of other ethnic groups. 

          Accomplishing this research can make diagnosis of different problems at different 

levels: for example Grammar, Vocabulary, Pronunciation and other problems; but since the 

study is about a specific problematic, the focus will not be on all the problems encountered by 

the selected group of pupils. Both qualitative and quantitative data have been analyzed i.e. all 

the questions of the questionnaires and the interview have been interpreted in addition to 

providing a detailed description of the classroom observation. After presenting detailed 

interpretations in the third chapter, conclusions and summaries of the findings can be 

constituted in the last chapter of the dissertation which also attempts to identify ways to 

reduce the severe impacts of the problem of ethnocentrism. The following diagram 

summarizes the steps of analysis. 
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Step 1  

 

 

                        

  

                   Analyzing each rubric from the questionnaire                Analyzing each rubric from the questionnaire 

 

                   Analyzing each question from each rubric                     Analyzing each question from each rubric 

 

 Step2 

 

  

                             

         

 

                 Analyzing each rubric from the interview       Analyzing all what was observed in the classes 

                                                                                  (The details of the observation are provided below) 

 Analyzing each question from each rubric 

 Step3                 

               

                                                                              Diagram4.1 Steps of Data Analysis 

 

 

         Analyzing the quantitative data (the questionnaires) 

Analyzing the pupils‟ 

questionnaire 

Analyzing the teacher‟s 

questionnaire  

                              Analyzing the qualitative data 

Analyzing the 

teacher‟s interview 

The classroom 

observation 

 Associating the qualitative analysis with the quantitative to form    

conclusions 
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4.2.1 Summarizing the Results Obtained from the Quantitative Data 

         Most of the information gathered before will be therefore an attempt to find answers to 

the researcher questions formulated in the first chapter. Using a variety of research tools has 

come up with a set of conclusions which are going to be mentioned in this part of the study. 

         As stated earlier, the researcher has used two questionnaires to gather quantitative data, 

one to the teacher and the other is given to pupils. Both questionnaires have provided numbers 

and statistics which can be discussed for the purpose of constructing summaries and 

conclusions describing the situation. In the third chapter, the researcher has tried to analyze all 

the rubrics of both questionnaires by analyzing all the questions (one by one). 

 

4.2.1.1 The Pupils‟ Questionnaire 

          In the line of what has been mentioned, the questionnaire devoted to pupils is 

constructed for the purpose of reflecting their attitudes towards the cultures associated with 

L1 and TL, it encompasses the following rubrics: General information about respondents, 

Pupils‟ familiarity with culture, Pupils‟ exposure to culture in and outside the classroom, 

Pupils‟ attitudes and Pupils‟ cultural awareness.  

           The first rubric is designed for the purpose of acquiring general information about 

pupils. The findings reveal that pupils use extensive reading and this behaviour is positive but 

the problem is that they prefer to read in other languages (namely in Arabic, French, German). 

As a result to that question, the researcher expects that pupils lack familiarity with the cultures 

of the English speaking countries because of their lack of extensive reading in English. 

Concerning their choices of the stream, the result shows that some relate it to their 

weaknesses in scientific matters, others state that they were obliged by their parents, 17 

associate learning foreign languages with technology and globalization, and only few like 

foreign languages. This makes the researcher say that only few pupils choose that stream 

because they like it; this means that most of them do not like foreign languages and this may 

reduce their interest in acquiring knowledge of the different aspects related to English as a 

foreign language.  Concerning their level in English, the result indicates that only few pupils 

are excellent whereas most of them are not. The researcher believes that having bad marks 

can be due to the negative attitudes and the stereotypes towards the target language and 

culture. Asking pupils about their free time activities reflect their interest in other practices 
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like sport or music, i.e. they do not make attempts to know about foreign people especially 

those whose their mother tongue is English. 

           The second rubric reflects their lack of familiarity with the cultures of the English 

speaking countries since through the questions they have shown no eagerness to discover 

otherness by acquiring knowledge of the cultural characteristics of people from other cultures. 

The questions reveal that they are not familiar with all the aspects, concerning Britain; the 

majority are familiar with the historical as well as the geopraphical aspects, the other few 

responses concern the other aspects; however, less attention is given to values and ethinicity 

with no interest in knowing about daily life practices. This reflects their refusal to know about 

the beliefs of other people, their ethnic classification and traditions. This can be seen as 

ethnocentrism. Pupils have also expressed their difficulties when it comes to activities about 

culture and this is the responsibility of the teacher because if they are exposed to a large 

amount of this type of acvities, they will have no difficulties to accomplish them. 

            The third rubric consists of a collection of questions to identify the actions and 

classroom practices of the teacher to enhance pupils‟cultural knowledge and measure their 

degree of exposure to the foreign culture outside the classroom. Having interpreted the 

questions of that rubric makes the researcher confirms that the classroom practices and 

actions do not make pupils efficiently and sufficiently exposed to the cultures related to the 

English language. This may be due to the teacher‟s insistence of completing the programme 

therefore she neglects any additional intervention. Concerning the exposure to culture outside 

the classroom context, the results show that most of the participants do not frequently visit the 

library of their school and they do not have a collection of literary works written in English at 

home which means that they are not interested in knowing about the trget language and the 

culture related to it. 

            The rubric entitled “Pupils‟ attitudes” attempts to identify the attitudes of third year 

pupils towards the people and the cultures related to English. The interpretation of the 

findings indicates that some pupils have negative connotations about the aspects of the British 

and the American societies; at the same time, they consider their native identities as superior 

and good. This means that they have positive attitudes towards their country‟s cultural aspects 

and ethnocentric perceptions towards foreign cultures. Pupils‟ responses to the questions of 

the last rubric their lack of cultural awareness i.e. they are not aware enough of the differences 

between cultures since most of them perceive people from other cultures as strange in 
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addition to expressing the refusal of interacting with them just because they are foreigners and 

they do not belong to the same cultural identity. Though they express that they respect people 

from other countries, it is not enough to reach the cultural awareness because they announce 

in other question that they are not interested in acquiring information about any aspect which 

does not belong to their ethnic group. This means that they do not perceive differences 

between nations as normal. Reinforcing the knowledge of the cultural similarities as well as 

the differences is the first step toward the cultural awareness. 

 

4.2.1.2 The Teacher‟s Questionnaire 

             The questionnaire addressed to the teacher consists of a number of questions which 

are classified in rubric:  Introductory information, Cultural knowledge and perceptions of the 

target language culture. In other words, the researcher has tried first to acquire background 

information about the teacher; she believes that having a general idea about the teacher is 

beneficial for example by asking her if she plans to become a teacher or if she likes foreign 

languages. Throughout the questions, one can say that the instructor likes foreign languages 

but she prefers French and the proof is that she has a magister degree in that language. Being 

interested in other languages may affect the teacher‟s motivation to teach English. After 

acquiring general information, the investigator wants to know about the cultural knowledge of 

that teacher especially concerning the English speaking countries. The instructor has also 

mentioned that she has knowledge about the British history because she likes history in 

general not only that of Britain; this means that she shows no interest to know about Britain as 

an English speaking country; she has also expressed her lack of knowledge of the traditions of 

that county and concerning the American culture, she has also expressed her knowledge of 

some historical issues. Being unfamiliar with some aspects is negative since language 

promoters   should cover all the aspects related to the language they are teaching. Concerning 

the American culture, she has also expressed her knowledge of some historical issues  

          Measuring pupils‟ sensitivity to the cultural characteristics of the English speaking 

countries, leads the researcher to include questions to measure also their teacher‟s perceptions 

and attitudes.  For the teacher, the Arabs have more cultural heritage comparing to any other 

nations. This may be considered a kind of negative judgments and cannot be beneficial for 

pupils to increase their familiarity with the target language culture. The questions also reveal 

that she respects people from foreign cultures; however she states that she refuses any 

interaction with foreign people. Asking her about extensive reading books provides the 
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researcher with information regarding her attitudes since she has not mentioned titles about 

literary works in English, in addition to her unwillingness to acquire information about the 

British culture. This can be interpreted as ethnocentrism, i.e. the teacher has ethnocentric 

attitudes. 

4.2.2 Summarizing the Results Obtained from the Qualitative Data 

            In addition to generating percentages and numbers through the questionnaires, other 

instruments have been used for the purpose of gathering qualitative information about the 

population. This has been done through using an interview and an observation. 

 

4.2.2.1 The Interview 

            The interview has enabled the researcher to gather in-depth information about 

situation under investigation and confirm the results obtained while using the other tools. The 

three rubrics of the interview are constructed for the purpose of determining the teaching 

objectives, reflecting her beliefs regarding pupils‟ negative perceptions as well as the 

intercultural competence, and gaining information about the classroom practices to reduce her 

pupils‟ ethnocentric attitudes. 

             Based on the responses, it can be said that the teacher emphasizes on grammar, 

vocabulary, language skills whereas she neglects developing their familiarity with any of the 

aspects associated with the English language, and her main objective is to finish the 

programme. Concerning her beliefs regarding ethnocentrism and its impact on learning, the 

instructor believes that this has no negative effect on the process of learning; she is also 

unaware of the importance of intercultural teaching to reduce this type of attitudes since she 

has no effective techniques to suggest. As far as the classroom practices are concerned, she 

does not introduce culture in her courses. Consequently, her pupils lack familiarity with the 

culture related to the target language and they develop attitudes of ethnocentrism. 

 

         Interpreting the responses of the interviewee leads the researcher confirm that she lacks 

knowledge of the positive effects of intercultural instruction and she does not have an idea 

about the five components of intercultural competence. 

4.2.2.2 The Classroom Observation 

          The observation process has been divided into two main parts: the first one has 

attempted to develop familiarity with pupils‟ needs and difficulties; this has allowed the 



108 
 

researcher to choose a topic for enquiry and the second part has been reserved to the research 

by applying different procedures and using a number of instrument for the purpose of seeking 

the truth by finding answers and testing the hypotheses. 

         Maintaining observation during a specific period of time has highlighted a set problems 

encountered by the group of pupils under investigation; but the emphasis is on a specific 

problem which is stated in the former chapters of the study. The investigator has noticed that, 

in most of the classes two teaching materials have been used: the textbook and the 

whiteboard.  What has attracted the observer‟s attention, is that, the teacher ignores the other 

materials i.e. she does not use visual aids such as the data show. Moreover, the target 

language is not the only language used in the classroom .As far as the talking time is 

concerned, the observer has noted that the teacher talks more than pupils do. Despite the fact 

that the library is rich in terms of works about the English speaking countries, pupils do not 

regularly borrow books to read. This means that they are not interested or they lack the 

awareness which make them eager to know about other communities. The observer has also 

noticed that the teacher neglects introducing texts related to the English speaking countries in 

her tests and exams, and she even neglects to ask pupils to write something about the people 

who speak English as a native language. The following table is an attempt to summarize the 

elements which have been observed during the phase of classroom observation.  

Elements being observed 

 

                     The researcher‟s notes 

Teacher‟s experience 

 

Experienced 

Time devoted to courses 4 hours per week for the 2
nd

 year 

5 hours per week for the 3
rd

 year 

Physical conditions 

 

Comfortable atmosphere 

Classroom management 

 

A well managed classroom 

Teacher‟s talk VS pupils 

„talk 

More than 50% of the time is devoted to the teacher 

Use of the target language English is not the only language used in the classroom. 

French is also used by the teacher 

Materials 

 

Only 2 : the textbook and the whiteboard 

Activities 

 

Activities are from the textbook, no integration of culture-

related topics 

Library Available with interesting books about the English speaking 

countries 

Evaluations 

 

Neglecting texts and written expression tasks about culture 

Research projects 

 

Nothing to mention 

 Table4.1 Notes of the Classroom Observation  
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            Despite the fact that observing pupils for a limited period of time is not sufficient to 

describe the situation related to the problematic, the observation has been of a great help for 

the researcher to get more in-depth information to crosscheck data gained from other tools. 

 

4.3 Concluding Ideas  
 

             The problems that the selected pupils seem to face are mostly related to the teacher‟s 

beliefs and practices which have a heavy impact on them. Throughout the research process, 

the researcher notices the following difficulties: 

 Pupils‟ lack of motivation to discover the characteristics of other cultures especially 

those of the English speaking countries. 

 Pupils‟ negative perceptions about the people whose their native language is English 

 Pupils‟ unfamiliarity with the cultural aspects of otherness 

 Lack of respect from the part of pupils shown to other cultures  

 Limited time allocated to intercultural teaching 

 Following the syllabus design with no efforts to introduce any change which fits 

pupils‟ needs. 

 

         Based on above-mentioned difficulties and on the evidence generated from the 

procedures followed to accomplish this study, one can find answers to the four formulated 

questions suggested in the early stages of the research. The following table mentions the 

answers obtained through the research: 
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           The formulated research questions  

 

 

     The answers gained through investigation 

What are the attitudes of pupils towards the 

English language, and the culture of the people 

whose native language is English? 

 

Pupils have negative attitudes towards the 

cultures of the English speaking countries i.e. 

they are ethnocentric 

Are pupils interculturally competent? 

 

Pupils are not interculturally competent since 

they negatively perceive cultural differences 

among nations    

Are teachers interested in introducing the 

intercultural dimension to their classroom 

instruction?  

 

Concerning the selected population of study, the 

teacher shows no interest in the intercultural 

dimension of language teaching 

Can intercultural competence reduce 

ethnocentrism? 

Intercultural competence is a key parameter to 

reduce ay attitude of ethnocentrism since it 

develops pupils‟ knowledge of the host culture 

and it makes them aware that similarities as well 

differences between cultural groups are normal 

                                    Table4.2 Answers to the Research Questions  

 
          From the table and based on the findings obtained from triangulation, it has been 

concluded that the hypotheses proposed by the researcher can be confirmed. These are the 

four hypotheses: 

 Pupils have ethnocentric judgments and stereotypes about the culture of the Target 

language. 

 Pupils are not interculturally competent. 

 The teacher is not interested in the intercultural instruction and as a result pupils are 

ethnocentric. 

 The dimension of intercultural competence can reduce the level of ethnocentrism. 

      It is of principle importance to mention that the four hypotheses have been confirmed 

and strengthened i.e. the teacher, who is a key-parameter in the situation, has neglected the 

intercultural dimension of instruction. This may be considered as the main reason of 

ethnocentrism. For the purpose of ameliorating the situation teachers need first to acquire the 

intercultural competence to be able to transfer it to pupils. Having a good command of the 

language is not enough to meet the needs of learners. It is also necessary to know how to 

implement instructional techniques and methods that are appropriate to cope with any 

problem. To do this, teachers need to keep in touch with current researches in addition to 
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participating in conferences. Language teachers need not to be only experts in the field, but 

they need to cover all the aspects related to what they are taking part in.  

4.4 Pedagogical Approaches to Intercultural Teaching 

 

            Teaching is a demanding profession which needs flexibility and the ability to deal 

with any situation. Classroom instructors are supposed to be as familiar as possible with their 

learners‟ process of learning in order to be able to meet their needs and introduce new 

techniques and strategies to better cope with any obstacle. 

 

            In general, learning is not an easy task and it becomes much more difficult when it 

comes to learning foreign languages since learners find themselves exposed to a language 

other than the native one, a language with a set of linguistic features, a large list of vocabulary 

items, a group of grammatical rules, a strange pronunciation and foreign cultural norms and 

behaviours. This leads to different learning problems and it is the task of teachers to solve 

them. Being exposed to a new culture with different patterns and characteristics makes the 

learner conceptualize certain stereotypes, generalize negative ideas and form comparisons 

between the native and the foreign cultures. Teachers are the ones who raise awareness among 

pupils by introducing a variety of techniques to make them interculturally competent. In this 

section, the researcher tries to suggest some pedagogical implementations for the sake of 

improving the situation i.e. that of ethnocentrism. This section is aimed at encouraging 

instructors to introduce a variety of approaches that contribute to the intercultural instruction. 

It then presents short descriptions of some practices that can be implemented to make learners 

be equipped by the components of intercultural competence.   

 

4.4.1 Recommendations  

           The core objective of any intercultural instruction is developing learners‟ intercultural 

competence which enables learners to positively act in the context of diversity and respect 

those who have different cultural backgrounds. This section offers a range of pedagogical 

approaches to facilitate the development of that competence by providing teachers with 

orientations and suggestions which enable them to introduce practices and implement 

techniques to reach interculturality in their courses. Research has shown that intercultural 

competence cannot be acquired automatically, but it needs to be learned and reinforced 

through a set of intercultural experiences. In other words, teachers are responsible of making 
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learners participate in different classroom practices which are based on exposure to aspects of 

other cultural identities. Having knowledge about otherness is what makes language learners 

competent in terms of interculturality. 

             One of the main objectives of the council of Europe is to establish some programmes 

which are designed to develop guidelines to language teachers in relation to intercultural 

teaching and other issues, some of those works are “The European Language Portfolio”, “The 

Common European framework of Reference for Languages”, “Recognizing Intercultural 

Competence”, and “Developing the Intercultural Dimension in Language Teaching”. 

          “Developing the Intercultural Dimension in Language Teaching” is introduced by the 

Council of Europe to language teachers in order to help them develop not only their theories 

but also their practices of teaching. Developing knowledge of intercultural competence as an 

important component of instruction can be considered as a first step to promote learners‟ 

understanding of cultural similarities and recognition of difference. Intercultural 

communication is communication on the basis of respect for individuals and equality of 

human rights as the democratic basis for social interaction.  (2002:9) 

            As mentioned earlier, this chapter is aimed at suggesting techniques and ways to 

overcome the problem of ethnocentrism in relation to learning. The researcher has suggested a 

set of classroom practices and has encouraged any planned programme which attempts to 

increase the cultural awareness of learners. 

4.4.1.1 Suggestions of the Researcher 

  
           To improve the situation discussed through the study, the researcher has devoted this 

section to reflect her viewpoints and suggestions regarding the role of intercultural instruction 

in reducing the level of pupils‟ ethnocentrism. The researcher strongly believes that to solve 

any problem related to learners, many interventions should be made by the instructor and the 

syllabus designers. 

 

4.4.1.1.1 Curriculum Designers 

 
           Syllabus designers can play an important role in reducing the problem discussed in this 

study in the sense that they can make the courses evolve in an intercultural direction 

Having seen the textbook designed for 3
rd

 year pupils makes one say that it is not sufficient in 

terms of exposure to the aspects of culture related to the English language. This highlights the 
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need to enlarge the cultural knowledge of pupils by including other units about the British 

people for example. Curriculum designers are responsible of developing materials that will 

provide the teachers with a group of reading comprehension texts about the characteristics of 

the people living in the English speaking countries. Textbooks should assist teacher with the 

suitable content and activities to teach culture to promote intercultural competence.  

 

4.4.1.1.2 Teachers  
 

            Cultural diversity increases the need for respect and tolerance among societies; 

therefore, developing the intercultural competence is a process of significant importance. 

Teachers are responsible to develop in learners the attitudes of respect and tolerance. This can 

be done by planning courses, following methods and implementing strategies to integrate 

culture in the classroom settings.  

           Many research papers have been developed about the teaching of culture in an EFL 

classroom, but the question of how it should be done remains controversial. The emergence of 

the communicative approach has stressed the importance of culture in the foreign language 

classroom by creating real life contexts and exposing learners to different communicative 

situations which make them compare and contrast the similarities and differences between 

their own and foreign cultures. The term of intercultural competence has been used to reflect 

the view of discovering both the native culture as well as the foreign ones. To be able to 

reflect upon the characteristics of others, learners need first to be familiar with what is part of 

their own culture; in other words, the content of instruction should be designed in a way 

which develops learners‟ cross-cultural awareness and makes them able to recognize that 

there are other cultural frames. These are some suggestions presented by the researcher 

concerning the teacher‟s role to implement actions and practices to reduce the problem being 

stated in the first chapter of the study.         

4.4.1.1.2.1 Design of Course Objectives  

 
            It is crucial to set the objectives which help learners appreciate particular forms of 

cultures by exposing them to comparative cultural studies. Teachers are supposed to offer 

techniques or procedures for developing cultural understanding and raising their learners 

„curiosity to know about the target culture through designing objectives in a way which 

covers customs, ethics, behaviours, values, etc, using the suitable  teachable resources 

throughout the courses, and setting the targets which can explore particular cultural 
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characteristics. Determining course objectives in terms of intercultural instruction offers 

several benefits to language learners. It can be useful in developing cultural knowledge, 

experience cultural similarities and differences, and cultivating the cultural awareness.  

 

4.4.1.1.2.2Content of Courses 

            It is worth remembering that “Attitudes” and “knowledge” are two main components 

of intercultural competence; therefore, to enhance that competence teachers can make change 

in terms of pupils‟ attitudes and perceptions as well as their knowledge. This can be done by 

setting objectives and enriching the content of instruction in a way which changes the 

negative attitudes and enlarge the cultural knowledge. 

 

           The content of instruction is a crucial part of the learning process.  To raise pupils‟ 

cultural awareness, courses should be based on culture related topics; this input makes them 

acquire knowledge about how other people act and what their characteristics are. Enlarging 

the amount of culture teaching can be done through introducing games, activities, oral 

discussions and any effective classroom intervention. Oxford (1994) has used the term 

'cultural texture' to describe the aspects related culture that need to be taught. 

           It is beneficial to choose the topics which encourage learners to become actively 

involved in experiences of discovering otherness and comparing. Such experiences are 

effective in promoting the development of intercultural competence regardless of the 

techniques used. What can be suggested is encouraging pupils to make comparisons between 

their native culture and that of the native speakers of the target language who are perceived to 

have different cultural backgrounds. Making them compare can be done by exposure to 

differences i.e. the discovery of what is familiar and what is unfamiliar drive them to 

compare.  Comparison here is meant to be positive which means discovering differentiations 

and determining what is similar and what is dissimilar without seeing differences as negative. 

This positive comparison makes them understand that being different in some aspects and like 

in others does not mean inferiority and superiority. 

 

4.4.1.1.2.3 Materials to be used 

           To develop the intercultural dimension of teaching, teachers need to use additional 

materials for the purpose of integrating cultural topics since visual aids enhance the 

motivation of pupils using authentic materials such films, television shows, photographs, 

magazines, newspapers and restaurant menus engage pupils in real life experiences. As an 
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example using the data show to display a video and giving them a detailed table to complete 

after listening to a dialogue or a story, then a discussion can be made to discover the cultural 

norms represented in the segments. Topics may include some behaviours which can be 

observed and discussed by pupils. This enables them to determine what is similar to their 

native culture and which is not. 

         Course developers have great responsibilities for introducing their learners to 

intercultural learning. More attention should be paid to the intercultural dimension by 

introducing activities which reinforce the pupils „empathy and respect for otherness.  

 

4.4.1.1.2.4 Group Work 

           For intercultural instruction, it is recommended to give learners any task which raises 

their degree of cultural awareness. This can be achieved by encouraging them to work in 

groups. Collaborative tasks ensure interaction and motivate learners by creating a secure 

environment in which they have equal chances to access and participate. In this respect, the 

topics explored in group work activities should be culture-based. What follows is an 

explanation of different activities which can be conducive
17

 to the development of 

intercultural competence. 

4.4.1.1.2.5Type of Activities 

             Any activity which attempts to raise awareness and develop learners‟ skills of 

interpretation interpreting and relating as well as their knowledge and non-judgmental 

attitudes is encouraged by the researcher. In other words, learners need to be exposed to 

activities which are aimed at providing descriptions of the aspects of culture he English 

language. This can be supplemented by providing them with information about the behaviour 

of others or any phenomenon which is perceived to be different. This type of activities make 

them compare and discuss what concerns people of different backgrounds with different 

values, social norms and knowledge. Such activities address multiple topics about the culture 

associated with the target language; enhance positive analysis, critical thinking and non-

judgmental attitudes. 

 4.4.1.1.2.5 .1 Role Plays 

         Learners need to discover what it is different and develop attitudes of openness and 

curiosity, as well as the willingness to know about others. Different types of activities can be 

used to develop their skills of interpretation and make them experience communication by 
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 Conducive: make something conducive means making it easy or possible to happen 
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creating different cultural contexts, for example by asking learners to perform different roles 

and act differently from their usual norms and standards. It is beneficial to ask them to write 

essays or concluding paragraphs to summarize the story of the play which should be on a 

specific aspect about the British people for example. The teacher can read their essays to 

check their understanding; then after making an oral discussion with pupils, he provides them 

with a concluding paragraph which describes the fact. What is also recommended by the 

research is to introduce plays which are based on cultural differences. For example, 

suggesting a story about ways of addressing people in the target culture, such as people of 

intimate friends and older people; some pupils are asked to perform whereas the others 

observe the behaviours and try to identify the distinction.  

               Byram and Felming (1998) explain the negative impact of teaching the target 

language culture via role play. They argue that learners may form false stereotypes and 

generalizations, which, may be resulted in misunderstanding and cultural conflicts. However, 

if introduced carefully, this type of activities can be very effective for enlarging cultural 

knowledge and reflecting upon cultural differences. 

4.4.1.1.2.5 .2 Culture Test  

            As stated earlier, being interculturally competent requires having knowledge about 

both cultures: the native and the foreign one. For that reason, it is recommended to expose 

learners to an input about both cultures. This encourages them to form comparisons and be 

aware of the similarities and differences. In this respect, Smith (1995) suggests an activity 

named “culture test” in which learners are asked to choose the suitable responses from a list 

of choices. He gives the following example:  

Before entering a house: 

1) You take off your shoes 

2) You clap your hands to announce your arrival 

3) You knock on the door and wait for your hosts to open it and invite you in. 

           Here learners are supposed to test their information and background knowledge  

regarding the appropriate behaviour. This engages them in discussions and comparison to 

discover that aspect. 

 

4.4.1.1.2.5.3 Creative Writing  

          Other activities can develop intercultural competence by learning about the people of 

diverse cultural characteristics such as written expression tasks. The teacher can choose an 
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English speaking country and after exploring a specific aspect of culture about that country, 

he/she asks pupils to write essays about what they have discovered.   

4.4.1.1.2.5 .4 Reading Comprehension Activities  

          Foreign culture acquisition can be achieved through giving learners materials to be read 

taking into consideration cultural data; for example presenting a text about the British people 

and then asking them to respond to a series of questions related to the text or encouraging 

them to have extra marks by accomplishing certain activities which can be done through 

reading culture-oriented materials. In that way they can easily grasp information since this 

strategy makes them directly exposed to a printed version which presents aspects or 

behaviours which concern the target language community. 

4.4.1.1.2.5 .5 Quizzes  

             Quizzes can be so effective to test the cultural knowledge of pupils. As an example, 

teachers can propose true/false quizzes about the geographical features of Great Britain, or 

about the behaviours of the British people. After providing their answers, pupils listen to the 

teacher who is supposed to give them the right answers in addition to giving them extra 

information. This activity introduces the differences and similarities across cultures and raise 

among learners motivation and competition to find out the right answers.   

 

4.4.1.1.2.5.6 Ethnographic Tasks 
 

           An effective way to learn about culture is to make them directly exposed to it by 

asking them to visit an English speaking community to find information by carrying out 

interviews with native speakers and which they can record or take notes.  This type of tasks 

involving the community requires the intervention of not only the teacher; therefore, it is 

almost impossible in the Algerian educational context to implement those activities. 

          These are only few inspiring activities, the teacher is responsible of creating which 

provides opportunities for learners to develop attitudes of openness and the ability to 

understand one‟s own and other people‟s assumptions and characteristics. 

 

4.4.1.1.2.6 Literature 
 

         Many short stories and poems can be read, discussed and then rewritten from the 

learners‟ own perspectives. This allows learners to gain knowledge about otherness by 
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creating willingness of questioning. The most important is to select the literary works which 

portray the daily life practices and different issues about the English speaking countries.  

 

4.4.1.1.2.7 Films and Videos 

          Watching films or reading various types of texts can develop their potential of 

intercultural competence. With regard to films and videos, teachers may select films which 

address issues about the cultures of other nations namely the English speaking communities. 

Such method raises learners‟ knowledge of various perspectives and awakens their critical 

thinking. 

      Films and audio-visual segments offer students the opportunity to observe behaviors that 

are not abstract in reading material. The study of Herron et al (1999) illustrates that learners 

achieved good results after watching videos about the target culture in the classroom.  

 

4.4.1.1.2.8 Proverbs  

          Proverbs are so important in reflecting the social norms and rules underlying the 

behaviours and the values of people who belong to a certain society; since they are used by 

native speakers in specific social contexts in the sense that each proverb can be used to reflect 

upon a specific action or impression. Discussing proverbs of the target culture can describe 

what is different from or similar to the cultural patterns of the native culture. For that purpose, 

teachers are encouraged to introduce some proverbs concerning those populations to be able 

to transfer the desired cultural knowledge to pupils. 

 

4.4.1.1.2.9 Notebooks  

          For many learners, notes are so important to memorize what they have learned 

especially when it comes to learning foreign languages since they are exposed to different 

vocabulary items. The teacher can ask learners to use notebooks in which they write down 

any information they acquire about the cultures associated with the target language. This can 

be realized by encouraging each pupil to take notes and at the end of each month the teacher 

checks the notes, makes comments and introduces extra information. 

 

4.4.1.1.2.10 Research Papers 

           Research is a way to collect interesting information about particular things. Learners‟ 

cultural knowledge can be enhanced though asking them to prepare research projects by 
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giving them a topic for investigation and grading their works in order to encourage them. 

Pupils can have the freedom to choose if they want to present their research work orally or to 

write a paper. This can make them active participants in the acquisition of cultural knowledge. 

 

4.4.1.1.2.11 Assessment  

              Intercultural competence can be enhanced through different teaching procedures and 

establishing a set of contexts which serve for the same purpose. It is necessary to evaluate the 

effectiveness of those procedures by measuring the degree of pupils‟ cultural awareness after 

each intercultural programme; this helps in modifying the practices to reach the target 

objective. To do that, the researcher suggests assessing pupils‟ attitudes and cultural 

knowledge i.e. the teacher can ask pupils to perform tasks based on cultural topics to assess 

their knowledge of culture. Those tasks can be written expressions, or oral discussions.  

            The acquisition of intercultural competence is an ongoing process. Measuring the 

development of that competence can be done by using different tools. However, it is more 

effective to assess courses rather than individuals i.e. through evaluating the content of 

instruction; the teacher can make a diagnosis of the situation to know if the pupils start to be 

far away from ethnocentrism.  

 

4.4.1.2 Scholars‟ Viewpoints 
 
         In order to communicate successfully with the speakers of another language, learners 

need to have knowledge of different aspects related to those speakers. This understanding of 

culture helps them make a link between the abstract sounds of the target language and the real 

people and concrete places (Chastain, 1971). Thus, EFL learning is supposed to be foreign 

culture learning. 

 

4.4.1.2.1 Teaching Cultural Elements as a Key to Develop I.C 

           Exposing learners to a through content of culture cultivates their intercultural 

competence. This is the task of classroom instructors to create a relationship between culture 

and language teaching through introducing a rich content of courses.  Many studies show the 

necessity of teaching culture in the process of learning foreign languages. However, it is not 

an easy task. Teachers need to be also equipped with knowledge of the similarities and 

differences between cultures to be able to present cultural information.  
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            It is argued among scholars that the effective way to develop the intercultural 

competence of learners is gaining familiarity with the culture associated with the target 

language, but the question which arises is how to use different ways to incorporate culture? or 

How to introduce cultural topics within the educational context?”  

           According to Byrnes (2008), many language teachers face difficulties in incorporating 

cultural elements since there is no universally adapted plan that guides instructors. This Part 

of the study presents some practical techniques that have been suggested by scholars to 

incorporate culture into the programme of instruction. 

 

4.4.1.2.1.1 The Importance of Teaching Culture in EFL Classes 
  
         The implementation of different methods of language teaching such as Audiolingualism, 

Grammar translation, the direct method, and the natural approach has neglected the 

integration of culture in teaching. These approaches have considered the language to be taught 

as a matter of vocabulary and grammar. In contrast, CLT in the late 1970s brought changes 

since it emphasized on teaching learners how to communicate through communication. 

Consequently, culture started to be regarded as an integral part of foreign language teaching, 

as it is shown in the writings of Byram (1994; 1997a; 1997b) and Kramsch (1993; 2001).  

 

         Brown (1994) uses the term “acculturation‟  to refer to the process of becoming adapted 

to a new culture. For Buttjes (1990), there are several reasons which make language and 

culture connected; one of them is the need to actively participate in social situations and this 

can be realized when having sociocultural knowledge.  

 

         Incorporating cultural studies into an EFL course is effective in achieving the objectives 

of intercultural instruction. According to Hammerly (1982), teaching culture when teaching 

the target language attracts the interest of learners and motivates them. 

 

4.4.1.2.1.2 How to Incorporate Culture in EFL Classes 
 

           Most scholars have discussed the issue of what should be taught in the classroom with 

reference to culture. Brooks (1983) suggests that the cultural content should be patterns of 

living, the social aspect which defines people‟s beliefs, what they eat; how they behave; 

which expressions they use to show something, their values, etc. However, some scholars see 
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that the topics related to facts of history or describing geographical locations are not 

interesting to discuss since they do not describe what life is really like in the other culture. 

          Bodley (1994:22) describes culture simply as “what people think, make, and do.” 

Hence transmitting cultural knowledge to learners entails making them know about the 

behaviours reflecting cultures, beliefs and values and practices. Classroom courses based on 

these topics can foster the so-called “sphere of interculturality.” that encourages learners to 

think about their own culture and foreign cultures. Cohen et al. (2003) suggest a cultural 

content which describes the beliefs, values, customs and communication styles of others, 

whereas the “Standards for Foreign Language Learning” (1999) suggests the philosophical 

perspectives, the behavioural practices, and the products i.e. what is known as the 3P model 

of culture:  

• Perspectives: the beliefs and attitudes of others 

• Practices: what other people do (customs, traditions, etc) 

• Products: the things members of a group produce or create like music, arts, literature 

 

          Byram (1997) believes that being interculturally competent requires having a deep 

understanding of the native culture. This allows to make connections across cultures. The 

mastery of the linguistic forms of the language is not enough. (Krasner 1999). Students cannot 

be considered as competent in the target language until they understand the cultural contexts. 

It is beneficial to remind learners that even within the same ethnic group there is a wide range 

of individual differences. To incorporate culture into the EFL classroom, activities and 

objectives should be clearly defined in the lesson plans. It is widely recommended. 

4.4.1.2.1.3Approaches to Teaching Culture  

        To make pupils recognize that being different is something normal and should not be 

treated in a negative way, language learning should be embedded with culture. Realizing this 

relies primarily on any educational content that examines the social and behavioural 

characteristics of native speakers by engaging learners in activities that introduce cultural 

elements into the classroom. For many scholars, culture is considered as an integral part of 

foreign language teaching. Sysoyev (2001a) has mentioned that many approaches can be 

followed to introduce the foreign culture in teaching: cultural Literacy, ethnographic approach 

and sociocultural approach, whereas Crozet et al (1999) identify four approaches to teaching 

culture when teaching language: 
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4.4.1.2.1.3.1 High Culture  

           This model encourages teaching language through literature since much of the cultural 

knowledge can be obtained from literary texts which reflect the social life and features of a 

given community. Literature is the access to the world of wisdom created by authors for the 

purpose of portraying the actions and thoughts of defined characters which belong to a 

specific social group. Reading literary works provides an opportunity to discover what is 

unknown and what concerns other people. 

 

4.4.1.2.1.3.2 Area Studies 

          Area studies are interdisciplinary fields which are aimed at making research about 

particular areas, the studies involve history, political science, sociology, cultural studies, 

languages, geography, literature, and other related disciplines. Area studies became common 

in the United States and in Western scholarship after World War II. Before the war, research 

was conducted about the non-Western world with no interest in knowing about foreign area. 

But after the WWII, some foundations mainly the Ford Foundation, the Rockefeller 

Foundation, and the Carnegie Corporation of New York organized a series of meetings 

suggesting large programme to address different branches. Being interested in developing 

cultural and historical knowledge of various parts of the world came from the belief that 

knowing about otherness is a way to be secure and to be prepared for any threat. This 

approach encourages culture teaching since it encompasses different discipline which can 

enhance learners‟ knowledge about others. 

4.4.1.2.1.3.3 Culture as Societal Norms 

        This approach became common and strong in the 1980s . It relates cultural understanding 

with knowing about what other people do, how they perceive things and how they act in 

different social contexts. This view was criticized by Liddicoat (2002b) who believes that it 

presents cultures as stagnant and this leads to stereotyping since the possibility for contact 

between learners and the native speakers of the target language is limited.  

4.4.1.2.1.3.4 Culture as Practice 

      This view considers culture as a collection of practices and experiences of individuals. 

Geertz(1973). In such approach, the objective is to develop an intercultural vision. In fact, 

there is no ideal approach to culture teaching, but the teacher is the one who can know about 

http://en.wikipedia.org/wiki/History
http://en.wikipedia.org/wiki/Political_science
http://en.wikipedia.org/wiki/Sociology
http://en.wikipedia.org/wiki/Cultural_studies
http://en.wikipedia.org/wiki/Languages
http://en.wikipedia.org/wiki/Geography
http://en.wikipedia.org/wiki/Literature
http://en.wikipedia.org/wiki/Ford_Foundation
http://en.wikipedia.org/wiki/Rockefeller_Foundation
http://en.wikipedia.org/wiki/Rockefeller_Foundation
http://en.wikipedia.org/wiki/Rockefeller_Foundation
http://en.wikipedia.org/wiki/Carnegie_Corporation_of_New_York
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the dynamics of learning; on that basis, he/she can then create a personal approach by 

incorporating a range of different practices and classroom actions. 

4.4.1.2.2 Literature 

            One of the most current and effective ways to know about other cultures is literature 

since it connects readers with language and also the cultural aspects. Reading literary works 

develops pupils‟ critical interpretations and understanding of different social aspects. For that 

reason, it is so essential to encourage teachers to introduce literary works to classes. Carter 

(1995) reinforces the view of teaching culture through literature by saying that that the surest 

bridge to understand other cultures is literature  

 

4.4.1.2.3 Ethnographic Approaches 

 
          Among the people who have suggested ethnography

18
 Byram, and some others: 

sociolinguists, culture educationalists and anthropologists: Celia Roberts, Ana Barro, Shirley 

Jordan and Brian Street (2011). Those scholars wrote a book in which they have developed a 

project for university students. The project is aimed at helping university foreign language 

students develop their intercultural competence by collecting information by themselves about 

the life of the countries where the target language is used as a native language. Collecting data 

can be done through observations and interviews then writing reflective report about what 

they have observed to be presented to the university. These tasks are effective since they 

allow learners to use the language in its real social context and at the same time develop their 

cultural knowledge. 

 

           Moran (2001) describes four types of culture learning: know about / know how / know 

why / know oneself. He explains that the approach to teach culture should expose learners to 

what makes them understand that all language behaviours (verbal and non-verbal) are the 

product of cultural identities. Knowing about those identities, knowing how they behave, and 

why they act differently is what makes one recognize that differences among cultures should 

not treated as inferiority. According to Kramsch (1993), culture and language learning are 

interrelated in the sense that language is used to provide cultural knowledge; for that reason, 

the critical understanding of culture can be developed through comparing cultural behaviours. 

                                                           
18

 Ethnography: the scientific description of different races and cultures 
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           Numerous techniques can be used to enhance interculturality and develop sensitivity 

such as reading literary works, films, simulation, games, culture assimilators and culture 

capsules (Chastain:1988). 

 

4.4.1.2.4 Culture Capsules  

          The concept was developed by Taylor & Sorenson (1961).A culture capsule is a brief 

description of an aspect of the target language culture in addition to comparing and 

determining what contrasts those aspects with reference to the native culture.  Pointing out the 

contrasts can be done orally with the help of the teacher who presents a brief introduction 

about the selected cultural element. Culture capsules are one of the effective methods for 

teaching culture. 

 

4.4.1.2.5 Culture Clusters  

          As mentioned before, being interested in the intercultural instuction requires suggesting 

different techniques which increase the cultural sensitivity to discover other cultures. One of 

these techniques is the culture clusters which are suggested by Meade & Morain (1973). A 

culture cluster is a group of culture capsules about specific topics related to the native 

speakers of the target language. This method is beneficial since it gives learners knowledge 

about different cultural aspects. 

4.4.1.2.6 Culture Assimilators  

           This technique of teaching culture was developed by Fiedler et al (1971). The culture 

assimilator consists of brief descriptions of a situation which encourages interaction between 

speakers from the target culture and others from the native culture. The description is 

followed by discussing the meaning of what occurs in the interaction by choosing which the 

appropriate interpretation.  

 4.4.1.2.7 Suggested Topics 

        To relate language to culture, teachers are supposed to devote parts of their classes to 

cultural studies. The content may be a topic that describes the target culture from many 

dimensions. Brooks (1960) suggests a list of topics and questions which can enrich the 

cultural content being taught such as: 

http://humanities.byu.edu/classes/ling577lh/grading.html
http://humanities.byu.edu/classes/ling577lh/assimilator.html
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Greeting: How do friends meet? How to introduce strangers? 

Levels of speech: In what ways are age, social class, interpersonal relations, and personality 

reflected in speech? 

Forms of politeness: What are the common forms of politeness and when should they be 

used? 

Verbal taboos: What expressions are not tolerated in other cultures? 

Discipline: What are the general rules of discipline in public places? 

Festivals: What days of the year are considered as official festival? 

Holidays: What are the work days?  

Games: What are the most popular games? 

Pets: What animals are considered to be pets? 

Appointments: How are appointments made? 

Invitation: What are the rules of dating and inviting people? 

Meals: What meals are served? 

Myths: What myths are found among people? 

Telephone: What expressions are conventional while using the telephone? 

Cleanliness: What are the standards of public hygiene? 

Tobacco: Who smokes, what and under what circumstances? 

Penmanship: What styles of handwriting are taught and used? 

Letter writing and mailing: What are the conventions of writing and enveloping letters? 
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4.4.1.2.8 Assessing  

        Several techniques can be used to measure both ethnocentrism and intercultural 

sensitivity. There are certain scales which are already prepared by other researches (see the 

review of literature). Those theoretical recommendations are not sufficient if teachers 

themselves are unaware of the socio-cultural norms of the target culture, i.e. they should be 

familiar with the culture he teaches to be able to describe it for pupils. According to Rivers 

(1981:339): [Teachers] will need to acquire specialized knowledge of how cultures are 

organized, their value systems, their institutions, their interpersonal relationships and their 

adoption to their commend. 

 

4.5 Concluding Ideas 

            It is obvious that the linguistic competence alone is not enough to master a given 

language. Therefore, it is also important to acquire knowledge of the ways people express 

gratitude, make requests, and behave. Thus, for successful communication, language must be 

associated with other cultural components. Samovar et al (1981:24) emphasize: 

Culture and communication are inseparable because culture not only 

dictates who talks to whom, about what, and how the communication 

proceeds, it also helps to determine how people encode messages, the 

meanings they have for messages, and the conditions and circumstances
19

 

under which various messages may or may not be sent, noticed, or 

interpreted... Culture...is the foundation of communication. 

 

            Despite the fact that integrating culture in teaching is effective in enhancing 

intercultural sensitivity and therefore reducing the attitudes of ethnocentrism, several areas 

need to be investigated by the language teacher such as determining what cultural components 

should be taught , what methods should be used, ? What aspects of their culture teaching do 

pupils need to improve? Which aspects are difficult? What resources are effective? In the 

same line of thought, Morgan (1993) has motioned that the know-how is more important i.e. 

to know about the practices of how to teach culture. 

           What type of culture should be taught in the EFL classroom? It is evident that what 

learners need to know is about the patterns of behavior of a group of people who speak 

English as a native language. As stated by Tomalin et al (1993:6), the cultural content should 

be based on “Culturally influenced beliefs and perceptions, especially as expressed through 
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 Circumstances : the conditions and facts that are connected with and affect a specific situation 



127 
 

language, but also through cultural behaviors”. Similarly, Brooks (1983:210) suggests that 

the cultural elements to be taught in the classroom are what reflect 

“The individual’s role in the unending kaleidoscope of life situations of 

every kind and the rules and models for attitude and conduct in them. By 

reference to these models, every human being, from infancy onward, justifies 

the world to himself as best he can, associates with those around him, and 

relates to the social order to which he is attached”  

 

         Structuralism, Direct Method, Audiolingualism, Total Physical Response, and other 

approaches in the beginning of 1970s regard language learning as a matter of structures and 

vocabulary; thus, they neglected culture teaching whereas the initiation of Communicative 

Language Teaching in the late 1970s concentrated on developing communication through 

using authentic materials and promoting real life contexts; this made it possible to incorporate 

cultural elements. In the 1990s, introducing culture to the syllabus has been supported by 

many researches: Stern's (1992). Byram (1994; 1997a; 1997b) and Kramsch (1993; 2001). 

       The following statements summarize the role of the teacher in relation to the issue 

discussed in the study by determining which objectives can be set and which topics can be 

introduced to reduce the problem.  
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                   Teaching objectives                    Cultural studies topics 

 To provide pupils with data about the 

target culture 

 To implement activities that encourage 

discovering otherness. 

 To use the assessment tools that measure 

the pupils‟ intercultural competence 

 To encourage classroom interaction and 

discussion about cultural topics  

 To make pupils understand the 

behavioural patterns of the target culture  

 To make them believe that social 

variables affect the way people speak and 

behave 

 To make them acquire curiosity to know 

about the target culture  

 To make them have empathy toward 

other people. 

 To use different visual aids to illustrate 

the aspects of the foreign culture 

  To use role-play situations to describe 

places, events or any issue which 

concerns the target culture 

 To bring pictures and posters illustrating 

particular places  

 To ask to compare between culture 

 To improve the design of foreign 

language curricula to include cultural 

topics 

 To make research about the intercultural 

instruction 

 

 Clothing 

 Eating 

 Education 

 Daily life 

 Geography 

 History 

 Holidays 

 Leisure activities 

 Religion 

 Social occasions 

 Non verbal Communication 

 Music  

 Customs and traditions  

 Dance 

 Literature 

 Conversational patterns 

                              Table4.3 The Teacher‟s Role (Setting objectives and choosing topics) 

        These recommendations remain only theoretical if teachers do not intervene with 

actions and practices since they are the decision makers; they should be aware of the 

requirements of the situation, accept change by adopting new attitudes toward the fields they  
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are teaching. Despite the existence of limitations, this study can be considered as a reference 

that ensures better understanding of the problematic and a platform which makes researchers 

ready for reforms for the benefit of language learners, and encourages them to develop what is 

labeled “intercultural instruction”. 

4.6 Limitations  
 
           As far as this study is concerned, the researcher has identified some limitations which 

may have some impacts on data collection. First, the classroom observation is an unwelcome 

idea for the majority of teachers who show hesitation and anxiety to take part in any study.   

Concerning questionnaires, there is the risk that the answers do not reveal reality since some 

people are not honest in their response. Difficulties are also encountered while trying to 

conduct the interview. In addition to the lack of time, the conclusions cannot be generalized 

since they are limited to a specific group of pupils in a specific context. Despite the 

limitations which are part of any research, this work provides valuable information which can 

be beneficial for practitioners either being novice or experienced. Teachers need first to 

accept change as a way to achieve success. The readiness to use new techniques of teaching is 

the key for gradual progress. 

        This detailed study has come up with a number of conclusions concerning the situation 

discussed in this process of research. The following table can be an illustration which 

summarizes the content of the parts of each chapter. 
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 Chapters Description 

 

 

 

 

Chapter one 

Part 1: defines language as a means of meaning 

expression, describes the historical evolution of 

English, and how it is taught as a foreign 

language. 

Part2: serves as an introduction to the research by 

determining the problematic, the research 

questions, the suggested hypotheses, etc. 

Part3: devoted to the research methodology; 

mentions the population of the case study, and 

the research tools that are used to collect data. 

 

 

Chapter two 

Part1: defines the concept of ethnocentrism in 

general then in relation to education. 

 Part2: concerned with defining the concept of 

intercultural competence in language learning 

and determining the role of that intercultural 

dimension in reducing ethnocentric attitudes. 

 

 Chapter three 

Part1: systematic data analysis of the quantitative 

data ( data collected through the questionnaires) 

Part2: analysis of the qualitative data (the 

interview and the classroom observation). 

 

 

Chapter four 

 

 

Part1: provides summaries of the findings 

Part2: presents suggestions for the purpose of 

overcoming the obstacle discussed in the study 

by presenting the researcher‟s personal 

suggestions in addition to the scholars‟ views 

and recommendations. 

                                            Table 4.4 Description of the Parts of the Four Chapters   

           Including the intercultural dimension in language teaching is an effective way to 

reduce stereotypes and negative definitions conceptualized by learners concerning the foreign 

culture, which is that of the native speakers of the language that those learners are learning.  

To reduce those attitudes of ethnocentrism, it is widely recommended to enhance the intercultural 

competence by introducing cultural instruction, selecting the appropriate activities, designing 

precise objectives, using authentic materials, proverbs, helping learners to role play scenes which 

demonstrate cultural aspects, ethnographic studies and making them eager to read novels and 

watch films. 
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4.7 Conclusion 

           Developing interculturally competent learners is a key factor in facilitating language 

learning. Introducing the dimension of culture in EFL teaching is a way to provide an 

understanding of otherness. Numerous techniques have been suggested, but the most 

important is what methods work best, with whom, and how?  In other words, course 

developers need to be aware of several issues such as the methods to be implemented, the 

materials to be used and the assessment techniques; thus, they need to investigate and further 

develop their beliefs and classroom practices. 
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             Research is effective in the sense that it makes instructors see whether their 

interventions brought about the desired objectives of improving the process of learning as 

well as of teaching. This constructs a basis for adapting and changing practices for 

improvements. Conducting research is beneficial since it enables readers to consult the work 

and use it later as a reference needed to develop other studies. Many research papers have 

been developed about EFL teaching in order to improve the academic achievements of 

learners. As far as this dissertation is concerned; the process of research allows the 

investigator to come up with a number of conclusions in relation to the scope of inquiry.   

            The advancements in science and technology have reduced the distance between 

people from different cultures. As a result of this development, the goal of EFL instruction 

shifts from focusing only on grammar and vocabulary of the target language to the socio-

cultural elements. One way to achieve this goal is intercultural teaching.  This study presents 

an analysis of the level of pupils‟ ethnocentrism in the English language classroom and 

measures the degree of their intercultural competence. Thus, it increases the need to adapt 

teaching methods and materials to raise cultural awareness and tolerance. The findings reveal 

that those pupils are generally ethnocentric towards the cultures linked to the target language. 

Consequently, they are not culturally aware enough that differences and contrasts between 

cultures are normal and should not be treated as something threatening. This is due to the 

teacher‟s classroom beliefs which do not encourage introducing the intercultural competence 

to the instruction i.e. she seems to be unaware of the role of that competence in reducing 

pupils‟ ethnocentric and stereotypical attitudes. Based on the research carried out at the 

previously mentioned secondary school, the respondents‟ answers indicate that the practices 

for the development of intercultural competence in the English language classroom are not 

sufficient.  

           As mentioned earlier, foreign language teachers and researchers should take into 

consideration the implementation of the cultural elements as one part of the language 

components. It is also essential to value learners' appreciations, perceptions, ideas and 
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attitudes towards otherness in order to develop their cultural awareness. Therefore, the current 

study is designed for those and other purposes. 

          What is generally concluded is that the English language teaching process needs to 

purposefully be aimed at developing the dimensions of learners‟ intercultural competence as a 

strategy to cope with their ethnocentric beliefs and behaviours. Learners cannot get rid of 

stereotyping unless they will be initiated to knowledge of the unfamiliar aspects. For that 

purpose, the researcher chooses that topic i.e. she has as primary objectives to determine ways 

to introduce ethnocentric attitudes to any dimension which helps them proceed to a better 

understanding of otherness in order to reformulate their view points and negative judgments.  

          Teachers in the classroom milieu should be aware of their functions of creating the 

appropriate possible conditions to foster learning and introducing any instructional 

intervention which can improve the education situation; on the other hand, future teachers and 

all those who are conducting their research about specific teaching or learning problems are 

also responsible of seeking the truth so that they can find solutions to any problem which 

occurs in the learning process. No progress can be achieved without setting objectives which 

can be determined through analyzing learners‟ needs and level of proficiency and seeking to 

know their difficulties. Instructional interventions therefore includes planning and then 

actualization in the classroom; in addition to evaluation and assessment which play a crucial 

role in making a diagnosis to get general information and full descriptions of the classroom 

environment and learners‟ educational performances. 

             Knowing about the importance of incorporating culture into the context of instruction is a 

process of vital importance; but the question is how can the transition be made from theoretical to 

practical? To achieve that goal, objectives should be carefully designed to enrich the content that 

presents culture in the classroom. It is worth remembering that this study is an attempt to 

highlight the most major issues faced by ethnocentric pupils and those who are not competent 

in terms of interculturality; hence, it combines both qualitative and quantitative methods using 

triangulation to reach the objectives of the research. After accomplishing this work, the 

researcher has come up with a set of suggestions which are mentioned in the chapters. What 

can be concluded is that the teacher is the one who can suggest techniques and inspires 

himself/herself with the desire to make change and improve the teaching as well as the 

learning situation.  
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           This work can be a valuable resource of information for many people who are 

specialized and interested in the field of T.E.F.L since it provides detailed situational 

interpretations, in addition to effective strategies and implementations regarding the 

phenomenon proposed as a problematic. 
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Appendix 1:  Pupils’ Questionnaire 

 

   Pupils’ Attitudes, Familiarity with and Exposure to the Target Culture 
             

          

            I am conducting a research in Teaching English as a Foreign 

Language. Your responses will be helpful for me to fulfill my study. 

     In this questionnaire, there are no right or wrong answers, your 

answers will be combined with others to be represented in percentage 

and averages so they will be used only for research and remain 

confidential. 

 

     Read each question and answer as honestly as you can. 

 

I)  General Information about Respondents 

 

1. How old are you? 

            ………………………………………………………………………………………… 

2. What is your gender?  

Male 

Female    

 

3. Do you extensively read in a language? 

 

Yes                         

No 

               If yes, in which language, and why? 

              …………………………………………………………………………………………. 

4.  Why did you choose foreign languages stream? 

e) Because  you were not excellent in the scientific matters 

f) It was the choice of your parents 

g) Because there is a necessity nowadays to learn languages. 

h) Because you like languages 

              If your response is C, explain the reasons 

 

 

 

 



143 
 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………    

 

5. Which foreign language do you like? 

 

French  

English 

German  

Spanish  

 

6. Do you prefer your native or the foreign language that you choose in the previous 

question? 

Native 

Foreign 

 

7. How are your marks in English? 

 

Excellent 

Average  

Bad  

 

8.   What do you do in your free time? 

………………………………………………………………………………………

……………………………………………………………………………………... 

 

II )  Pupils‟ Familiarity with Culture 

 

9. What does the word culture mean for you? 

………………………………………………………………………………………

……………………………………………………………………………………… 

10. Did you visit a foreign country? 

Yes 

No  

                 If no, do you wish to visit?  
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Yes 

No 

11. Do you know something about the British culture and civilization? 

Yes 

No  

                  If yes, mention it 

 

......................................................................................................................................

......................................................................................................................................

...................................................................................................................... 

12.  Do you know something about the American people? 

Yes 

No  

                   If yes, what is it? 

………………………………………………………………………………………

………………………………………………………………………………………

……………………………………………………………………………… 

13. Which aspect of the British society are you most familiar with?  

History                                                                                                       

Geography  

Politics  

Literature 

Ethnicity  

Daily life practices 

Values and beliefs 

                                                     

14.  Would you spend more time in an activity if it is about the culture of the British or 

the American people? 

Yes  

No  
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III)  Pupils‟ Exposure to Culture in and Outside the Classroom 

 

15. Do you make oral discussion sessions about culture with the help of your teacher? 

Yes  

No  

16.  Do you make activities about culture in the classroom? 

 

Yes  

No  

 

 

17.   If your answer to the previous question was yes, then are those activities from the 

textbook or not? 

 

Yes  

No  

 

 

18. Does your teacher give you home work activities about culture? 

 

Yes 

No  

 

19. Does your teacher ask you to prepare research projects? 

 

Yes  

No  

                   If yes, then what are the titles of the projects that you prepared?  

………………………………………………………………………………………

………………………………………………………………………………………

……………………………………………………………………………………… 

 

20. What were the topics of reading comprehension texts of your tests? 

………………………………………………………………………………………

……………………………………………………………………………………… 
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21. What were the topics of reading comprehensions texts of your exams? 

………………………………………………………………………………………

……………………………………………………………………………………... 

 

22. What were the topics of written expressions of tests? 

………………………………………………………………………………………

……………………………………………………………………………………… 

 

23. What were the topics of written expressions of exams? 

………………………………………………………………………………………

……………………………………………………………………………………… 

 

24. Do you have a library in your school? 

 

Yes  

No  

 

 

25. How many times per week do you go to the library? 

……………………………………………………………………………………….. 

26. Give titles of books that you read from the school library 

…………………………………………………………………………………………

…………………………………………………………………………………………

……………... 

27. Do you watch documentaries about the British or the American way of life? 

 

Yes  

No  

 

28. Do you have a collection of books at home? 

 

Yes  

No  

 

29. If your answer to the previous question is yes, then give some titles 

…………………………………………………………………………………………

………………………………………………………………………………………... 
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IV)  Pupils‟ Attitudes 

 

30. How do you evaluate the British people? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………………... 

31. How do you evaluate the American people? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………... 

 

32. How do you describe your country‟s cultural identity? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………………… 

33. Which culture do you see as superior? 

Native 

French  

British  

American  

 

29.  In case you believe that your culture is superior comparing to others, say in which 

aspect 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

30. Mention the things that you do not like in the English speaking countries‟ cultures; 

and say why 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 
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31. In case you believe that cultures and civilizations of those countries are inferior, do 

you refuse to learn their language just because you do not like them?   

Yes  

No  

 

V)  Pupils‟ Cultural Awareness 

           32.  Do people from other cultures seem to be strange for you? 

Yes  

No  

 

            33. Do you have friends from foreign countries? 

Yes  

 

No  

  If no, do you wish to have? 

Yes  

No 

 

34. If you have the chance to meet people from foreign countries, will you refuse to 

interact with them? 

Yes  

No  

 

35. Do you respect people from other cultural and ethnic groups? 

Yes  

No  

 

              36. Are you interested in acquiring information about other cultures? 

Yes  

No 
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               37. Do you see similarities and differences between cultures as normal? 

Yes  

No  

 

                38. What are the differences between the Arab, the British, and American 

civilization?  

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

……………………………… 

                 39. What about the similarities? 

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

…………………… 

 

                                                                                      Thank you for your help 
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Appendix 2: Teacher’s Questionnaire 

Teacher’s Cultural Knowledge and Perceptions 

 

I )   Introductory Information  

1.  How long have you been teaching? 

………………………………………………………………………………………… 

 

2. What are your qualifications? 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

3. Did you plan to become a teacher of English? 

 

Yes  

 No  

 

4. If your answer to the previous question was no, what did you wish to be? 

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

5. Do you like foreign languages? 

 

Yes  

No  

 

6. Teaching foreign languages stream was your choice or that of the administration? 

…………………………………………………………………………………………... 

 

7. You said in question 2 that you have a magister degree in French, so do you prefer 

being a teacher of French instead of teaching English? 

 

Yes  

No  

 

 

8. Do you have any future plan to become a teacher of French? 

 

Yes 

No  

 

9. Do you read sometimes in a foreign language? 

 

 

 

 

 

 

 

 



151 
 

 

Yes  

No  

 

If yes, in which language you prefer to read? 

  

French                 

English       

Others  

          

II) Teacher‟s Cultural Knowledge 

 

10. Define the concept of culture? 

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

11. Which aspect of culture or civilization (that of the British people) are you familiar 

with? 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………….................................................................................... 

12. Which aspect of culture or civilization (that of the British people) are you not familiar 

with? 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

 

13. Which aspect of culture or civilization (that of the USA) are you familiar with? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

 

14. Which aspect of culture or civilization (that of the USA) are you not familiar with? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

15. Describe the British people in two or three sentences  
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…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

16. Describe the American people in two or three sentence 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

17. How do you describe your native culture? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

III) Teacher‟s Perceptions of the Target Language Culture 

18. Do you think that the Algerians or in a wider sense the Arabs‟ cultural heritage is 

superior in comparison to the culture of the English speaking countries? 

 

Yes  

No  

 

 

19. Did you visit a foreign country? 

 

Yes  

No  

 

If yes, mention it  

…………………………………………………………………………………………... 

 

If no, mention the country that you want to visit 

…………………………………………………………………………………………... 

 

20. Do you respect the values and traditions of foreign people? 

 

Yes   

No  
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21. Do you like to have friends from foreign countries 

 

Yes  

No  

 

 

If yes, say from which countries? 

…………………………………………………………………………………………... 

 

22. If we do not like the traditions or values of certain people, do you think that we should 

refuse to learn their language? 

 

Yes  

No  

 

 

23. Do you read books about Britain? 

 

Yes  

No  

 

 

If yes, mention a title 

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

24. If the ministry of education organizes a programme for teachers to develop their 

knowledge about the culture of Britain for example,  and teachers will be free to join 

or not, will you join the programme? 

 

Yes  

No  

 

 

                                                                                                           Thank you for responding to the 

questions 
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Appendix 3: Teacher’s Interview 

Teacher’s Beliefs and Practices Regarding Intercultural Language Teaching 

 

   

 Madam, 

       I am presently conducting a research to try to shed light on the negative 

ethnocentric attitudes of learners of English as a Foreign Language, and on the 

intercultural instruction as a way to cope with that learning obstacle. 

       I would be very grateful if you could answer these questions. Your responses 

will be used for research only and will remain confidential. 

      Thank you in advance for your cooperation 

 

Part I:    Teacher‟s Aims and Objectives 

1. What are your aims before planning a lesson?  

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………… 

 

2.  As a teacher what are your objectives (from that list)? Put numbers in the boxes from 

1 to 11  to order them by priority 

 

Enhancing their level of Grammar  

 

Making them use the language appropriately 

 

Developing their knowledge of culture 

 

Making them like the native language 

 

Enriching their vocabulary 

 

Providing them with a native-like speaking skill 

 

Improving their writing abilities 

 

Improving their reading comprehension 

 

 

 

 

 

 

 

 

 



155 
 

Making them familiar with the aspects of culture and civilization of the target 

language communities 

 

Enabling them achieve their educational tasks             

Helping them succeed in their baccalaureate exam 

 

Part II: Teacher‟s Beliefs  

3. Do you think that pupils‟ negative attitudes towards the culture and the people of the 

English speaking countries may affect their language learning? 

Yes  

No  

 

4. For you, to reduce those attitudes, teachers should : 

 

Organize oral discussions with pupils concerning that problem 

Introduce activities about the culture of the target language 

Neglect the aspects of culture in the classroom 

Other suggestions 

 

If you choose other suggestions, list them 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………… 

 

5. Are your pupils familiar with the culture of Britain or with that of the USA? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………... 

 

6. How can you describe your classroom environment? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………
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…………………………………………………………………………………………

…………………………………………………………………… 

 

7. Do you believe that your pupils have knowledge about the English speaking countries‟ 

cultures? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………….. 

 

8. Your pupils are interested to a certain extent in acquiring information about  

 

The British culture 

The American culture 

None of them 

 

9. How do you describe the syllabus programme? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………… 

 

10. Which aspects of pupils‟ needs do you think that the syllabus programme fit? 

  

Vocabulary 

Grammar  

 Cultural knowledge 

 

11. Define intercultural competence 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………… 

 

12. What are your opinions regarding intercultural instruction? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………….. 
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13. Do you think that intercultural instruction can reduce pupils‟ stereotypes on the culture 

of the target language? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………… 

 

14. For you, what is the ideal situation to reduce those stereotypes? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………….. 

 

15. Bryam defined intercultural competence in terms of 5 components: Which component 

of the following do you consider as the most important one? 

 

Attitudes 

Knowledge 

Skills of interpreting and relating 

Skills of discovery and interaction 

Critical cultural awareness 

 

Part III: Teacher‟s Practices 

16. How do you distribute the time of your course? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………… 

17. Do you believe that teachers should devote time to culture teaching? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………… 

 

18. What are the types of activities you introduce to your pupils? 
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…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………… 

 

19. What activities do you consider to be the most important? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………... 

 

20. How do you assess your pupils‟ knowledge of cultural similarities and differences 

between the native and the culture of the target language? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………….. 

 

21. How do you deal with pupils‟ stereotypes and negative judgments towards the culture 

of the target language? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………... 

 

22. Concerning the texts of reading comprehension tests, do you extract texts from the 

textbook or you introduce other texts? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………… 

 

23. What about the texts of the exams? 

 

…………………………………………………………………………………………

…………………………………………………………………………………………



159 
 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………… 

 

 

 

24. When preparing home works for your pupils, on which aspect do you concentrate? 

 

Grammar 

Vocabulary 

 Culture 

Written expression 

 

Say why 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………………………………………… 

 

 

 

                                                           Thank you for responding to the questions 
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Appendix 4 : Administrative Paper ( Permission to Visit the School in 2013) 
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Appendix 5: Administrative Paper (Permission to Visit the School in 2014) 
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Appendix 6:     GENE (Generalized Ethnocentrism) Scale  

This is the Revised Ethnocentrism Scale. Of the 22 items, 15 are scored. The other seven are 

included to balance the number of positively and negatively worded items. You can expect an 

alpha reliability estimate in the range of .80 and .90 in most cases. For validity information on 

this scale see: Neuliep, J. W. (2002). Assessing the Reliability and Validity of the Generalized 

Ethnocentrism Scale, Journal of Intercultural Communication Research, 31, 201-215. 

Below are items that relate to the cultures of different parts of the world. Work quickly and 

record your first reaction to each item. There are no right or wrong answers. Please indicate 

the degree to which you agree or disagree with each item using the following five-point scale:  

Strongly Disagree = 1; Disagree = 1; Neutral = 3; Agree = 4; Strongly Agree = 5;  

 

 

_____1. Most other cultures are backward compared to my culture.  

_____2. My culture should be the role model for other cultures.  

_____3. People from other cultures act strange when they come to my culture.  

_____4. Lifestyles in other cultures are just as valid as those in my culture.  

_____5. Other cultures should try to be more like my culture.  

_____6. I am not interested in the values and customs of other cultures.  

_____7. People in my culture could learn a lot from people in other cultures.  

_____8. Most people from other cultures just don't know what's good for them.  

_____9. I respect the values and customs of other cultures.  

_____10. Other cultures are smart to look up to our culture.  

_____11. Most people would be happier if they lived like people in my culture.  

_____12. I have many friends from different cultures.  

_____13. People in my culture have just about the best lifestyles of anywhere.  

_____14. Lifestyles in other cultures are not as valid as those in my culture.  

_____15. I am very interested in the values and customs of other cultures.  

_____16. I apply my values when judging people who are different.  

_____17. I see people who are similar to me as virtuous.  
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_____18. I do not cooperate with people who are different.  

_____19. Most people in my culture just don't know what is good for them.  

_____20. I do not trust people who are different.  

_____21. I dislike interacting with people from different cultures.  

_____22. I have little respect for the values and customs of other cultures.  

Recode questions 4, 7, & 9 with the following format:  

1=5  

2=4  

3=3  

4=2  

5=1  

Drop questions 3, 6, 12, 15, 16, 17, 19  

After you have recoded the previous questions, add all of the responses to the remaining 15 

items together to get your composite ethnocentrism score.  

Neuliep, J. W & McCroskey, J,C (1997).The development of a U. S. and generalized 

ethnocentrism scale. Communication Research Reports, 14, 385-398.  
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Appendix 7:  What Shows that I Am Interculturally Competent? 
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Appendix 8: Book Map of “New Prospects”  

 



169 
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Appendix 9: Text from the Textbook Entitled “Education in Britain” 
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Appendix 10: Picture from the Textbook Entitled “ A Girls’ Secondary School 

in Britain in the 1960’s” 
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Appendix 11: Diagram from the Textbook about Education in the USA 
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Appendix 12: Text from the Textbook about the American Educational System 
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Appendix 13: Text from the Textbook about the American System of 

Education 
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Appendix 14: Text from the Textbook Entitled “Feelings”  
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Appendix 15:  “Wuihering Heights” (Book from the School Library)   
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Appendix 16: “California Indian Days” (Book from the School Library) 
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Appendix17: “Londres” ( Encyclopedia from the School Library) 
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Appendix 18: “Britain Today” ( Magazine from the School Library) 
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Appendix19: “Britain today” (Magazine from the School Library) 
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Appendix 20: 2.F.L: Test n°2 
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Appendix21: 2.F.L: Test n°3 

 



186 
 

Appendix22: 2.F.L: Test n°4  
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Appendix23: 2.F.L: Third Term Exam 
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Appendix24: 3.F.L: Test n°1 
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Appendix25: 3.F.L: Test n°2 
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Appendix26: 3.F.L: First Term Exam 
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194 
 

Appendix27: 3.F.L: Second Term Exam 
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Résumé           

          La prise en compte de la compétence interculturelle dans l‟enseignement 

de l‟Anglais comme langue étrangère est indispensable pour diminuer les effets  

de l‟ethnocentrisme, éviter les jugements négatifs de ceux qui apprennent cette 

langue  et changer la manière dont ils perçoivent tout ce qui est étranger à leur 

culture. En effet, ce travail de recherche est désigné pour examiner les 

différentes stratégies susceptibles de développer cette compétence et aborder les 

techniques qui peuvent aider les enseignants à intégrer la culture dans 

l‟apprentissage de la langue Anglaise. 

 

 

 ملخص 

          تذسيس انهغت الاوجهيزيت كهغت أجىبيت يجب أن يكه مشفىقا بتطىيش انكفاءة انتي تىمي قذسة انتلاميز 

عهً انتفاعم بطشيقت ايجابيت مع انثقافاث الأخشي وبهزا يسهم حم مشكهت الاستعلاء انعشقي وانتخهص مه 

هزا انمششوع يهذف إنً معاجهت هزي . الأفكاس انسهبيت انمسبقت عه كم ما هى أجىبي ومختهف عه ثقافتهم

الإشكانيت ورنك مه خلال تحذيذ الاستشاتيجياث انتي مه شاوها أن تطىس هذي انكفاءة وانتقىياث انتي تمكه 

 .الأساتزة مه دمج انمىاضيع انثقافيت في تعهيم انهغت الاوجهيزيت

 

 


